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USING MULTIMEDIA PRESENTATION IN THE FOREIGN LANGUAGE CLASSROOM
TO FORM TERTIARY STUDENTS’ ORAL PRESENTATION COMPETENCE

The article deals with the problem of learner-centered
approach, one of the main educational strategies, involving
the use of creative method in teaching foreign languages.
Till date, foreign language educators involved in teaching
language and communication to tertiary students in the
context of the New Ukrainian School paradigm face an uphill
task in developing future professionals’ communicative
competence. The special accent in the research is done on
the benefits of implementing effective presentation skills and
communicative competence as important developmental
qualities for future professionals’ learning. Yet identifying the
definitive qualities and methods to practice those skills has
had minimal emphasis in current education programs. In
addition to traditional abilities such as making clear
presentations, speaking well, articulating some arguments,
students are faced with an explosion of options for organizing
and presenting information using multimedia technologies.

The fundamental belief underlying this article is that the
goal of implementing multimedia into foreign language
educational contexts is to exploit the attributes of multimedia
technologies in order to support deeper, more meaningful
student-centered learning and to develop undergraduate
students’ communicative competence. In view of this, the
use of students’ presentation skills is perceived to be
significant in the development of communicative
competence. We attempt to analyse the notion of oral
presentation competence (henceforth OPC), as a life-ability
complex to mobilize and deploy a communication immediacy
and multimedia technology literacy in order to respond
appropriately and effectively to the modern demands and
learning environment challenges presented by foreign
language communicative context in countless real-life
situations and interactions. The main integrative components
of OPC were identified.

The challenge of tertiary students’ foreign language OPC
formation is accentuated by apparent lack of effective
activities aimed at forming a set of OPC skills. One of the most
effective ways to do this is to develop a series of activities to
form OPC during introduction and conclusion presentation
stages by means of multimedia presentation (henceforth
MMP). In this medium the communication will be richer
simultaneously engaging both the auditory and visual
faculties of the audience. It results not only in increased
attention levels and meaningful absorption of the presented
information, but also in retention of the information by the
audience.

The MMP is viewed as one of the effective learner-
centered activities that can be used in the language
classroom as an effective tool for improving students’ foreign
language OPC. Itis aimed at foreign language speaking skills
and based on development of the given competence that
can be applied with the purpose of improving tertiary

students’ 21st century “life-skills”. The examples of students’
Power Point slides performance are being considered.
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MYNLTUMEALIAHA NPE3EHTALLIA HA 3AHATTI
3 IHOSEMHOT MOBU B MPOLIECI ®OPMYBAHHS
YCHOI NPE3EHTALLIAHOI KOMMNETEHTHOCTI
CTYAEHTIB 3AKNAAIB BULLOT OCBITU

Crarrsa npucesiyeHa rnpobiemi 3acTocyBaHHs 0COOUCTIC-
HO-0PIEHTOBAHOIO NnigxoAy B HaB4aHHi IHO3€MHUX MOB CTy-
JIEHTIB 3aknaAiB BULLIOI OCBIiTM 21-ro cTopivysi. Takuii niaxisa
BU3HAYa€ETbCS SIK OAMH 3 OCHOBHMX OCBITHIX CTPATEriN, L0
HaroBHEHW KpeaTUBHUMU MeToAaMV BUKI8AAHHS, i, TaKUM
4MHOM, 3abesrieqdye popMyBaHHSI YCHOI nNpe3eHTaLiiHoi
komneteHTHOCTI (YI1K) cTyaeHTiB 3akianiB BULLOi OCBITH. Lle
MOHSATTSI BUBHAYEHO SIK KOMIIEKCHY “XUTTEBO HEOOX|AHY”
3aaTHicTb MObini3yBaTu Ta 3aCTOCOBYBATU KOMYHIKATUBHY
6e3nocepenHicTb Ta MyJbTUMELIVIHY rPaMOTHICTb 38415
TOro, o0 BignoBigaTy BUMoOram Cy4acHOro CBiTy Ta BUKJ/I-
KaMm IHLLOMOBHOIO KOMYHIKaTBHOIroO cepesoBuLLla B HEe3Ji-
YEHHIV Ki/IbKOCTi CUTyaLivi Ta IHTePakLin.

