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NMPO®ECINHO-METOAWUYHI 3ABOAHHHA
ANnA ®OPMYBAHHA NPOEKTHOI KOMMETEHTHOCTI
MAWBYTHIX YYUTENIB AHININCbKOI MOBH'

CyyacHull e4umersib iHO3eMHOI MOBU Mae 8Me8HEHO BUKO-
pucmosysamu 8 0C8iMHbO-8UXOBHOMY MPOUECI Pi3Hi mexHosoaii,
mMemoodu, popmu i 3acobu Hag4yaHHs, 8 MoOMy Yuchi 3adns opaa-
Hi3aujii iIHWOMOBHOI MPOEKMHOI disinbHOCMi wKornspis. [NpakmuyHe
80/100iHHSI IHHOBAUIUIHOK POEKMHOK MEXHOO02IE aKyeHmy-
€MbCS1 8 YUHHUX 8IMYU3HSHUX cmaHdapmax ma 0C8imHbO-Mpo-
gpeciliHux npozpamax 3 nidcomoeku mMalilbymHix yqumenis. 32i0HO
3 [Mpoepamorlo HesanexHo20 mecmysaHHs haxoeux 3HaHb ma
8MiHb y4yumeriig MoYyamkosux Knacie 3akrnadie 3az2alibHoi cepeod-
HBOI 0c8imu, g4umerib Mae 3Hamu ocobsiugocmi opaaHisauii oc-
8imHbOI dinbHOCMI y4YHi8 3a MPOEKMHOI MmexHosozier, emanu
npoekmyeaHHsi, Memoodu i nputiomu pobomu y4Hi8 Ha KOXHOMY
emarni ma emimu ¢popmynoeamu rpobremMHo-00CHIOHUULKI Mu-
maHHs1, op2aHizogysamu espucmuyHi 6eciou i Hag4arbHi diaro-
au 3i wKonsapamu, rnaHysamu fpPOEKMHI 3aHmms, ouiHosamu
MPOeKmMHy OisinbHICMb  y4Hi8, mobmo 6ymu 30amHuMm erposa-
OXyeamu NpoeEKMHe Hag4yaHHsl 8 0C8IMHbO-8UX08HUL npouyec. Y
38’3Ky 3 UUM akmyarsbHOt € npobrnema ¢popmMy8aHHS MPOEKMHOI
KoMremeHmHocmi MalbymHix yqumertie iHO3eMHUX MO8 SIK 8aX-
J1U8020 KOMIMOHEeHMa ixHboi iHmezparsibHOI MpoghecitiHo-Mmemoouy-
Hoi' komnemeHmHocmi. Mema HagyanbHoi ducyunniHu “fpoekmHe
HasyYaHHs aHeriticbKol MosU y4Hie 3aknadig 3a2asibHOi cepedHbOI
oceimu” dna cmydeHmie cnieujanbHocmi 014 CepedHsi ocsima rno-
nsz2ae 8 o3HaloMneHHi MalibymHix yyumerig aHaesiticbKoi Mosu 3
meopemuYHUMU OCHO8aMU | MEMOOUKOK 8UKOPUCMAaHHS MPOEKM-
HOI' mexHosozii ma ¢hopmyeaHHi MemMoOUYHUX 3HaHb | 8MiHb ra-
Hysamu, opaaHizosysamu, peariizosysamu, KOOpOuHysamu ma
OUiHI8amMU aH2110MO8HY MPOEKMHY OisifibHiCMb y4Hi8. Y rybnika-
uii cmucno poskpusaromscsi 3ag0aHHs i amicm yjel ducyunniu,
8Kasytombcsi hopMu i Memoou Hag4aHHs, MemMoOU OUiHO8aHHS
HasyarnbHUx docsigHeHb cmydeHmie, Hago0sIMbCs NpuKnadu meo-
PEMUYHUX i MpaKmMu4YHUX rnpogecitiHo-MemoOu4YHUX 3a80aHb.

Knroyoei cnosa: s4yumerns iHO3eMHOI Mogu, MaubymHil 84u-
mersib aHenilicbKOI MO8U; MPOEKMHa MeXHOII02is; MPOEKMHa KOM-
nemeHmMHicms,; MPogecitiHo-MmemoouYHe 3ag0aHHs.
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PROFESSIONAL METHODOLOGICAL TRAINING
ACTIVITIES FOR DEVELOPING PRE-SERVICE
ENGLISH TEACHERS’ PROJECT COMPETENCY

A modern foreign language teacher is expected to practice
using skillfully a variety of teaching approaches, methods, forms,
techniques, and tools, including project-based learning method.
Practical application of project-based instruction is emphasised
in Ukrainian national educational standards and teacher training
curricula. According to the Ukrainian national curriculum of external
independent evaluation of in-service primary teachers’ professional
development, a school teacher needs to know about the project-
based pedagogy, project-based instructional methodology, teaching
techniques at project-based model steps, and be able to engage
pupils into project work, make up driving questions, use Socratic
discussion method, prepare project-based lesson plans, assess pupil
project works, i.e. must be ready to implement project-based learning
in school. In this regard, the problem of developing foreign language
teachers’ project competency as an integral part of their professional
methodological expertise is a current isssue. The aim of the elective
course “English language teaching through pupils’ project-based
learning” from the curriculum for students majoring in specialty
014 Secondary education is to familiarise pre-service English teachers
with the theory and practice of project-based teaching methodology
and to develop their professional methodological skills of planning,
organising, coordinating, and assessing pupil project works. This
publication briefly describes the objectives and contents of the
elective course, specifies suggested instructional types, teaching
and assessment methods. Examples of theoretical and practical
professional methodological training activities are given.

Key words: foreign language teacher; pre-service English
teacher; project-based learning; project competency; professional
methodological training activity.

Mu 3aBepiryeMo O3HAMOMIICHHSI YHTAYiB 3 MPHUKIA-
JlaMH TIPO(eCciifHO-METOIUYHHX 3aBJaHb 3 JUCIUILTIHH
“IIpoexTHE HaBUaHHS AHIJIIMCHKOI MOBH YYHIB 3aKJIaJliB
3araJibHOT CepeIHBOI OCBITH , METa SKOi, HAraJJAEMO, T10-
jsirae 'y (opMyBaHHI MPOEKTHOI KOMITETEHTHOCTI Maii-
OyTHIX YYHTENIB iHO3EMHUX MOB SIK Ba)KJIIMBOTO KOM-
MMOHEHTA TXHBOI 1HTEerpaIbHOI (haXxOBOI KOMIETEHTHOCTI
(Ycrumenko, 2019).

' 3aBepLueHHs ny6nikauii. MoyaTok ame. y Ne 3—4 3a 2022 p., c. 19-38.

29



IHo3emHi moBu Ne 1/2023 ISSN 1817-8510 (Print), ISSN 2616-776X (Online)

Tema 4: “CucremMa KOHTPOJIIO TA OIiHIOBAHHS
AHIJIOBHOI POEKTHOI AiSlJILHOCTI
Y4HIB 3aKJIa/IiB 3arajbHOI cepeaHbOI 0CBITH”

3agnanns 1. JlomaiiTe 10 Bamioro METOJUYHOTO TJI0-
capiro Taki TepPMIiHH: CaMOCTIlfHa HaBYAIHLHO-TII3HABAIIbHA
TSUTEHICTE YUHIB, HABYAJIbHA aBTOHOMISI, HAaBYAIbHI ITif-
kasku / oropH (scaffolds) (Ycrumenko, 2021), popmyBaiib-
HE / pO3BUBAJILHE OLIIHIOBaHHSI, TOTOYHUI KOHTPOJIb 1HIIO-
MOBHOI MPOEKTHOT IisuibHOCTI yuHiB (Y cTumMenko, 2017b),
MJICYMKOBUI KOHTPOJIb 32 pE3yJIbTaTaMU MPOEKTHOTO
HaByaHHS iHO3eMHOI MOBH (Y cTtumenko, 2018), 00’ekTH i
Cy0’€KTH OIIHIOBAaHHS IHIIIOMOBHOI MTPOEKTHOI MTisITHHOCTI
Y4HIB, KpHUTEpii OIIHIOBaHHS, JIECKPUIITOPH, XOJICTUYHA
ouiHroBanbHa 1ikana (holistic rubric), aHamiTHYHA OITIHIO-
BaJTbHA IIKasa (analytic rubric), IHCTPYMEHTH OLIHFOBaHHSI,
KoHTposbHMI crircok (checklist), peduekcist yuHiB, “npo-
myck Ha Buxim~ (exit pass / exit slip / exit ticket) (Ycru-
Menko, 2017b, ¢. 16), 3acobn OIIHIOBAHHS IHIIIOMOBHOL
IIPOEKTHOT JIISUTHHOCTI IKOJISIPIB, caMmopedIieKcis BUNTENS
MPOEKTHOTO HABYAHHS IHO3EMHOI MOBH, 30BHIILIHE OL[HIO-
BaHHS NPOEKTY. Y KIIAJCHUA METOAUYHUIN CIOBHUK J10]1ali-
T€ JI0 BAIIIOT0 IPOEKTHOTO MOPTHOJIIO.

