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Developing English reading skills of secondary school students

Kanbko B.O. Po3BUTOK @HTIOMOBHUX YMiHb
YUTAHHS B Y4HIB 3arasibHOOCBITHIX LUKIJT

Cratrs npucssiyeHa npob1emi po3BUTKY BMiHb
YUTAHHS aHI/1iiCbKOKD MOBOIO Ta HaB4YaHHS
PI3HUX BUIB YNTAHHS YHHIB 3arasibHOOCBITHIX
Lwikin. OnucaHo BUAN YATAHHS, IKUX HaB4arTh
y 3ara/ibHOOCBITHIX HaB4YaslbHUX 3aksiajax.
Po3rnsHyTo npuioMy HaB4aHHS1 Ta BUAM Brpas
i 3aBAaHb 151 OPMYyBaHHS YMiHb BUBHAKHOI O,
03HarioM/110BaIbHOroO i BUGIPKOBOIro YATAHHSI.
3anpornoHoBaHO criocobu KOHTPOJTO PO3YMIH-
HSI IPOYNTAHOro TeKCTy. HaseneHi npvknaauv
npuiiomiB po6oTH 3 TEKCTAMMU /11 YATAHHS 3
aBTEHTUYHUX XKepe.

Kno4yoBi cnoBa: Buan 4yntaHHs, BMIiHHS
aHIr11I0MOBHOIO YATAHHSI, BPABU [J151 HABYaHHSI
YUTAHHS, YYHI 3arajibHOOCBITHIX HaBYaslbHUX
3aknafis.

Kanbko B. A. Pa3Butvie aHriosi3bl4HbIX yMe-
HUI 4TeHUs1 y y4eHuKoB obLyeobpal3oBa-
TeJIbHbIX LLIKOJ

Cratbs nocssieHa npobaeme pa3BuUTus yme-
HUI YTEHWST Ha aHITIMFICKOM S13bIKe 1 00yYeHus
pas3HbIM BUjaM YTEeHUS] y4eHUKOB 00Leobpa-
30BaTtesibHbIX LWKOA. OnucaHbl BUAblI HTEHUS,
KOTOpPbIM 00y4aloT B 006111e06pa30BaTes/IbHbIX
Lwkosax. PaccMoTpeHb! npuemsl 00y4eHus u
BUAbI YIIPAXHEHWI 1 3a8aHunii 41 GopmMupo-
BaHUs yMeHuii oby4yaroluero, 03HakoMu-
TEJIbHOIrO Y MOUCKOBOIo YTEHUSI. [1peanoxeHb!
€croco6bl KOHTPOJIS1 MOHUMAHUS MPOYUTAH-
HOro tekcta. [aHbl npumepsbl NpueMoB pa-
60TbI C TEKCTAMMU /151 YTEHUSI U3 Y TEHTUHYHbIX
UCTOYHUKOB.

Knio4yeBble cnoBa: BuAbl YTEHUS, YMEHUS
aHr/10513bIYHOr0 YTEHUS, YIPaXHEeHUs A/1s
00yyYeHUNs1 HTEeHUI, Y4eHUkKn oblieobpa-
30BaTesibHbIX y4eOHbIX 3aBEAEHUI.

Kalko V. Developing English reading skills of
secondary school students

The article deals with the problem of
developing English reading skills of secondary
school students and teaching them different
types of reading. Different types of reading
taught in secondary schools are studied.
Different types of reading tasks, exercises
and techniques for developing skimming,
scanning and detailed comprehension are
described. The examples of techniques for
developing reading skills with the authentic
texts are given.
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reading, exercises for developing skills in
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I. INTRODUCTION. Getting students to read English texts is an
important part of the teacher’s job. Many students want to be able to read in
English either for study purposes or simply for pleasure. It must be a good
idea to do anything we can do to make easier for them to do these things.
Different means of testing the level of reading comprehension are suggested.

Reading is useful for language acquisition. Provided that students
more or less understand what they read, the more they read, the better
they get at it. Reading also has a positive effect on students' vocabulary
knowledge, on their spelling and on their writing.

Reading texts also provide good models for English writing. At different
times we can encourage students to focus on vocabulary, grammar or
punctuation. We can also use reading material to demonstrate the way
we construct sentences, paragraphs and whole texts. Lastly, good reading
texts can introduce interesting topics, stimulate discussion, excite
imaginative responses and provide the springboard for well-rounded,
fascinating lessons [1].