Bu3Ha4yeHO OCHOBHI IHTerpatuBHi CKNaaHuku oopMyBaHHSI
YIK. OcobnuBuii akLeHT y AOCIIXEHHI 3p00/1eHO Ha OCHOB-
HUX riepeBarax 3aCToCyBaHHs MPe3eHTaLIViIHUX YMIHb, & TaKOX
TPYyAHOLLAX, LLO BUHMKAKOTb i Yac rnpoBEAEHHS YCHOI rpe-
3eHTauli Ha 3aHSATTi 3 IHO3€MHOI MOBU B YHIBEPCUTETI.

dyHaameHTaIbHe MOJI0XEHHS Liiei cTaTTi mosisirae B TOMy,
LLJO OCHOBHOI METOIO BUKOPUCTAHHSI MYJIbTUMELIVHOI rnpe-
3eHTauii (MMI1) B iHLLOMOBHOMY OCBITHbOMY CepPeaOBULL €
3aCTOCYBaHHS MYJIbTUMEAIVIHUX TEXHOJIOriV 3aa1a nig-
TPUMKN 3HAYYLLOro CTYAEHTOLEHTPOBAHOro0 HaB4aHHs 1a
PO3BUTKY IHLLOMOBHOI KOMYHIKaTVBHOI KOMNETEHTHOCTI CTy-
AeHTIB. 3 orngay Ha ue, popmMyBaHHS Ta PO3BUTOK MPE3eH-
TauiViIHUX YMiHb CTYAEHTIB PO3r/IS4a€ThCS SIK BAX/IMBUY eJle-
MEHT Y PO3BUTKY KOMYHIKaTUBHOI KOMMNETEHTHOCTI, L0 Ma€e
cTarty 3Ha4YyLLUNM SIK [1J151 yHaCHUKIB, Tak i 4151 MPaKTUKYIOYMX.

lMpuknagv 3aBaaHsb 11040 popmyBaHHS YIIK CcTyneHTIB Ha
BCTYNHOMY Ta 3aBepLuajibHOMY Mpe3eHTauiiHux etanax
HaBeAeHO aHrJiicbKoo MOBOIO. Takuii Habip 3aBaaHb
CripsIMOBaHWI peasi3yBati BUCOKY iHLLIOMOBHY aKTUBHICTb
T@ PO3BUHYTU OCHOBHI BMIHHSI CTYAEHTIB Y CBIT/1i BUKO-
puctaHHs MMI 3 nporpam+Hum 3abe3nedeHHsM PowerPoint.

Knroyosi cnoBa: ycHa npe3eHTaLiviHa KOMMNEeTEeHTHICTb;
TeXHika BCTYMNHOIro npe3eHTauiriHoro erany; TexHika

38



Ino3emni mogu Ne 4/2019 (100) ISSN 1817-8310 (Print), ISSN 2616-776X (Online)

3aBepLuasibHOro rnpes3eHTauiviHoro etary; MyJbTuMeniviHa
rnpes3eHTadis; nporpamMmHe 3abeane4eHHsi PowerPoint.
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MYJIbTUMEOUAHAS NPESEHTALUA HA 3AHATUU
MO NHOCTPAHHOMY AA3bIKY B NMPOLECCE
®OPMUPOBAHUS YCTHOW NPE3EHTALMOHHOM
KOMNETEHTHOCTU CTYOEHTOB YHUBEPCUTETOB

Crartbsi nocssileHa npobieme npuMeHeHus IMYHOCTHO
OPWEHTVPOBAHHOIO 11oAxo4a B 00y4eHUN MHOCTPAHHbIX s13bl-
KOB CTYyAEHTOB yHuBepcutTeToB 21-ro Beka. Takovi noaxon
paccmaTpuBaeTcsi Kak 0fHa N3 OCHOBHbIX 06pa30BaTe ibHbIX
cTpareruyi, HarloJIHeHHas KpeaTuBHbIMY MeToAamMu rpero-
JaBaHusi, n Takum obpa3om, obecrieqymnBaroLLasl popmMupo-
BaHvie YCTHOU rnpe3eHTaunoHHov komneteHTHocTu (YT1K)
CTYAEHTOB YHUBEPCUTETOB. [laHHOE NOoHATHE OrNpenesseTcs
Kak KOMriieKkcHasi “XU3HeHHO BaxHasi” crlocobHOCTb MOOY-
JIN31POBAaThb U C0J1b30BaTh KOMMYHUKATUBHYIO HEMNOCPEes-
CTBEHHOCTb U MYJIbTUMEANNHYIO TPaMOTHOCTb A4J15 TOro,
4yTOObI OTBEYATHL TPEOOBAHNSIM COBPEMEHHOIO MUPA U BbI30-
BaMm MHOSI3bIYHOW KOMMYHUKATUBHOWV cpeabl B 6ecyuc-
JIEHHOM KOJINHECTBE CUTYaLMi N MHTEPAKLM.