3apaanHs 2. YBaXHO TPOYUTANTE KOPOTKY aHTIIO-
MOBHY CTaTTIO NP0 cKapOIAMHT Y MPOEKTHOMY HaB-
yanHi (Field, 2021) ta BUNUILITH NPUKIagU CTpaTErii
ckapGoaIUHry U HaBYAJILHOI MiATPUMKHU y4HiB. Ha-
BEITh BJacHI npukiagy ckaddonauury (IuB., HAIpH-
Kian, Ycrumenko, 2021). 3amoBHEeHY TaOJHIIO BUBAH-
TaXXTe y Ballle IMPOEKTHE OPTHOITIO.

Crparerii ckadpcponanHry B NpOEKTHOMY HaBYaHHi

Project content
scaffolds
AN HabyTTa yYHAMM
3HaHb, HABUYOK i
BMiHb (popMyBaHHsi
MOBHMX, MOBJIEHHEBMX,
NIHrBOCOLiOKYIbTYPHOT
KOMMETEHTHOCTEN)

Project process scaffolds
AN opraHisauii camocTinHOT
HaBYarnbHO-Ni3HABANbHOI
LiSANbHOCTI YYHIB
(popmyBaHHSA HaBYanbHO-
CcTpaTeriyHOi KOMMNETEHTHOCTI,
PO3BUTOK HaBYasnbHOI
aBTOHOMIi)

3aBaanus 3. O3HAHOMTECH 3 AHTJIOMOBHUMH TTPHKJIA-
nmamu ckaddommuary B nocioanky Ribé R., & Vidal N.,
1993 (c. 11-89) Ta BUNMUIIITh / 3aCKPIHIIOTHTE Ti, IIIO JI0-
MoMararoTh OpraHi3oByBaTH CaMOCTIHHY poOOTy Y4HIB Ha
pI3HUX eTarax iHIIOMOBHOTO MPOEKTYBaHHS. 3allOBHEHY
TaOJIMIIO JOIAaNTE J0 BAIIOTO MPOEKTHOTO MOPTQOITIO.

Mpuknaau ckaddonanHry
Ans opraHisauii camocTiiHOT
HaBYanbHoO-Ni3HaBanbLHOI
AiANBLHOCTI YYHIB

Etanu iHWWOMOBHOI
NMPOEKTHOI AiANIbHOCTI
YYHiB

1. MigrotoB4yunn etan

2. BukoHnaBumin etan

3. MNMpeseHTauinHni etan

4. MNMigcymkoBui eTan

3apnannsa 4. Y mexax Bamoro mpoekty (Tema 3,
3apmanns 16 (Ycrumenxo, 2022, c. 36)) 3anpononyire
YYHSIM Ha BUKOHABYOMY €Talll aHIVIOMOBHOI IIPOEKT-
HOI TiSUTBHOCTI OJHY OmMOpY s (OPMYBaHHHS MOB-
HOi a00 MOBJICHHEBOT KOMIETEHTHOCTI (project content
scaffold) Ta oxgHy HaBUaNbHY MmifKa3Ky i GOpPMyBaH-
HS HaBYaJbHO-CTPATETiYHOI KOMIIETEHTHOCTI (project
process scaffold). Po3pobneni matepianu momaiite 1o
BaIIOr0 IPOEKTHOTO TOPTQOITIO.

3appanng 5. JlaiiTe cTUCIy XapaKTEPUCTUKY CUCTE-
MU KOHTPOJIIO Ta OLIHIOBAaHHS B MPOEKTHOMY HaBYaHHI
1HO3eMHHUX MOB 1 KyJIbTYp. 3allOBHEHY TaOJIMIIO0 BUBaH-
Ta)XXT€ y Ballle MPOEKTHE TOPTQOIIIO.
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1. MNigrotoBunn etan

2. BukoHaBumin etan

3. MNpeseHTauiiHmm etan

4. MigcymkoBumn eTan

3aBaanus 6. BinoOpasiTh cxeMaTHYHO B3a€MO3B’sI3-
K1 00’ €KTiB, Cy0’€KTIB, IHCTPYMEHTIB i 3aC00iB KOHTPO-
JII0 @) B CUCTEMI ITOTOYHOTO MOHITOPUHTY 1HITOMOBHO{
MPOEKTHOI HismbHOCTI yuHiB (Cxema 1) Ta 6) B cucremi
MiJICYMKOBOTO OIIIHIOBaHHS PE3YyJIbTAaTIB MPOEKTHOTO
HaBYaHHA iHO3eMHOI MoBu (Cxema 2). JluB. mpukian
(Ycrumenko, 2017b, c. 21). YknaneHi cxemu JojaanTe
IO BAIIIOTO MPOEKTHOTO TOPTHOITiO.

3aBaanns 7. [IpoanamnizyiiTe aHTJIIOMOBHI MPUKIIATH
IHCTPYMEHTIB KOHTPOJIIO MPOEKTHOI JiSUTBHOCTI Y4HIB.
3aroBHEHY TaOJUII0 BUBAaHTAXTE Yy Balle IMPOEKTHE
noptdoiio.

XapakTepUCTUKU iIHCTPYMEHTIB
Mpuknagun ,
. . KOHTPOJT0: 06’EKT KOHTPOIIO
iHCTpyMeHTiB . ,
(Lo OUiHIOETBLCA), CY6’EKT KOHTPOJTHO
KOHTPOJIHO -
" (xTO ouiHIOE), PhopMa KOHTPONO
MPOEKTHOI
. . (camo- / B3a€EMOKOHTPOJSIb, KOHTPOJb
BisiNbHOCTI
GHiB 3 OOKy BUMUTEnNS), BUA KOHTPOITIO
y (mnoTouHum / nigcymkoBumn)
Mpuknag 1
Mpuknag 2
Mpuknag 3
Mpuknag 4
Mpuknag 5
Mpuknag 6
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Self-assessment profile

Name:

Mpuknag 1

Project group:

Please check the following items you feel you successfully

completed with your presentation.

Team work:

I cooperated and collaborated with my team

members.

I reviewed deadlines and worked with the team to
complete necessary work for the presentation.
I was supportive of other team members.

Content:

I gave valuable information on my topic.

I used credible sources.

Organisation:

I began work promptly.

I organised ideas in a meaningful way.
I stayed on task and met deadlines to finish off my

work for the presentation.
Complete the following statements:

My strengths on this project were:

Mpuknag 2
Teacher reflection form
1. What worked well:

O Entry event
O Research

O Role-play

Written work
O oral presenation

O Culminating event
2. What didn’t work:
Entry event

Research

Role-play

Written work

Oral presentation

Culminating event

My challenges on this project were:

3. What changes need to be made, what things need to

be added or deleted, revamped?

Changes | would make for the next project are:

Student’s name:

Mpuknag 3

(3a Rubric for WLC Final Assessment, n.d.)

Poster rubric

easier to understand.

most make it easier to
understand.

Criteria 4 — Outstanding 3 - Good 2 — Acceptable 1 - Fair
Required The poster includes All required elements All but 1 of the required Several required
elements all required elements are included on the elements are included elements were missing.

as well as additional poster. on the poster.
information.

Attractiveness | The poster is The poster is attractive The poster is acceptably | The poster is
exceptionally attractive in terms of design, attractive though it may | distractingly messy or
in terms of design, layout and neatness. be a bit messy. very poorly designed.
layout, and neatness. It is not attractive.

Graphics All graphics are related Most graphics are Some graphics relate to | Graphics do not relate

relevance to the topic and make it related to the topic and the topic. to the topic.

Grammar and

There are few

There are some

There are many

Grammatical /

Focused on getting the
project done. Never
distracted others.

Usually focused on
getting the project done
and never distracted
others.

mechanics grammatical / grammatical / grammatical / mechanical mistakes
mechanical mistakes on | mechanical mistakes on | mechanical mistakes on | on the poster cause a lot
the poster. the poster. the poster. of confusion.

Use of class Used time well during Used time well during Used some of the time Did not use class time

time each class period. each class period. well during each class to focus on the project

period. There was
some focus on getting
the project done but
occasionally distracted
others.

or often distracted
others.
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Mpuknag 4 (Teach Junkie, n.d.)

Writing checklist “Smiley sentences poster”
for elementary learners

d’b@@

@lleg
em%emve

I used capttds and

penods

I put {finger spaces
between wmy words

1 spelled Sight words

cOorrectiy

My writihg i heat
and 1 tred my best

L wrote my hawe On

my paper

Mpuknag 5

(Sample Group Process Assessment, 2019)

Group process assessment rubric
Please check the box that best reflects the extent to
which each statement describes your group.

Description

= c
[= -06 O
>gle |5 | 2%
o X = - = [ I)
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1. We work together.

2. There is group concern for
quality performance.

3. We share high performance
expectations.

4. Some take our group work
too lightly.

5. Some team members with
good ideas don’t speak up.

6. Some members of the group
would not disagree for fear of
what others might think.

7. Some team members act

like they know it all.

8. One or two members tend
to dominate the discussion.

9. We listen to each
individual’s input.

comments.

10. Team members feel free
to make positive and negative

exists in our group.

11. An atmosphere of trust

12. We are comfortable in the
roles we play in the group.

Mpuknap 6

(3a PBL: Student Presentation Rubric, 2021)

Rubric for student team’s presentation

As each team of students presents, please circle the description that best matches your assessment for each of the
learning outcomes (below, approaching, meeting).

Learning

the content and their argument.

Below Approaching Meeting
outcomes
Team’s Team is not able to support | Team is able to provide some evidence | Team supports their ideas by presenting
explanation their ideas with the facts | (e.g. facts, descriptions, examples) | evidence (e.g. facts, descriptions,
of ideas and and descriptions they have | to support their ideas, but are unable | examples) which demonstrate a well
concepts presented. to make clear connections between | thought out argument or stance on a

topic.