II. SETTING OBJECTIVES. The main aim of the article is to
study the problem of developing reading comprehension skills at
secondary school. For this purpose the main tasks are: 1) to describe
different types of reading; 2) to characterize reading skills and principles;
3) to give examples of various types of activities regarding developing
reading comprehension skills.

III. RESULTS. It should be noted that a great number of
methodologists, researchers and teachers have shown their particular
interest in this field and there are some books, research papers and theses
dealing with this problem (Abrams A. G., Brumfit Ch., Chernysh V.V,
Collie J. and Strange D., Gordejeva A., Gusak Yu.A., HarmerJ., Williams
E., Young W.E. and others) . Yet it cannot be considered to be fully solved.

Much further study is needed to clarify certain aspects of teaching
reading to the students of secondary schools. So it is necessary to clarify
the types of reading and skills that are developed at schools.

It is necessary to make a distinction between extensive and infensive
reading. The term extensive reading refers to reading which students do
often away from the classroom. They may read novels, web pages,
newspapers, magazines or any other reference material. Where possible,
extensive reading should involve reading for pleasure. This is enhanced if
students have a chance to choose what they want to read, if they are
encouraged to read by the teacher, and if some opportunity is given for
them to share their reading experiences. Although not all students are
equally keen on this kind of reading, we can say with certainty that the
ones who read most progress fastest.

The term intensive reading, on the other hand, refers to the detailed
focus on the construction of reading texts which takes place usually (but
not always) in classroom. Teachers may ask students to look at extracts
from magazines, poems, Internet websites, novels, newspapers, plays and
a wide range of other genres.

Intensive reading is usually accompanied by study activities. We may
ask students to work out what kind of text they are reading, tease out details
of meaning, look at particular uses of grammar and vocabulary, and then
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use the information in the text to move on to other learning
activities. We also encourage them to reflect on different
reading skills.

Students need to be able to do a number of things with
reading the text. They need to be able 7o scan the text for
particular bits of information they are searching for (as for
example, when we look for a telephone number, what’s on
television at a certain time or search quickly through an
article looking for a name or other detail).This skill means
that they do not have to read every word and line; on the
contrary, such an approach would stop them scanning
successfully [1].

For scanningto be successful, students need to understand
how the material is structured as well as comprehend what
they read so they can locate the specific information they
need. Scanning also allows them to find details and other
information in a hurry. Besides, students should know more
details about how to scan to make it easy. Establishing their
purpose (keeping the concept of key words in mind while
scanning), locating the appropriate material, and knowing
how the information is structured (alphabetically,
chronologically, non-alphabetically, by category, or
textually) before they start scanning are essential.

Students also need to be able o skim a text — as they
were casting their eyes over its surface — to get a general
idea of what it is about (as, for example, when we run our
eyes over a film review to see what the film is about and
what the reviewer thought about it, or when we look quickly
at areport to get a feel for the topic and what it a conclusions
are) [1].

Skimming is one of the tools we can use to read more in
less time. To skim effectively, there has to be a structure but
it isn’t necessary to read everything. What you read is more
important than what you leave out. Once your students
know where the reading is headed, they begin to read only
the first sentence of each paragraph. Also the called fopic
sentences, they give them the main idea of the paragraph.
If they do not get the main idea in the topic sentence or if
the paragraph greatly interests them, they may want to
skim more. Since the last few paragraphs may contain a
conclusion or summary, they should stop skimming there
and read in detail. Remember that readers’ overall
comprehension will be lower than if they read in detail. If
while skimming, they feel they are grasping the main ideas,
then they are skimming correctly.

Reading for detailed comprehension, whether this entails
looking for detailed information or picking out particular
examples of language use, should be seen by students as
something very different from the skills mentioned above.

Many students are perfectly capable of doing all these
things in other languages, of course, though some may not
read much at all in their lives. For both types of students,
we should do our best to offer a mixture of materials and
activities so that they can practise using these various skills
with an English text. [1]

Developing students’ reading skills teachers should take
into account some reading principles which might be useful
while teaching reading:
= Encourage students to read as often and as much as

possible.
= Involve students in joyful reading outside lesson time

to help them get as much pleasure from it as possible
= Encourage students to respond to the content of a text.
They must have a chance to show their feelings about
the topic
= Prediction is a major factor in reading. Teachers should
give students “hints” so that they have a chance to
predict what is coming. Book covers, photographs,
headlines, web-page banners make our brain start
predicting what we are going to read.