Ocob6eHHbIVi akLeHT B UCCeN0BaHUV CAe/1aHO Ha OC-
HOBHBbIX [PEenMyLLEeCTBax UCIoJ1Ib30BaHUS MpPe3eHTaLUnOHHbIX
YMEHWI, a Takxe TPYAHOCTSX, KOTOPble BO3HUKAKOT BO BPEMS
rnpoBeneHUs] YCTHOU rnpe3eHTaumnm Ha 3aHaTUsX M0 MHO-
CTpaHHOMY 53biKYy B yHuBepcutete. OnpeneneHbl OCHOBHbIE
UHTerpaTtuBHble cocTtasisoLume popmuposaHus YIIK.

dyHaameHTanbHbIM MOJI0XEHNEM [aHHOV CTaTby eCcTb
TO, YTO J1aBHOW Li€J1bi0 UCIOJIb30BaHUS MYJIbTUMEANVIHOV
npeseHtaumu (MMI1) B nHOS3bIYHOM 06pa3oBaTesIbHO
cpene eCcTb BHeAPEHue MyJIbTUMEANVIHbIX TEXHOJI0MMI A1
noaaepxxaHvisi CTYAEeHTOLEHTPUPOBAHHOIr0 00yHeHNs v pas-
BUTUST HOSI3bIYHOM KOMMYHUKATUBHOM KOMIMNETEHTHOCTU. B
CBSI3U C 3TUM, GOPMUPOBAHNE 1 PA3BUTHE MPE3EHTALIMOH-
HbIX YMEHWI paccMaTpuBaeTCs Kak BaXHbIi 3/1eMeHT B
pPasBUTUN KOMMYHUKATUBHOW KOMMETEHTHOCTU, YTO AOJ/IKHO
cTarb 3Ha4YMMbIM Kak aJis1 y4aCTHUKOB, TakK v /151 MPaKTUKy-
oLmXx.

lMpumepesl 3aaannii ana popmuposaHus YK cTyaeHToB
Ha BCTYMNUTEJIbHOM 1 3aBEpPLUaKLLEM MPE3EHTALNOHHbIX
aranax rnpuBeaeHbl Ha aHIJIMVICKOM si3bike. Takasi cucrtema
HarpasJieHa Ha peasn3aLuio BbICOKOM MHOSI3bIYHOM aKTB-
HOCTU U Pa3BUTNE “XKN3HEHHO BaXHbIX” YMEHWI CTYAEHTOB
¢ ucnosb3oBaHvem MMI ¢ nporpaMmHbIM 06ecredeHnem
PowerPoint.

KnioyeBbie cnoBa: yCcTHas ripe3eHTaunoHHas Komrie-
TEHTHOCTb, TEXHMKA BCTYNUTEJIbHOIrO rNpe3eHTaLmoHHOro
arana, TeXHYKa 3aBepLUaroLLero rnpe3eHTaLmMoHHoro arara,
My/IbTUMEAniHas npe3eHTaums, nporpamMmHoe obecrie-
YeHue PowerPoint.

Introduction. New rethinking of foreign languages
training in the context of New Ukrainian School reform
processes is stipulated by the up-to-date practical
demand for culture-correspondence renovation of
professional education essence that is oriented to the

world’s progressive standards. Reforming foreign
language teaching Ukraine has a great influence on the
process of updating the educational system in general
and the development of academic literacy at university,
which is associated with the creation of new educational
norms, modernizing of curricula and educational and
teaching material content. In recent Ukrainian state
documents on educational policy, there was confirmed
the considerable shift from traditional learning to
student-centered educational technologies that raise
the responsibilities of students for their learning results.

The relevance of this paper has to be taken for
granted, since the problem of teaching tertiary students,
its development and realization are the most significant
goals of communities aimed at the future educational
horizons. In view of this, there is a high necessity to
create and implement the student-centered activities
that would allow students to become really active
participants in learning foreign languages and cultures
(Melnyk, 2016).