Organization
of the team’s

Team does not have a
main idea or present their

Team states their main idea but it is
unclear to the audience. Team is not

Team states their main idea at
the beginning of the presentation.

to presentation media, but nothing with
clear impact on how the audience would
engage with the information.

presentation main points in an order | always clear how the main points are | Team presents in a logical order
that is clear / logical to | related and / or the main points are not | and emphasizes the main points in
the audience. presented in a logical order. a clear manner.

Team’s Presentation visuals are | Team included visuals, but a clear | Team created a visually engaging

presentation missing or do not enhance | connection with their content is missing. | presentation media that shows a clear

visuals the team’s presentation. Team added some interesting touches | connection with the content being

presented (e.g. presentation elements
that were fun, lively, engaging, or
powerful to the audience were included).

Overall student
participation in
team presentation

Not all team members
participated; only one or two
spoke for the entire team.

All team members participated, but not
equally.

All team members participated for about
the same length of time.
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3aBnanns 8. Buznaute, 10 AKOTO BHIY OIIHIOBAIIb-
HUX IIKaJI HaJeXaTb aHTJIOMOBHI NPHUKIAIH. 3aloBHITH
TaOJIMILII0, BOMCABIIN B IPaBOMY CTOBIYHKY JiTepy “X”
(xomictuuHa mikaia) abo yirepy “A” (aHaJIITUYHA IIKA-
na). Jlomaiite 3amOBHEHY TAOJIMIIO IO BAIIOTO IMPOEKT-

HOTO TIOpT(dOITIO.

Mpuknag 1 (Mueller, 2018)
Rubric for group performance
Members of group:

During the time provided in class:

3 all students were interactive and on task

2 most students were interactive and on task
1 only 1 or 2 students were on task

0 there was no observable group work

The presentation of constructive arguments
_ Npuknanw X/A 2 strongly supported the team’s topic
oulrroBANLRMX tikan 1 somewhat supported the team’s topic
0 did not support the team’s topic
Mpuknaa 1 The time allowed to prepare the rebuttal
2 was used very effectively; all members involved
1 was used somewhat effectively; most members
Mpuvknag 2 involved
0 was used ineffectively; very little discussion among
members
Mpuknap 3 During the rebuttal
1 each member contributed
Mpuknan 4 0 egch member did not contribute
During the rebuttal
2 most issues raised by the opposing team were
Mpuknaa 5 confronted
1 some issues raised by the opposing team were
confronted
Mpuknaa 6 0 only one or none of the issues were confronted
Total: /10
Mpuknag 2
(3a Rubric for Cooperative and Collaborative Learning, 2012)
Cooperative learning project evaluation form
Name Date Class
Criteria Exceptional Admirable Acceptable Amateur
Focus on task Consistently stays focused | Focuses on the task Sometimes focuses on | Rarely focuses on the
and articipation on task. Effectively most of the time. the task. Sometimes task. Lets others do
encourages and supports Usually encourages encourages and the work and rarely
the efforts of the group as | and supports the supports the efforts of | supports the efforts of
a whole. efforts of the group as | the group as a whole. the group as a whole.
a whole.
Shared Consistently punctual with | Usually punctual with Sometimes Rarely punctual with
responsibility work responsibilities. work responsibilities. punctual with work work responsibilities.
and dependability | Follows through on Follows through on responsibilities. Rarely follows through
assigned tasks and does most assigned tasks. Follows through on on assigned tasks.

not depend on others to
do the work; responsibility
for tasks is evenly shared.

some assigned tasks.

Discussing, Consistently and

listening, respectfully listens,

and contributing interacts, discusses, and
contributes to the group,
helping the group to

achieve a consensus.

Usually respectfully Sometimes Rarely respectfully
listens, interacts, respectfully listens, listens, interacts,
discusses, and interacts, discusses, discusses, and
contributes to the and contributes to the | contributes to the
group, helping the group, helping the group, helping the
group to achieve a group to achieve a group to achieve a
consensus. consensus. consensus.
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Name

Mpuknag 3
(3a San Diego State University, 2007, c. 66)
Group work rubric

Group members

assigned team
role.

role.

e Beginning Developing Accomplished Exemplary Self Peer
Criteria . .
1 2 3 4 evaluation | evaluation
Research Does not collect | Collects very little Collects some Collects a great
& gather any information information, some basic information, | deal of information,
information that relates to the | relates to the topic. | most relates to the | all relates to the
topic. topic. topic.
Share Does not relay Relays very little Relays some basic| Relays a great
information any information to| information, some | information, most | deal of information,
teammates. relates to the topic. | relates to the topic.| all relates to the
topic.
Be punctual Does not hand in | Hands in most Hands in most Hands in all
any assignments.| assignments late. assignments on assignments on
time. time.
Fulfill team Does not perform| Performs very little | Performs nearly all| Performs all duties
role’s duties any duties of duties. duties. of assigned team

Share equally

Always relys on
others to do the
work.

Rarely does the
assigned work,
often needs

Usually does the
assigned work,
rarely needs

Always does the
assigned work
without having to

speak.

speak.

reminding. reminding. be reminded.
Listen to other | Is always talking, | Usually doing most | Listens, but Listens and
teammates never allows of the talking, rarely | sometimes talks speaks a fair
anyone else to allows others to too much. amount.

Cooperate with

Usually argues

Sometimes argues.

Rarely argues.

Never argues with

views.

teammates with teammates. teammates.

Make fair Usually wants to | Often sides with Usually considers | Always helps

decisions have things their | friends instead all views. team to reach a
way. of considering all fair decision.
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Mpuknag 4
(Presentation Rubric for PBL, 2019)
Presentation rubric for elementary students

I PLAN A BEGINNING, MIDDLE AND END

1.still learning 2. sometimes 3. almost always

I USE PICTURES, DRAWINGS AND PROPS

velo

Thonk You

ﬁ . still learning 2.sometimes 3. almost always
I LOOK AT MY AUDIENCE
1.still learning 2. sometimes 3. almost always

DD

I SPEAK LOUDLY AND CLEARLY

still learning 2. sometimes 3. almost always

l' ® OO

I ANSWER QUESTIONS FROM THE AUDIENCE

1.still learning 2. sometimes 3. almost always
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Mpuknag 5
(Self Evaluation of Group Presentation, 2000)
Self evaluation of group presentation
Presentation team topic: Date:

Name:

A. Overall group presentation

35%

Our group was well prepared. Each member contributed equally in the preparation and had collected information from
a variety of appropriate sources that were solid and relevant to the presentation of our topic. The lesson we designed
was creative and clearly built on our understanding of learning theory and research as it relates to effective instructional
practice. We paced ourselves appropriately during the presentation and balanced time among and flow between our
team members effectively. The presentation and activities followed a clear and logical sequence and support materials
were effectively and appropriately used. Our lesson presentation strategy was engaging and encouraged the active
involvement of class members.

O 10
09
Os

Our group was fairly well prepared. We had all collected and critiqued reference lessons (although we feel there
could have been more or better quality lessons found and used). The lesson we designed was based on theories and
research. We paced ourselves appropriately during the presentation and balanced time among and flow between our
team members effectively. The presentation and activities was sequential and support materials were appropriately
used. Our lesson presentation strategy actively involved class members.

ar
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Our presentation was uneven and demonstrated that a few members had done most of the work. Although we shared
information, most of it was collected by one or two of us and did not truly represent a group effort. The sources of
information we did use were simply lesson plans that we collected. Our presentation consisted primarily of reading from
notes and did little to engage participants in any meaningful way.

as
a2
[y

We did not prepare for this presentation as well as we should have. We did little to critique the lessons we gathered.
All of our information was available from the assigned readings in the text and little, if any, outside reading was done in
preparation. We did not have an engaging activity at all and basically read contributions in turn.

oo

B. Critique and discussion

20%

Our group was fully prepared for the questions asked during / after our presentation. We had in-depth knowledge of the
lessons we reviewed and were able to clearly articulate their strengths and weaknesses as well as the rationale for the
design of our team lesson based on this critique. Through facilitation of the discussion we were able to demonstrate our
extensive research base when answering specific questions. The answers to the questions asked provided a means
to further illuminate the critique and helped the rest of the class to clearly understand the strengths and theoretical and
research basis of the lesson we presented.