= Match the task to the topic when using intensive reading
texts. Teachers need to choose good reading tasks — the
right kind of questions, appropriate activities before,
during and after reading.

= Good teachers exploit reading texts to the full. Good
teachers integrate the reading text into interesting lesson
sequences, using the topic for discussion and further
tasks, using the language for study as well as a range of

activities to bring the text to life [1].

Teaching English at secondary school we use the
Enterprise 2 Elementary Coursebook by V.Evans [2].

In the following three examples, we are going to look at
three different kinds of reading text and several different
kinds of reading tasks for pre-intermediate students. As
with all other skills work, it will be seen that reading often
follows on from — or is followed by — work on other skills,
such as listening, speaking and writing.

Reading for gist

Task 1. Look at the pictures that show causes of accidents
children might e

have at home.
Then read
aloud the
labels next to
the pictures
and match
them to the
results in the
list and after
that make up
sentences, as
in the example.
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Results:

fall and hurt themselves [C]

drink them and poison themselves [G]
get an electric shock [D]

burn themselves [F]

scaled themselves [A]

cut themselves [E]

fall in and drown [B]

Example: Don’t let children play near swimming pools.
They might fall in and drown.

Task 2. Listen to the text and complete the missing words in
the following sentences.

1. K_ _ _ all cleaning products in a safe place.

2. P _ _ knives away after use.

3. Nevera__ _ _yourchildren to play with pots and pans on
the stove.

4. Make sure you ¢

not in use.

Never |_ _ _ your children play with matches.

F_ safety gates at the top and bottom of the stairs.

P _ _ afence around any ponds or pools in your garden.

electrical sockets when they are

No o

Task 3. First read the questions and the answers aloud. Then
read the leaflet and circle the correct answers in five minutes.

Is Your Home A Safe
Place For Your Kids?

Mw.mﬂmmmﬂd
in accidents in the home - accidents that
could be prevented. Read this leaflet and
make sure that similar accidents don't happen
to your children.

s Keep all cleaning products in a safe place. Your
children might drink them and poison themselves.
s Always put knives and other sharp objects away
after use. Your children could cut themselves.
& Never allow your children to play with pots and pans
on the stove. They could scald themselves.
e Make sure you cover electrical sockeis when they
are not in use. Your children could give themselves
an electric shock.
= Never lat your children play with
matches. They might start a fire
and burn themsealves.

» Fit safety gates at the top
and bottom of the stairs.
Your children could fall and
hurt themselves.

e Put a fence around any
ponds or pools in your
garden. Your children
might fall in and drown.

o

1. Who is the leaflet for?

a. Parents with young children
b. New home owners

2. What does the leaflet give advice about?

a. Keeping your home clean
b. Preventing accidents

3. What does the leaflet advise readers to do?

a. Make sure children don’t play with dangerous objects.
b. Teach children to follow rules about safety

The teacher checks students' answers. The class then
listens to the recording again to follow the text.

Task 4. Take it in turns to ask and answer questions, first in
open pairs, then in closed pairs.

Example: SA: Why should we keep all cleaning products
in a safe place?

SB: Because children might drink them and poison them-
selves.

There are numbers of activation possibilities with this text
in terms of language development.

Task 5. Fill in the words from the list to make sentences using
the completed phrases (cleaning products, sharp objects,
electrical sockets, etc). Then complete sentences with the
correct prepositions (injured in accidents, happen to sb, keep
smth in a safe place, etc) and after that make up sentences.

As consolidation, the students study the leaflet again, and
then the teacher asks them to cover the text and talk about the
dangerous situations in the pictures and possible results.

Task 6. Study the leaflet again, and cover the text and talk
about the dangerous situations in the pictures and possible
results.

Reading for specific information

The sequence starts when students are asked to look quickly
at the signs and the headlines. Then the teacher asks the
students to read them aloud explaining any unknown words.
After that the class matches the headlines to the signs. Finally,
the teacher checks the task.