In a majority of language based courses tertiary
students, who are preparing for the working medium,
are aware of the impact of competent presentation skills
in the foreign languages. Going into details, for the
students studying foreign languages to succeed in the
university environment, and in their future work
purposes, it is important to be able to express their ideas
clearly in English as well as develop the skills and
confidence in giving oral presentations. Although there
are more students enrolling in oral presentation
activities, most of them are unaware of what to be done
to improve their oral presentation skills.

Conducting an oral presentation (henceforth OP)
is a key feature of various courses and disciplines in
higher education institutions as well as one of the most
fruitful sources of personal growth in students’ tertiary
tutelage. They may take the form of a short or long
presentation at a seminar or tutorial, delivered either
individually or as a part of a group. It is similar to the
process of writing an essay, except students need to be
mindful of a live audience. Yet, giving a presentation is
an endeavor for the students at the tertiary level of
education. Lecturers assume that many tertiary students
end up hyperventilating with the thought of having to
stand in front of their peers to make an OP. Many
students consider it as one of the most challenging
forms of assessment in the university (Alwi, 2013).

What is more, using an OP in the classroom is a
time-consuming activity. For this reason, presentations
are often not used in foreign language classes or are
only used as one-time summative assessment at the end
ofthe course, with very little class time spent on getting
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the students ready to present. The result of this is that
students often do not find the presentations to be a
positive learning experience.

One of the issues, facing modern Ukrainian
university students today, is that very few students,
standing in front of their peers, give their presentations
properly. While secondary school teachers seem to
recognize the benefits of having their students engaged
in communicative activities, at times they are under
extreme pressure to prepare their students for the Bl
and/or B2 levels of the Ukrainian school-leaving
examinations in English (Independent External
Evaluation (ZNO)), which often results in their
focusing on vocabulary, reading, listening, use of
English writing and speaking is left by the wayside
(Melnyk, 2019).

Currently a lot of research has been done on the
problem of learner-centered approach, as one of the
main educational strategies, involving the use of creative
methods in teaching foreign languages and cultures to
tertiary students. Foreign language educators involved
in teaching language communication to tertiary
students face an uphill task in developing future
professionals’ communicative competence with
competent presentation skills.

Plenty of foreign language teaching materials now
include prompts and activities designed to foster
students’ oral presentation skills. While working with
tertiary students, one question tends to show up when
the heading “oral presentation” appears on the page
is: what is oral presentation, anyway? The problem is
that OP is treated as if it is actually a language skill,
whereas in fact it is a complex life-skill, which, if
properly developed can benefit students in countless
real-life situations and interactions.

The special accent in the research is done on the
benefits of implementing effective presentation skills and
communicative skills as important developmental
qualities for future professionals’ learning. Yet identifying
the definitive qualities and methods to practice those life-
skills has had minimal emphasis in current education
programs. In addition to traditional abilities such as
making clear presentations, speaking well, articulating
some arguments, students are faced with an explosion
of options for organizing and presenting information
using multimedia technologies. However, there are
limited publications on the students’ options for
organizing and presenting information using multimedia
technologies. Basic textbooks are not sufficiently aimed
at boosting their oral presentation skills in higher
education environment, which necessitates the revision
of the foreign language teaching content.

In view of the lack of opportunities to practice oral
presentations during foreign language classes, it is
necessary to develop students’ communication
immediacy and presentation skills in order to respond
appropriately and effectively to the demands, challenges
and opportunities presented by foreign language
communicative context. The goal of implementing
multimedia into foreign language educational contexts
may yield its benefits - to exploit the attributes of
multimedia technologies in order to support deeper,
more meaningful student-centered learning and to
develop undergraduate students’ communicative skills.
Thus, the issue of activities for developing tertiary
students OPC by means of MMP is relevant and up to
date.

Literature review. The emergence of new teaching
tools based on computer technologies has made the
modern educational process multidimensional. The
advent of World Wide Web (WWW) and communication
technologies has opened a vast array of possibilities for
the use of multimedia technologies to enrich the
learning environment. Up to date, multimedia
technologies are the most promising and popular
teaching information means that help to create entire
images collections, texts and data that are accompanied
by sound, video, animation and other visual effects
(Buzduhan, 2015). The use of such technologies in
educational institutions is seen as necessary for keeping
education relevant to the 21st century (Selwyn, &
Gordard, 2003).