010
09
Os

Our group was able to answer some, but not all, of the questions completely. In our answers we displayed our knowledge
of the lessons we reviewed and were able to share information on their strengths and weaknesses and describe how
we designed our team lesson based on this critique. Through facilitation of the discussion we were able to demonstrate
our research base when answering specific questions. The answers to the questions asked provided a means to further
illuminate the critique and helped the rest of the class to understand the strengths and theoretical and research basis
of the lesson we presented.
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The information we had collected, while sufficient to design and present our lesson, was insufficient to handle the
questions asked by our peers. We were not sufficiently familiar with the lessons to describe their strengths and
weaknesses and were not able to clearly identify how we designed our lessons based on this critique. Many of our
answers consisted of re-stating the points we had made earlier.

as
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We were unable to answer many / most of the questions put to us.

ao

C. Individual self-assessment (personal performance)

10%

| feel my preparation was comprehensive and added greatly to our effort. My information matched the other information
in the group well and was not redundant since we had coordinated our research efforts ahead of time. My contribution
fit with the level of the rest of the group, which overall was very high.

a10
O9
as

My section of the presentation went well but was not coordinated as well as it could have been with the rest of the
members of my group. While some of the information | shared was appropriate, | feel that some of the information |
had brought to the presentation may not have been relevant. Overall, my contribution made sense and supported our
team goal.

a7z
Oe
Os5
04

My contribution to the group effort appeared weak. | had some contributions to make to either the lesson critique or
the sample lesson presentation, but it did not seem to be at the level of other members or the standard | have seen in
the presentation by other groups. | relied mostly on the other group members to carry the presentation and read my
contribution from notes.

as
02
01

| was not prepared for this presentation and read or presented information provided by my peers.

ao
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D. Supporting documentation (written products) 35%
Our team submission and support materials were complete and comprehensive and accurately matched our actual 010
presentation and roles. The lesson plan was both clear and creative and demonstrated a deep and detailed understanding 0o
of how to address and apply specific theories and research in instructional practice. The lesson critique identified both 0s
strengths and weaknesses of each lesson reviewed and clearly linked the critique to developmental theories through
excellently formatted citations well referenced and included references that reflected a variety of appropriate sources of

high academic quality, directly related to the topic. Support materials used during the lesson were creative, appropriate

and represented a thoughtful and significant effort, contributing to the lesson and engagement of the participants. Each
member contributed equally in the preparation of the document.

Our team lesson plan, critique and support materials were complete and clear and generally reflected our presentation a7
and designated roles. The referenced critique identified strengths and weaknesses of the lessons reviewed. Reference 06
to theories and resources were made using good quality formatting of citations and references. Support materials used 0s
during the lesson were appropriate and contributed to the lesson and engagement of the participants. Each member 04
contributed equally in preparation of the document.

Our presentation lesson plan was somewhat unclear and did notinclude all components or did not reflect our presentation 03
or roles. The referenced critique of lessons. References were of poor or questionable quality and / or were not relevant 02
to the presentation or topic. Some members contributed substantially more to the document and its preparation than 01
others and there was only minimal effort made to produce a coordinated, coherent document.

Our presentation lesson plan was unclear and did not reflect on our presentation. The written materials demonstrated 0o
our lack of coordination as a team. References were of poor or questionable quality with and were not relevant to the
presentation or topic. One person did all of the work on the supporting documentation, which was not coherent.

Scoring reference key: 0=<60% (D); 1-3=70-79% (C); 4-7=80-89% (B); 8-10=90-100% (A).

Mpuknag 6
(3a Autobiography Rubric, n.d.)
Autobiography rubric

Name:
I Exemplary Accomplished Developing Beginning
Criteria . - X .
4 points 3 points 2 points 1 point
Introduction The introduction is The introduction The introduction Writing an introduction for the

inviting.

is not particularly
inviting to the reader.

does not adequately
preview the events
included in the
autobiography and

it is not particularly
inviting to the reader.

autobiography
was attempted.

Sequencing of
events
(organization)

Events are placed in a
logical order and the
way they are presented
effectively keeps the
interest of the reader.

Events are placed in
a logical order, but it
is evident that events
were not included
from the Life Map
assignment.

Some events are not
in a logical order,
and this distracts the
reader.

Many events are not in a
logical order. There is little
sense that the writing is
organized. The Life Map
was not used as a graphic
organizer for this
assignment.

Grammar
& spelling
(conventions)

Writer makes no errors
in grammar or spelling.

Writer makes 1-2
errors in grammar or
spelling.

Writer makes 3-4
errors in grammar or
spelling.

Writer makes more than 4
errors in grammar or spelling
that distract the reader from
the content.

Accuracy of
facts (content)

All supportive facts
(Life Map and All
About Me Poster) are
reported accurately.

Almost all supportive
facts (Life Map

and All About Me
Poster) are reported
accurately.

Most supportive facts
(Life Map and All
About Me Poster) are
reported accurately.

No facts are reported or most
are inaccurately reported.

Total score:
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3apaanna 9. O3HalloMTech 3 NMpPUKIAJaMH THCTPY-
MEHTIB TIOTOYHOTO Ta IIiJCYMKOBOTO KOHTPOIIO B
MIPOEKTHOMY HaBYaHHI IHO3eMHHUX MOB 1 KynbTyp (Y CcTH-
Menko, 2017b, c¢. 7-19; Ycrumenko, 2018, c. 24-34),
NEeperisiHbTe NPUKIagd y BallOMY KOHCHEKTI JEKIii
Ta YKJIaJaiTh, Ha Ball BHOIp: a) KOHTPOJBHUHI CIHCOK
(checklist) st camornepeBipky HaMaaIbOBAHOT'O ITOCTEPA
Ha TeMy “My favourite animal” ams y9HIB MOYaTKOBOL
KOJK; 0) KOHTPOJBHWH CIMCOK JUISI CaMOIIEPEBipKH
CTBOpeHOi Karcynu 4acy Ha Temy “End of year time
capsule” jiisi y4HIB OCHOBHOI IIIKOJIM; B) KOHTPOJIbHUN
CIHMCOK JJISl CaMOTIEPEBIPKU MMiATOTOBICHOT MYJIbTHME-
niiHOT mpe3eHTanii Ha Temy “Youth subcultures: what
are they now?” a1 y9HIB CTapIIuX KJIaciB; T') “TPOITyCK
Ha Buxin~ (exit pass “My progress”) sl y4HIB TOYATKO-
BO1 / OCHOBHOI / CTapIoi MIKOJH; 1) OMUTYBAJIBHUK PO
pe3yabTaTH BUKOHAHOT MPOEKTHOT POOOTH ISl YUHIB TO-
YaTKOBOi / OCHOBHOT / CTapIoi mKoIu. YKiaJeH Mate-
piaau BUBAHTAXTE JI0 BAIIOTO MMPOEKTHOTO MOPTHOITio.

3apmanns 10. CkoprcTaBIIUCh OYIb-SKHM I1HTEP-
HET-PECYpPCOM 3 KOHCTPYKTOPOM OLIHIOBJIBHUX MIKAJ,
PO3pO0ITH a) aHTJIIOMOBHY XOJIICTUYHY LIKaJTy camo- abo
B3a€MOLIIHIOBaHHS TPYIIOBOI B3a€MO/Il YUHIB MOYAaTKO-
BOT/ OCHOBHOT / CTApIIOT IIKOJIH 32 PE3yJIbTaTaMH IXHbOT
TSITTEHOCTI B MeKax Baroro mpoekty (Tema 3, 3aBmanus
16 (Yctumenko, 2022, c. 36)), 0) aHTJIOMOBHY aHaJIiTHY-
HY IIKaJy OLiHIOBaHHS MPOAYKTY NPOEKTHOI AisIIBHOCTI

VYHIB TIOYaTKOBO1 / OCHOBHOT / CTApIIIOi IITKOJIA B MEXaX
Bamoro npoekty (Tema 3, 3aBmanus 16 (YcTumeHko,
2022, c. 36)). Po3pobieni marepiani BUBaHTaXETE Y
Ballle MPOEKTHE MOPTdOITIO.

KoHcTpyKkTOpH OLIHIOBAIBHUX HIKAJI:
e https://www.quickrubric.com
e https://www.themespark.net
e https://rubric-maker.com
e https://roobrix.com
e http://rubistar.4teachers.org/index.php
e http://landmark-project.com/rubric_builder
e https://www.rcampus.com/indexrubric.cfm
e http://pblchecklist.4teachers.org/index.shtml
o https://www.teach-nology.com/web_tools/rubrics

3appannst 11. Ilpoananizyiite Bamly aHaliTHYHY
mkany (3aBaanss 10) 3a aHIIIOMOBHOIO OI[IHIOBAIBHOIO
LIKaJIor0. Baur pesybrar 1oaaiTe 10 IpOEKTHOTO MOPT-
¢ouio.

Mos aHaniTM4YHa WKana BiANoBigae TakoMy PiBHIO:
[] 1 -Below
[] 2 - Approaching
[] 3 - Meeting

Rubric for rubrics
(3a Rubric for Rubrics, 2019)

Criteria 1 - Below

2 — Approaching 3 — Meeting

Selection & clarity
of criteria (rows)

Criteria being assessed are un-
clear, have significant overlap, or
are not derived from appropriate
standards for product / task and
subject area.

Criteria being assessed can be
identified, but not all are clearly
differentiated or derived from ap-
propriate standards for product /
task and subject area.

All criteria are clear, distinct, and
derived from appropriate stan-
dards for product / task and sub-
ject area.

Distinction
between levels
(columns)

Little or no distinction can be
made between levels of achieve-
ment.

Some distinction between levels
is clear, but may be too narrow or
too big of a jump.

Each level is distinct and pro-
gresses in a clear and logical
order.

Quality of writing

Writing is not understandable to
all users of rubric, including stu-
dents; it has vague and unclear
language which makes it difficult
for different users to agree on a
score.

Writing is mostly understandable
to all users of rubric, including
students; some language may
cause confusion among different
users.

Writing is understandable to
all users of rubric, including
students; it has clear, specific
language that helps different
users reliably agree on a score.

3apaanna  12.