'} CMILD SAVED FROM DROWNING aacdi ol
2 BRITISH SKIER TRAPPED IN SNOW |

FALL DNTO RIM K5

A H EMNDS 15

NOTICE

DO MOT SKION UNMARKED
aLOPES

3 VISIT TOBE

AT ]

DANGER >

DO NOT CLIMB THE CLFFS
c | |

DO NOT LET YOUNG CHILDREN PLAY
ALONE NEAR WATER
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Skimming, scanning and reading for detailed under-
standing

Task 1. First, skim the texts and insert the appropriate
headlines.

Task 2. Explain the meaning of the new words in bold (if you
have any difficulties in your mother tongue).

Task 3. Listen to the recording and follow the texts.

Task 4. Read the texts quickly and find the relevant information
then answer the questions.
Which report (s) mention (s) someone who ......
was involved in an accident yesterday?
went somewhere alone?
was injured when he/she was on holiday?
was playing when the accident happened?
. was near water? [A] [B]

Key: 1.[A][B] 2. [C] 3. [C] 4. 5. [A]

SRS

Six-year-old Pamela Kinsey nearly drowned ';r:1 a
ond in Carlton Park, Coddleton, yesterday aﬁer;l;d her
'p The accident occurred at 3:30 pm as Fam;nf'l?h gl
nine-year-old brother were playing a'tm'amedgﬂcamm 2-;1 m._
\When his sister fell into the ;-;arz ::E'wuuld el
i e .
rannaiﬂym g*::e pfrkﬁrﬁi managed to save little Pamela. i
= Sin;:sa the accident, Coddleton Council has put m:; ;
high fence around the ponq. Lou:ap:i::ﬂa; :: i
parents not 10 let youngd children play
— i e il

42-year-old Marcus Hirst was injured when he fell
onto rocks on a beach near Dover yesterday morning.

Mr Hirst was on a day trip to the beach with his wife
and two young children when he decided to climb the
cliffs in search of birds' eggs. He fell from a height of
about twelve metres onto the rocks below. His wife called
the ambulance service on her mobile phone and Mr
Hirst was taken to hospital in a Coastguard helicopter. He
had a broken leg and arm, but suffered no other injuries.

Since the accident, the Coastguard has put up signs
on the beach warning people not to climb the cliffs.

e i e

/

Robert Blakewell, a twen
Wi trappedl o ty-year-old student from
! d i
st i, €8D snowdrift in the French
Robert was on holiday wi C
: : Yy with some college friend
Albertville ski resart whan he decided h::ego skifngsa?tuﬁ:

After the accident
released a statement t

: o the press, asking ski
sk ' i skiers not to
I 0n unmarked slopes,

the Mountain Rescue Service

Task 5. Look at one of the news reports again and answer the
questions:

1. Which paragraph describes the event in detail?
2. Which paragraph gives a summery of the event?
3.  Which paragraph is about the action taken?

Task 6. Make notes for each under the headings below then
talk about each of the accidents.

1. Who? What? Where? When?

2.  Details of the Event

3.  Action Taken

As consolidation, the teacher asks the class what they
would say to: a young child playing near a pond/ a teenager
going skiing/ a man going bird-watching near a beach?

Task 7. What would you say to: a young child playing near a
pond/ a teenager going skiing/ a man going bird-watching
near a beach? Give some advice, using must or mustn’t.

IV CONCLUSION. To sum up, in the article we have
studied the types of reading comprehensions taught at
secondary schools. We described different types of reading
tasks, exercises and techniques for developing skimming,
scanning and detailed comprehension. The examples of
techniques for developing reading skills with the authentic
texts were given. We suggested that the more students read,
the better they get at reading because it is good for language
acquisition in general. Besides, reading provides good
models for future writing and offers opportunities for
language study. We have made a distinction between
intensive and extensive reading, stressing the beneficial
affects of the latter. Teacher should encourage students to
read in a variety of genres and that, where possible, the
language of the texts should be authentic, unless it is too
difficult for students. Students need to realise how to read
for different purposes, including skimming, scanning,
reading for detailed comprehension.

It is quite obvious that it is impossible to describe the
whole system of the techniques, exercises and activities to
develop English reading skills of secondary school students
and to describe all possible ways of teaching them to read
in English. The matter of development English reading
skills is not fully decided yet. Here we are faced with a
formidable task to precise the levels and sublevels of
development English reading skills and to correlate them
with the years of studying at school. It would be of great
interest to develop and describe the language descriptors of
each level and sublevel and precise relevant qualitative and
quantitative parameters for reading for each one.
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