The issue of creation and implementation of
multimedia technologies into education and teaching
foreign languages is being actively developed by
E. Arvanitopulo, V. Bykov, R. Hurevych, A. Hurzhii,
T. Koval, E. Litvinova, N. Mayer, E. Polat, O. Spiva-
kovskii, P. Sysoyev, V. Titova, O. Ustymenko, et al. The
scientists seek to understand the issue of multimedia
technology use in methodological aspects, to classify
modern technologies and to describe them, as well as
the stages of project work and the typology of
educational projects. Only few studies have attempted
to examine that reciprocal preferences resulting from
an expanding usage of multimedia technologies were
increasingly to be found in justification with
presentation preferences.

Plenty of foreign language teaching materials now
include prompts and activities designed to foster
students’ oral presentation skills. It has been explored
by several researchers, among them: Ang, & Mariam,
2014; Barrett, & Liu, 2016; Hovane, 2009; Maiier,
2018; Otoshi, & Heffernen, 2008; Ustymenko, 2014,
2016. All these studies are valuable in their own way. A
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lot of them were conducted on English as foreign
language learners in foreign context.

Evidence from several research studies indicates that
MMP is a tremendous tool in presenting information
in different ways. It can be presented through different
forms, such as presentations accompanied by audio-
visual aids, which can make it more interesting and
lively. The learners feel more active so as to learn various
topics because they learn by applying the technology
to a task rather than by being directly “instructed” by
the technology (Grabe, & Grabe, 2005).

In the medium of MMP the communication will
be richer simultaneously engaging both the auditory and
visual faculties of the audience. It isn’t only result in
increased attention levels and meaningful absorption
of the presented information, but also in the retention
of the information by the audience.

Recognizing the importance of MMP, many
presentation tools such as PowerPoint have been
developed to facilitate creation of effective
presentations. These programs enable students to
present their ideas in the form of slides utilizing text,
sound, pictures and video. However, many studies have
acknowledged that such technology tools are not
utilized to their full potential (Adib, 2010).

There are very limited studies that examined detailed
effective techniques in the area of OPC formation of
tertiary students along with MMP. In giving effective
MMP in a foreign language, it is not a simple matter of
learning language and following instructions, rather it
is an ability requiring process of complex technology
aspects as well as linguistic understanding. Tertiary
students, especially foreign language students need to
acquire technology understanding to learn oral
presentation skills. Without these, the students are
unable to use language effectively to interact with the
audience appropriately. Simultaneously, mere
accessibility of technologies and simplification of tools
in the learning process are not enough to guarantee
creation of effective MMP.

The article purpose was to make up the series of
activities aimed at forming tertiary students’ OPC by
means of MMP. This study was conducted with the aim
to fulfil the following objectives: to focus on studies on
MMP and outline some of the benefits of implementing
presentation skills in the foreign language classroom as
well as some of the difficulties involved in using MMP
in university language medium; to lay out main skills
of OPC and main stages of its formation; to examine
techniques on helping students develop OPC and
organize the MMP on the issue they have investigated,;
to present a series of activities aimed at forming OPC

in the English classroom by means of presentation in a
way that is beneficial for both the participants and the
practitioners.

Discussion. The need to develop communicatively
competent students is determined as one of the key
educational strategies in Ukraine. It involves the use of
creative, problem-based, research, interactive,
presentational teaching methods for equipping students
with effective communication skills. The concept of
effective communication skills is synonymous with the
notion of communicative competence.

The term “competence” can be used in many ways,
including its casual everyday use as a synonym for
“ability”, its more technical use within vocational
training, and its use to denote the ability to meet
complex demands within a given context. For the
purpose of the current positon, the term “competence”
isdefined as “the ability to mobilize and deploy relevant
values, attitudes, skills, knowledge and understanding
in order to respond appropriately and effectively to the
demands, challenges and opportunities that are
presented by a given type of context”.

Communicative competence is associated with
learner’s adaptation of a communication situation by
demonstrating skills in appropriate knowledge relevant
to communication situation and context (Lailawati,
2008). As Bhattacharyya (2012), Dannels (2009)
indicated, among the sub-sets of communicative
competence there should be some communication
immediacy that suggests use of interactive language,
visual language, analogies and humorous experiences
to create the sense of connectedness with the audience.