Os3HaitfomTech 3

AHITIOMOBHUM

MOHYWTE 101aTKOBI KpUTEPii 1 eckpuntopu. Bukonaiite

KOHTPOJIBHUM CITUCKOM JJIsSi CAMOOILIIHIOBaHHS PO3P00-
JieHoro mpoekty. [lpuragaiite cydacHi NUAAKTHUYHI Ta
METOJIUYHI BUMOTH JI0 IHIIIOMOBHHX MPOEKTIB U 3ampo-

caMmoaHaji3 po3po0JIEHOrO BaMH MPOEKTY. 3allOBHEHHN
KOHTpOJ'II)HI/Iﬁ CIIMCOK BUBAHTAXTC Yy Balll€ IPOEKTHE
noptdortio.
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Project design checklist (3a Essential Project Design Elements Checklist, 2019)

Does the project meet these criteria?

05

e

Begin with student voice

Students make choices about the products they create, how they work, and how they
use their time, guided by the teacher and depending on their age and project-based
learning experience.

Focus on significant content and authentic issues

Students learn important subject matter content and address real-world problems and issues.
The project has links or is applicable to students’ own concerns and interests.

Organize activities around a driving question

Students find the complex, open-ended question or challenge to be a meaningful focus for their
work.

Begin with an exciting entry event

Students’ interest is captured by an entry event that begins the inquiry process.

Engage students in inquiry

Students think deeply and ask further questions as they generate answers and solutions.

Develop 21st century skills

Students build critical thinking / problem solving skills, creativity, communication, and collabora-
tion skills that are taught and assessed.

Develop youth leadership

The project includes opportunities for youth leadership through defined student roles, shared
decision making, etc.

Incorporate hands-on and varied activities

Project activities are hands-on, interactive, and engaging and they vary over the course of the
project.

Use technology

Students have the opportunity to use and incorporate technology in the project.

Incorporate student feedback and reflection

Students reflect on what and how they are learning, and give and receive feedback on their
work, in order to refine it.

Conclude with a culminating event

Students publicly present their work to demonstrate what they have learned and accomplished
during the project.

3aBpaHHA AnA iHAMBiAyanbHOI po6oTu

lMepwull pieeHb cknadHocmi

Ha3BiTh Cy0’€KTiB 30BHIIIIHLOTO OLIHIOBAHHS SIKOCTI
HaBYaJIbHOT'O ITPOEKTY.

Apyaut pieeHb cknadHocmi

OnuuriTe GyHKIIT HOTOYHOTO 1 MiACYyMKOBOTO KOHT-
POJIIO 1HIIOMOBHOI MPOEKTHOT MisUIBHOCTI YUYHIB 3aKiia-
JIB 3arajibHOT CEPeITHBOT OCBITH.

Tpemitl pieeHb cknadHocmi

Cdopmymroiite mepeBarn 1 HEIOJIKM 3aCTOCYBaH-
Hs1 KoHTposibHUX cruckiB (checklists), xomicTuuHUX Ta
aHAIITHYHMX OIIHIOBaIBHUX m1Kai (analytic and holistic
rubrics) y IpOEKTHOMY HaBYaHHI IHO3€MHUX MOB 1 KYJIb-
Typ. 3amOBHEHY TaOJHUITIO0 JOMAlTe IO BAIIOTO MPOEKT-
HOTO MTOPT(OITIO.
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KoHTponbHi cnucku (checklists)

MepeBarn Heponikn

XonicTnyHi ouiHoBanbHi wkanu (holistic rubrics)

MepeBaru Heponikn

AHaniTnyHi ouiHoBanbHI wkanu (analytic rubrics)

MepeBarn Heponikn

Tema 5: “Buxopuctanis uugpoBUX TeXHOJIOTI
B IPOEKTHOMY HaBYaHHi aHIilicbKkoi MOBH
YUHIB 3aKJIaJiB 3arajbHOI cepeaHboi ocBiTH”

3asnanns 1. JlonaiiTe 10 Bamoro METOJUYHOTO Te-
3aypycy Taki TepMiHU: HUPPOBI TEXHOJIOTIi HABYAHHS
IHO3EMHUX MOB, JIUJAKTUYHI BJIACTUBOCTI IU(PPOBHUX
TEXHOJIOTIN (MyJIbTUMEIINHICT, IHTEPAKTHBHICTh, HE-
TiHIHICTE, iHQOpMaiitHicTh, Teitmidikamisn) (Turosa,
2017, c. 41), comianbHi cepBicu, TexHomorii Web 2.0,
HaBYalbHI iHTepHET-pecypcn, “xotiict” (hotlist),
“MynbTEMenia ckpenOyk” (multimedia scrapbook),
“rpexka xaHt” (treasure hunt), “ca0mxekt cemruia”
(subject sampler), “nHonemk xant” (knowledge hunt),
BeO-kBecT (webquest) (March, 2005), xoMIIOHEHTH
BeO-kBecTy, QR-KBeCT, IHTEpHET-TIPOEKT / BEO-TTPOEKT.
BuBanTaxTe OHOBIICHUI METOAMYHUH TII0capiil y Barie
MIPOEKTHE MOPTQOJIIO.

3apaanns 2. O3HailoMTech 3i 3MICTOM “MyJIbTHME-
mia ckpenoyk” (multimedia scrapbook) mms opramizarii
AHITIOMOBHOI TIPOEKTHOI AiSTIBHOCTI CTapLIOKIACHU-
kiB. BuzHaute TeMy i THUI NpPOEKTy, Horo mery, cdop-
MyJtoiiTe mpoOnIeMHO-10cHiAHUIbKe muTanHs (driving
question), 3anpornonyiite GopMaT MPOEKTHOTO MPOJIYK-
Ty. 3alIOBHEHY TaOJIHIIIO TOJAWTE O BAIIOTO MPOEKTHO-
ro roptdoio.
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Multimedia scrapbook

TekcTu:

306paxeHHs:

Buckingham Palace

Houses of Parliament

Big Ben Big Ben

Tower of London Tower of London

London Eye London Eye
Stonehenge Stonehenge
[=] Agi ]
e
British Museum [=]: British Museum

Aypiomatepianu: Bineomartepianu:

Tower of London London Tour

Houses of Parliament.
Part 1

Buckingham Palace

Houses of Parliament. ¥k}

Part 2 British Museum

Big Ben Tower of London

Stonehenge London Eye
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3aBaanns 3. YknazgiTe, Ha Baml BUOIp, “MYJIbTH-
Menia ckpenOyk” (nuB. mpukian: https://ozline.com/
webquests/china/scrapbook.html), “rpexxa  xaut”
(muB. mpuxnaxn: https://ozline.com/webquests/china/
chinahunt.html) a6o “cabmxext cemmia” (IuUB. MPUK-
Ja; https://ozline.com/webquests/china/sampler.
html) nns opranizaiii aHTJIIOMOBHOT IPOEKTHOT isUTh-
HOCTi yuHiB 3a BamuM mpoekTtoM (Tema 3, 3aBmanus
16 (Ycrumenko, 2022, c. 36)). BuBanTtaxTe cTBOpe-
HUIl HaBYaJbHHUH IHTEPHET-PECypC y Ballle MPOEKTHE

3aBaannsa 4. CxapakTtepusyiTe CTPYKTYpHI €JIeMeH-
TH BeO-KBECTY 3a IXHIM (PYHKITIOHAJLHUM TpPH3HAYCH-
HsM. 3altOBHEHY TaOJUIO JAOAaiTe 0 BAIIOTO MPOEK-
THOTO TTOPT(OITIO.

CtpyKkTypa Beb6-kBeCTy

OGOB’A3KOBI CTPYKTYPHi
enemMeHTn Beb-KBecTy
1. Betyn (Introduction)
2. 3aBaaHHA (Task)

DYHKLT CTPYKTYPHUX
enieMeHTiB Be6-KBeCTy

3. NMopsipok po6oTun (Process)

noptdorio.

4. Pecypcu (Resources)

5. Kputepii ouiHioBaHHSA
(Evaluation)

6. BucHoBok (Conclusion)

3aBaanHs 5. YCTaHOBITH BiNOBIHICTH BUAIB BeO-KBecTiB 3a knacudikamiero bepui Homka (Dodge, 2002) misim
MIPOEKTHHX 3aBJaHb, 3MICTY 1 MPOTYKTaM IPOEKTHOI MisTbHOCTI mKOJsIpiB (Y ctumenko, 2017¢, c. 57). Bukonane 3aBaaH-
HSI BUBAHTKTE y Ballle IIPOEKTHE TIOPT(OITiO.

Buau Beb6-kBecTiB

MpoeKTHi 3aBAaHHSA | NPOAYKTU NPOEKTHOI AiANBLHOCTI YYHIB

1.
2.
3.

10.

11.

12.

Mepekas (Retelling tasks)

Komninsauisa (Compilation tasks)

[eTeKkTUB, rorioBOsIOMKa, TAaEMHUYA

icTropia (Mistery tasks)

. XXypHanicTtcbke po3crnigyBaHHA

(Journalistic tasks)

. nnaHYBaHHH, NPOEKTYBaHHA

(Design tasks)

. TBOp4e 3aBAaHHA

(Creative product tasks)

. JlOCArHeHHs1 KOHCEHCcyCcy

(Consensus building tasks)

. MepekoHaHHs (Persuasion tasks)

. Camoni3HaHHA

(Self-knowledge tasks)

AHaniTu4yHe 3aBAaHHA
(Analytical tasks)

OuiHloBanbHe CyaXeHHs!
(Judgement tasks)

HaykoBe pgocnigxeHHs
(Scientific tasks)

OOCTiAXKEHHSA pPi3HMX acnekTiB CBOEi 0cobucTocTi (nocTtep, Konax, anbbom,

a) obG’ekTvBHMM BMKNag iHdopmauii, nobynoBaHWA Ha  BiJOKPEMIMEHHI
cy6’eKTUBHUX OLLIHOK i peanbHux (oakTiB (HOBWUHM, 3BT, CTATTsl, LOKYMEHTamNbHUIA
inbM, Npec-koHdepeHList)

6) TBOpYa poboTa B NEBHOMY XaHpi (ManioHOK, MOCTep, OMOBIAAHHS, CLieHapiN,
n’eca, BipLL, MiCHS, MAPOAis, FYMOPUCTUYHUIA LIApX, rpa, Bigeodinsm)

B) MOLWYK CRIMbHOrO Ta BIAMIHHOCTEN Yy [JeKinbkox hakTax, 3icTaBneHHS
Pi3HOBIYHMX acnekTiB MEeBHOro ABMLLA, aHani3 NpPUYMHHO-HACNIOKOBMX 3B’A3KIB
noAin, NpuUnNyLLEHHs | BUCHOBKK LLOA0 NpoaHanidoBaHoi iHdopmalii (nucT, ece,
cTaTTs, 3BiT, Npe3eHTaLisi, AUCKYCis, KPpYrMWI CTiN, KOHEPEHLs)

r) TpaHcdopmauis dopmaTty nogadi iHdopmadii, 30006yToi 3 pi3HMX axepen
(kHWra KyniHapHWx peuenTiB, BipTyanbHa BWCTaBKa, Kancyrna 4acy, Kancyna
KynbTypu, TYPUCTUYHUI ByKneT)

0) po3pobka nnaHy, NPOeKTY, MOAEri TOLLO 3a BKa3aHUMKU napameTpamu (eckis,
KpEeCrneHHs, cxema, KOLTOPWUC, MapLUpyT, CanT)

€) BMBYEHHS Pi3HUX ABUL, hakTiB, PEHOMEHIB, BiOKPUTTIB, BUKOPUCTOBYIOUM
YHiKanbHi IHTepHeT-gXepena, BUCYHEHHs | nepeBipka HaykoBOi rinoTesu,
3aCTOCYBaHHA HayKOBO-AOCMIAHMLUBKMX MeTOoZiB (3BiT, JOMOBiAb, MpeseHTalis,
Te3un, HaykoBa KOH(EpEHLis, CTaTTs, Yaconuc, cawmT)

X) CXWNSHHSA Ha NeBHWI Bik ONMOHEHTIB Ta / abo HEeWTPanbLHO HaNawToOBaHNX OCib
(nvcT, npec-penis, peknamHUin NocTep, peknamMHWU BiAEOPONNK, peaakTopcbka
cTaTTs, Cy4OBe 3acifaHHs, 3acifjaHHs pagu AMPeKTopiB, Hapaaa B Mmepii, 36opu
KOMITETY LUKifIbHOro camoBpsiAyBaHHs)

3) [eMOHCTpauis pOo3yMiHHA Temu, nNpobnemu LINsSXOM NpenCcTaBreHHs
MaTepianiB 3 pisHUX QKepen y HoBoMy dopmarti (MynbTumeiiHa npeseHTauis,
nocrep, 3BiT)

K) BMCHOBKM Ha NiAcTaBi AOCMIAXEHHS cynepednuBux (akTiB, pPO3B’sS3aHHA
3afadi, BigragyBaHHs 3aragky  (po3wmMdpoBka CTApOA4aBHLOTO  peuenTy,
XPOHOJOTYHWI OMUC 3MI04UHY, Mana TaEMHUYMX NOAIN, ICTOPUYHA PEKOHCTPYKLIS,
3BIT NPO po3crigyBaHHSA)

Nn) NOSICHEHHSI, OBrPYHTYBaHHS, 3aXUCT AYMKW, iAel, TOYKMN 30pYy TOLLO (AMCKYCIs,
Kpyrnui cTin, po3pobka KpUTepiiB OLiHIOBaHHA, CTBOPEHHSA BMTACHOTO iIHCTPYMEHTY
OLiHIOBaHHS)

M) MOLYK i BUPOBMEHHS CNiNbHOrO PilleHHs LWOAO ChipHOro NUTaHHSA, rocTpoi
npo6nemu (npec-penis, KOMIOHIKe, MeMopaHayM, yroaa, npec-koHepeHList)

ckpanbyk, aBTobGiorpacpisi, MOTUBaLiiHUI NUCT, cniBbeciaa, ece, cTaTTs)
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3aBaanuss 6. O3sHnaiiomMTech 3 BeO-kBecTaMu i
BHU3HAUTEe iXHI BUAM 3a Kiacudikamiero bepui [omka
(Dodge, 2002), a TakoX THIIM NHX IPOEKTIB 3a Me-
ToaugHOIO THHoJoriero (Ycrtumenko, 2016, c. 351)
Ta LI 1 IPOAYKTH MPOEKTHOI AISUIBHOCTI yYacHUKIB
BeO-KBECTIB. 3alI0OBHEHY TaOJUIIO AOAANTE 10 BAIIOTO
MIPOEKTHOTO MOPTHOITIO.

3aBpanns 7. [Ipoananizyiite BeO-KBECTH 1 BH3HAU-
Te ixHi Buau. JlaiiTe OIHKY IpoaHaTi30BaHUM BEO-
KBECTaM, CKOPHCTAaBIIMCh, Ha Baml BHOIp, IIKAJIOIO
Toma Mapua (March, n.d.-a) abo mxanoro bepsi lomka
(Dodge, 2001a). 3amoBHeHy TaOJMLIO BUBaHTAXKTE Y
Ballle MPOEKTHOTO MOPT(OJIIO.
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Rubric for assessing webquests (3a March, n.d.-a)

Criteria

Low

Medium

High

Engaging opening

No attempt made to appeal to
learners.

Honestly attempts to appeal to
student interests.

Has that something that compels
attention.

The Question /
Task

Fuzzy Question or Task.
Maybe what's asked for is
lower level thinking.

The Question and Task target
higher order thinking, but may
not be totally clear.

Clear Question and Task. These
naturally flow from the introduction
and signal a direction for sophisti-
cated learning.

Background for
everyone

No attempt to access prior
learning or build common
background.

Some mention of addressing a
common body of knowledge.
(May not happen within the ac-
tivity.)

Clearly calls attention to the need
for a common foundation of know-
ledge and provides needed (Web?)
resources.

Roles / Expertise

Roles are artificial and may
lack inherent conflicts of in-
terest.

Roles are clear and realistic.
They may be limited in scope,
but do evoke conflict.

Roles match the issues and re-
sources. The roles provide multiple
perspectives from which to view the
topic.

Use of the Web

This activity could probably
be done better without the
Web.

Some resources reflect fea-
tures of the Web that make it
particularly useful.

Uses the Web to access at least
some of the following: interactivity,
multiple perspectives, current in-
formation, etc.

Transformative
thinking

No transformative thinking.
(This is not a WebQuest, but
may be a good Knowledge
Hunt).

Higher level thinking is re-
quired, but the process for stu-
dents may not be clear.

Higher level thinking is required to
construct new meaning. Scaffolding
is provided to support student
achievement.

Real world feed-

No feedback loop included.

The learning product could

A feedback loop is included in the

back easily be used for authentic | Web page and an evaluation rubric
assessment although this may | is probably provided (early on!).
not be addressed.

Conclusion Minimal  conclusion.  No | Returns to the intro ideas. May | Clear tie-in to the intro. Makes the

mention of student thinking
or symmetry to intro.

sum up the experiences and
learning that was undertaken.

students’ cognitive tasks overt and
suggests how this learning could
transfer to other domains / issues.

Note — Values in the assessment matrix are:

e Jow =1 each

e medium = 2 each
e high =3 each
12-15=Yr Ry
16-19=Ye ey

20-24=Yr Ve Ve o

Rubric for evaluating webquests (3a Dodge, 2001a)

Criteria

Beginning

Developing

Accomplished Score

(This refers to the webquest

Overall aesthetics
page itself, not the external resources linked to it.)

Overall visual
appeal

OR
Color

0 points
There are few or no graphic ele-
ments. No variation in layout or

typography.

graphic variations are overused
and legibility suffers. Background
interferes with the readability.

is garish and / or typo-

2 points

Graphic elements some-
times, but not always, con-
tribute to the understanding
of concepts, ideas and re-
lationships. There is some
variation in type size, color,
and layout.

visual

ships.

4 points
Appropriate and thematic gra-
phic elements are used to make

tribute to the understanding of
concepts,

and / or color are used well and
consistently.

connections that con-

ideas and relation-
Differences in type size
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of introduction

with no appeal to relevance or
social importance

OR

The scenario posed is transparent-
ly bogus and doesn’t respect the
media literacy of today’s learn-
ers.

somewhat to the learner’s
interests and / or describes
a compelling question or
problem.

Navigation & | 0 points 2 points 4 points

flow Getting through the lesson is | There are a few places | Navigation is seamless. It is al-
confusing and unconventional. | where the learner can get | ways clear to the learner what all
Pages can’t be found easily and / | lost and not know where to | the pieces are and how to get to
or the way back isn’t clear. go next. them.

Mechanical 0 points 1 point 2 points

aspects There are more than 5 bro- | There are some broken | No mechanical problems noted.
ken links, misplaced or missing | links, misplaced or missing
images, badly sized tables, mis- | images, badly sized tables,
spellings and / or grammatical | misspellings and / or gram-
errors. matical errors.

Introduction
Motivational 0 points 1 point 2 points
effectiveness | The introduction is purely factual, | The introduction relates | The introduction draws the read-

er into the lesson by relating to
the learner’s interests or goals
and / or engagingly describing a
compelling question or problem.

Students would not know exact-
ly what they were supposed to
do just from reading this.

but there is missing informa-
tion. Students might be
confused.

Cognitive 0 points 1 point 2 points
effectiveness | The introduction doesn’t prepare | The introduction makes | The introduction builds on learn-
of the intro- the reader for what is to come, or | some reference to learner’s | er's prior knowledge and ef-
duction build on what the learner already | prior knowledge and pre- | fectively prepares the learner by
knows. views to some extent what | foreshadowing what the lesson
the lesson is about. is about.
Task
(The task is the end result of student efforts... not the steps involved in getting there.)
Connection 0 points 2 points 4 points
of task to The task is not related to stan- | The task is referenced to | The task is referenced to stan-
standards dards. standards but is not clearly | dards and is clearly connected
connected to what students | to what students must know and
must know and be able to | be able to do to achieve profi-
do to achieve proficiency of | ciency of those standards.
those standards.
Cognitive 0 points 3 points 6 points
level of the Task requires simply compre- | Task is doable but is lim- | Task is doable and engaging,
task hending or retelling of informa- | ited in its significance to | and elicits thinking that goes
tion found on web pages and an- | students’ lives. The task | beyond rote comprehension.
swering factual questions. requires analysis of infor- | The task requires synthesis of
mation and / or putting to- | multiple sources of information,
gether information from | and / or taking a position, and /
several sources. or going beyond the data given
and making a generalization or
creative product.
Process
(The process is the step-by-step description of how students will accomplish the task.)
Clarity of 0 points 2 points 4 points
process Process is not clearly stated. Some directions are given, Every step is clearly stated.

Most students would know
exactly where they are at each
step of the process and know
what to do next.

44




IHo3emHi moBu Ne 1/2023 ISSN 1817-8510 (Print), ISSN 2616-776X (Online)

Scaffolding
of process

0 points

The process lacks strategies and
organizational tools needed for
students to gain the knowledge
needed to complete the task. Ac-
tivities are of little significance to | will
one another and / or to the ac-
complishment of the task.

3 points

Strategies and organiza-
tional tools embedded in
the process are insufficient
to ensure that all students
gain the knowledge
needed to complete the
task. Some of the activities
do not relate specifically to
the accomplishment of the

6 points

The process provides students
coming in at different entry lev-
els with strategies and organiza-
tional tools to access and gain
the knowledge needed to com-
plete the task.

Activities are clearly related and
designed to take the students
from basic knowledge to higher

task. level thinking. Checks for under-
standing are built in to assess
whether students are getting it.
Richness of 0 points 1 point 2 points
process Few steps, no separate roles as- | Some separate tasks or | Different roles are assigned to
signed. roles assigned. More com- | help students understand dif-

plex activities required.

ferent perspectives and / or
share responsibility in accom-
plishing the task.

Resources
(Note: you should evaluate all resources linked to the page, even if they are in sections other than the Process block.
Also note that books, video and other off-line resources can and should be used where appropriate.)

Relevance & 0 points 2 point 4 points
quantity of Resources provided are not suf- | There is some connection | There is a clear and meaning-
resources ficient for students to accomplish | between the resources and | ful connection between all the
the task. the information needed for | resources and the information
OR students to accomplish the | needed for students to accom-
There are too many resources | task. Some resources don’t | plish the task. Every resource
for learners to look at in a rea- | add anything new. carries its weight.
sonable time.
Quality of 0 points 2 points 4 points
resources Links are mundane. They lead to | Some links carry informa- | Links make excellent use of the
information that could be found | tion not ordinarily found ina | Web’s timeliness and colorful-
in a classroom encyclopedia. classroom. ness. Varied resources provide
enough meaningful information
for students to think deeply.
Evaluation
Clarity of 0 points 3 points 6 points
evaluation Criteria for success are not de- | Criteria for success are at | Criteria for success are clearly
criteria scribed. least partially described. stated in the form of a rubric. Cri-
teria include qualitative as well
as quantitative descriptors.
The evaluation instrument clear-
ly measures what students must
know and be able to do to ac-
complish the task.
Total score 150

3apaanns 8. [Iparroroun B MiHi-rpynax, CTBOPITh Bi-
Ki-CTOpIHKY JIJIsl BUNTEINIB, TPUCBIUEHY MTPOOIEMi BUKO-
pUCTaHHS BEO-KBECT TEXHOJIOTII B HaBYaHHI 1HO3EMHHUX
MOB: III0 Take BeO-KBECT, SIKI € BHUIHM BeO-KBECTIB, sIKa
CTPYKTypa BeO-KBECTY, OPaI 1010 PO3poOIeHHS BeO-
KBECTY, IPUKJIAIH TOLIO.

Jia CTBOpeHHS BIKi-CTOPIHKH CKOpPUCTAaWTeCh, Ha
BaI BUOIp, TAKUMH CepBicCaMHu: " i '

S HTH,

Fandom  Wiki-site

CTBOpEHY BiKi-CTOPIHKY JIOIaliTe JI0 BALIOTO MPOEKT-
HOro TIopT¢oIIio.

3aBpanns 9. CxopuctaBmHMCh Oynb-SIKUM CaiTOM
3 KOHCTPYKTOPOM BEO-KBECTIB, CTBOPITh BEO-KBECT Ha
ocHoBi Bammoro npoekty (Tema 3, 3aBmanus 16 (Ycru-
MeHko, 2022, ¢. 36)). Bam nomomMoxxyTh HaOyTi 3HAHHS
Ta BMiHHA 3 11iei Temu (Ycrumenko, 2017a), a Takox
METOJIUYHI TIOPaJiv, IHTEPAKTHBHI IMiJIKA3KH Ta MPUKIA-
J1 aBTOpiB BeO-kBecT TexHouorii bepni Jlomxka (Dodge,
2001b) i Toma Mapua (March, n.d.-b; March, 1998). lo-
JaiTe Barl BEO-KBECT 0 MIPOEKTHOTO OPTHOITio.

KoncrpykTopu Bed-KkBecTiB:
e http://zunal.com
o https://sites.google.com/site/aboutwebquests
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e https://www.createwebquest.com

e https://www.teach-nology.com/web_tools/web
quest

e https://aula21.net/Wqfacil/intro.htm

KonTpoabuuii cincok 1Jisl peiaryBaHHs
BeO-kBecTy (32 Dodge, 2001b)

O Find great sites.

[ Orchestrate your learners and resources.
Cd Challenge your learners to think.

[ Use the medium.

[ Scaffold high expectations.

3apaanns 10. OOMiHsANTECh 3 OJHOTPYIHUKAMH
url-anpecaMu CTBOpPEHHX BEO-KBECTIB Ta OOTOBOPITH
Ballli Po3pOOKH Ha MPAKTUIHOMY 3aHATTI. B sxocTi iH-
CTPYMEHTa B3a€MOOIIIHIOBAHHS BUKOPHUCTOBYHTE KOHT-
POJIBHUI CITUCOK:

Designer’s checklist (3a March, 1998)
Webquest:

3aBaaHHA ansa iHgMBiAyanbHOI po6oTu

lMepwull pieeHb cknadHocmi

HasBite kpuTepii OIliHIOBaHHS IHTEPHET-PECypcCiB
JUIsE BiOOpy iHQopmartii, HeoOXiTHOI Ui CTBOPEHHS
HABYAJILHOTO CEPEIOBUIIA.

Apyaul pieeHb cknadHocmi

[TosicHITh, y YOMY MOJIATAE€ PI3HULL MK “HOJIEIK
xaHT” (knowledge hunt) i BeO-kBecTOM.

Tpemitl pieeHb cknadHocmi

CdopmymroiiTe mepeBaru i HeIOJIIKH BHKOPUCTAHHS
Be0-KBECT TEXHOJIOTi{ B MPOEKTHOMY HaBYaHHI iHO3EeM-
HUX MOB 1 KyJbTYp YUYHIB 3aKJIaJiB 3arajibHOi CepeIHbOT
OCBITH. 3alOBHEHY TaOJUIF0 BHBAHTAXTE JIO BaIlOro
MIPOEKTHOTO TOPTQOJTIO.

Be6-kBecTM B NPOEKTHOMY HaB4YaHHi iIHO3eMHUX MOB
i KyNbTYp YYHiB 3aknagiB 3aranbHoOi cepeaHboi OCBiTU

Author:

An Engaging Opening
The Question / Task
Background for Everyone
Roles / Expertise

Use of the Web
Transformative Thinking
Real World Feedback
Conclusion

Your comment:

OOO0O00O00O00

Posrtawyiite 6 102i4HOMY NnopsAoKy
CKNagHUKN NOHATTA “WicTb «[1»".

MepeBarn Heponikn

Ha 3aBepiajgbHOMY eTarli OMaHyBaHHS JUCIUILIIHA
“IIpoexTHe HaBYaHHS AHTIHCHKOI MOBH Y4YHIB 3aKia-
IIiB 3arajbHOi CepeIHbOI OCBITH CTYACHTH BHKOHYIOTH
MiJICYMKOBHUI eJIeKTPOHHUIA TecT 3 20-Tu nutanb. Tect
PO3TaIIOBaHMI HA CATI HABUAIBHOTO KypCy 3 Li€l auc-
uuiutiay B cucreMi Moodle (https://m.knlu.edu.ua/mod/
quiz/view.php?id=11625). HaBenemo npukiaan Tecto-
BHUX nuTaHb (Mai. 1).

IHWOMOBHA NPOEKTHA KOMMNETEHTHICTb
YUHSA - Le iioro

O6epiTb 0aHY:

O a.roToBHICTb | 34aTHICTb CNAAHYBATK | peanisyBatu

CBOK NO3aKNaCHY CaMOCTIMHY AifNbHICTb 3a4NA

OBOJIOAIHHA IHO3EeMHOK MOBOK

FOTOBHICTb, 34aTHICTb | BMOTUBOBAHICTb NNaHyBaTK,

34IMCHIOBATM N aHani3yBaT CBOO NPOEKTHY AIANBHICTL

3aana GOpMyBaHHS, BAOCKOHANEHHA | PO3BUTKY

iHLWOMOBHWX HaBMUOK i BMiHb

FOTOBHICTb | 34aTHICTb, 3@ YMOBU MOTUBALIT,
OpraHi3yBaTy CBO IHLOMOBHY MPOEKTHY AIANbHICTb

nnaHyBaHHA Bubpatn..
NpoAyKT Bubpatn.. = O b
npeseHTauis Bubpatn.. =
noptdonio Bubpatu.. *
nowyk iHbopmauir

Bubpatun.. = Oc
npo6aema Bubpatu.. *

3aANA BUPIWEHHA NeBHOro NPo6AeMHOro 3aBAaHHA

Man. 1. MNMpuknagn TeCTOBUX NUTaHb
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Hacamkinenp, cTyaeHTaM TIPOIIOHYETHCS TBOpYE
3aBIaHHS I PO3BUTKY TakKoi Ba)JNMBOI Tpodeciii-
HOI XapaKTepUCTUKA MaiOyTHHOTO BUUTENS 1HO3EMHOL
MOBH, K caMopediexcis.

3aBaaHHA Ha pedrieKCUBHY AeueHTpauito

VY noBinbHIN popmi (HOTaTKa, JIMCT, €ce, BipII, Ma-
JIIOHOK, (DOTOETION, KOJaX, cXema, Jiarpama, mara
TOIIIO) CTBOPITh 1 OJAHTE JI0 MPOEKTHOTO MOPTQOIIio
Balll TIEPCOHATBHUM “TIOpTpeT” MalOyTHHOTO BUHTEINS
MIPOEKTHOTO HABYAHHS aHIIIHCbKOi MoBH. HanaliTe BUK-
Jajaqy AOCTYT 10 TOPTQOITio.

Kommieke mpodeciiiHO-MeTOMNIHUX 3aBIaHb IS
(hopMyBaHHS TIPOEKTHOI KOMIETEHTHOCTI MalOyTHIX
YUUTENIB aHTIIMChKOT MOBH 3aBEPIIYETHCS CAMOLIHIO-
BaHHSM TOPTQOIIO CTYJACHTIB. BuKiiagau AMCUUIUTIHUA
“IIpoexTHE HaBYaHHS aHTJIIHCHKOT MOBH y4YHIB 3aKJIafiB
3arajgbHOI CEPEeNHbOI OCBITH OIIHIOE TIPOEKTHI MOPT-
(oo cTyNIeHTIB 3a Ti€I0 X MIKAIO0. 3a3HAYNMO, IO
KpUTEpii OLIHIOBaHHS MPOEKTHOTO MOPTQOIIO Y3rof-

KYIOTBCSA 31 CTYZICHTaMU Tepe]] BUKOHAHHIM podeciii-
HO-METOJINYHUX 3aBIAHb.

OuinoBaHHA MPOEKTHOTO MOPTHOIio
Mai0yTHHOI0 BUUTEJIS AHIJIIICHKOI MOBH

[IpoananizyiiTe 3a XOJICTUYHOIO INKAJOK Balle
MPOEKTHE MOPTQOIIO 1 JoJalTe 10 HHOTO Balll Pe3yiib-
taT. [TopiBHsiiTE OTO 3 OIIHKOI BHUKJIAada.

Moe npoekTHe nopTtdonio BianoBiaae TakoMy piBHIO:
[ Bucokwmit piseHs

[[] BocratHii pisersb

[C] Cepentiit piserb

D HepocTaTHin piBeHb

OuiHka BUKNagaua:
[ Bucokwmit piseHs
[C] RocratHii piserb
[C] Cepentiit piserb
D HepocTaTHin piBeHb

LLikana (camMo-)ouiHOBaHHA NPOEKTHOro noprdornio
ManbyTHLOro BYNTENA aHrMiNCbKOI MOBU

PiBeHb HaB4YanNbHUX
OOCArHeHb CTyAeHTa,
HauioHanbHa ouiHKa

MapameTpu ouiHIOBaHHA NPOEKTHOroO nopTtdornio
CTyAEeHTa-ManbyTHLOro BYUTESISI aHIMiINCbKOI MOBM

Bucokuii piBeHb
(“BiaMiHHO”)

Y npoekTHOMY nopTtdonio BcebivHO BioobGpaxeHo BCi BUAM CaMOCTiHOI poboTu cTyaeHTa-ma-
OYyTHBLOrO BYMTENS MPOEKTHOIO HaBYaHHS aHIMINCbKOT MOBU: NpeaAcTaBneHo BCi 060B’A3KOBI po-
Ooui maTepianu. 3micT NopTdonio € opuriHanbHUM, CBIAYUTbL NPO 3HAYHI 3yCUNNA CTygeHTa i
OEMOHCTPYE OYEBMAHMIN NPOrpec i TBOpYE CTaBIEHHS A0 ONaHyBaHHS MPOEKTHOI TEXHONOriT HaB-
YaHHS IHO3EMHMX MOB i KyNnbTyp YYHIB 3aknagiB 3aranbHoi cepefHboi OCBITH.

[ocTaTHin piBeHb
(“no6pe”)

Y npoekTHOMY MopTdonio NpeacTaBneHo BCi 060B’A3KOBI poboYi MaTtepianu, ane BiACYyTHi Okpe-
Mi eneMeHTn. Y 3MicTi nopTonio HegOCTaTHLO BUPAXKEHO OpPUriHanbHICTb | TBOPYICTb CTyAEH-
Ta-ManbyTHbOro BYMTENS NPOEKTHOTO HABYaHHS aHMMiNCbKOI MOBM.

CepefHin piBeHb
(“3apoBinbHO”)

Y NpoekTHOMY NopTOonio NpeacTaBneHo He Bci 060B’A3KOBI pobodi MaTepianu. Y 3MicTi nopt-
doornio BifCYTHi OpUriHanbHICTb | TBOPYICTb CTyAEHTa-ManbyTHLOrO BYMTENSI MPOEKTHONO HAaBYaH-
HS @HrMINCLKOT MOBMW.

HepocTaTHin piBeHb
(“He3agoBINbHO”)

Y npoekTHOMy nopTdponio 6pakye GinbLiocTi 060B’s3k0BUX pobounx maTepianis. PoboTtn nepe-
BaXXHO He3aBepLUeHi. 3MiCT nopTdorio Yepes Noro HeiHPOPMaTUBHICTb NPAKTUYHO YHEMOXITNB-
TI0E BU3HAYEHHS Nporpecy cTyaeHTa i chopMOBaHOCTI MOrO NPOEKTHOT KOMMNETEHTHOCTI.

Otxe, y milt myOikaIii MU HaBEJH MPHUKIIAIA Te-
OPEeTHYHHX 1 MPAKTUYHUX MpodeciiiHO-MEeTOTUIHUX
3aBAaHb, PO3poOseHuX 3amIsl (GOpPMYBaHHA y Maii-
OyTHIX YYHUTENIB aHTIiIHCHKOI MOBH MPOEKTHOI KOM-
IIETEHTHOCTI SK HEBIJ €MHOIO CKJIQJHUKA IXHBOI
iHTerpaitbHOi (paxoBoi KommeTreHTHOCTI. I1ix yac BUB-
YeHHS HaBYAJIBHOI AUCIUILTIHU “TIpoekTHE HaBUaHHS
AHTIIIHCHhKOT MOBM Y4YHIB 3aKIIaJliB 3arallbHOi cepell-
HBOT OcBiTH” cTyaeHTH cneuiaidbHocTi 014 Cepenns

ocBiTa 3100yBarOTh HEOOXI/IHI 3HAHHS Ta OTMIAHOBYIOTh
BMIiHHS TJIaHYyBaTH, OPTaHi30BYBaTH, peai30BYBaTH,
KOOPJAMHYBATH Ta OLIHIOBATH aHTJIOMOBHY MPOEKTHY
JUSUTBHICTB MIKOJISIPIB.

[lepcriekTHBY MOJANBIIUX AOCTIKSHh MU BOAYAEMO
B po3po0Ili eEKTPOHHOTO MYJILTUMEIIHOTO, 1HTepaK-
TUBHOTO MiPYYHUKA 3 quctHIDTiHY “[IpoekTHE HaBuaH-
HSl aHTJIMCHKOI MOBH YYHIB 3aKJIaJliB 3arajbHOI cepei-
HBOI OCBITH”.
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