It is important to use a clear, step-by-step method
for teaching presentations in English classes. It is not
enough to simply tell students to go and make a
presentation. Students have to be taught the skills
involved in giving a presentation and effective
techniques to organize the presentations on the issue
they have investigated. Consequently, communicative
competence is associated with the demonstration of
students’ monologue communicative skills, knowledge
and abilities particularly to a communicative context
where oral presentation cases are one such type of
context.

Oral presentation is the process of presenting
understanding of the topic to an audience. It is typically
a demonstration, introduction, lecture, or speech
meant to inform, persuade, inspire, motivate, or to
build good will or to present a new idea. Within the
English language course and discipline-based courses
offered at university, the OP is used as part of present
research projects or the assessment (Zareva, 2011; Duff,
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2010). Ming (2005) defined OP as ‘partly spoken and
partly visual form of communication’ (p. 118) which
usually has a time limit and happens in organizational
settings. As Kuldip (2018) admitted OP help students
to develop and integrate soft skills such as presentation
skills.

Consequently, we consider OP as a formal, structural
and systematic kind of a talk, requiring preparation. It
is more than just reading a paper or set of visual aids to
an audience and it is more than just standing up and
giving information. Presentation skills are necessary for
professional and personal development as well as
formation of foreign language communicative
competence. The presentations may describe, narrate,
persuade or communicate ideas.

There are enormous benefits of OP as shown in the
literature. Firstly, among them is the use of four
language skills (King, 2002). It prepares students for
real life in the future. King (2002) adds that OPs are
shown to help bridge the gap between language study
and language use; presentations require students to use
all the skills in a naturally integrated way, to encourage
students to become autonomous learners.

Secondly, OP is shown to be extremely successful
with respect to improving students’ skills as well their
autonomy. Girard, Pinar, & Trapp (2011) found that
OP leads to better group interaction and participation.
OP requires the students, who are giving a presentation,
to use only English to communicate to one or more
interlocutors. Additionally, OP can enhance confidence
(King, 2002), providing authentic practice of English
and improving students’ communication skills.

We are aware of the various benefits which OP can
provide in the foreign language learning. Particularly,
it allows students to engage in a cooperative task that
requires them to use a foreign language to explain their
ideas and to negotiate meaning with a larger community
of language learners while they are planning and
practicing their presentations.

OP in the classroom promotes learners to use foreign
language to communicate with others in a natural way,
thinking beyond the measures of book, taking initiative
to use language interactively and meaningfully. If OPs
are not set up correctly, the difficulty of the tasks
involved in presenting in front of others can take away
from the didactic and pedagogical benefits of using
presentations in the classroom. In such scenario, it is
important that the foreign language teacher understands
the student’s skills involved in giving presentations, and
the potential difficulties OP can present.

For the purpose of this study, it is important to
comment on multimedia skills necessary for tertiary

students involved in oral presentations. Some studies
(Bhattacharyya, 2012; Robinson, 2005), which reveal
varying competency requirements among tertiary
students, suggest that prospective graduates should
possess technical competence that refers to application
of technical knowledge through use of multimedia
techniques. Technical competence is associated with
multimedia competence along with learner’s mastery
oftechnical content and application of such knowledge
in relevant communicative situation and context.

Multimedia may be considered as the integration of
the human senses into a computer environment for the
purpose of improving communication between the
computer and its user, and among the users (Moore,
1994, pp. 275-324). A multimedia instruction message
is a presentation consisting of words and pictures that
are designed to foster meaningful learning.

Multimedia techniques can be used to support
students while they are developing their presentations
and it can be useful as part of the presentations
themselves. For example, students combine their OP
with audio, images, diagrams, photographs, animation
and/or video. They create their presentations using
Power Point slides, online outlines, maps. A multimedia
presentation contains some form of media or animation.
Typically a multimedia presentation contains at least one
ofthe following elements: video, animation, sound (this
could be a voice-over, background music, sound clip).

Multimedia technology competence is the ability to
mobilize and deploy relevant technical skills in order
to respond appropriately and effectively to the
demands, challenges and opportunities by multimedia
technology context. The use of multimedia such as
Power Point software, videos, images and pictures needs
to be exploited in the classroom as much as possible in
order to effectively expose foreign language learners to
the target language. For that reason a great tendency
towards the use of MMP and its integration into the
curriculum, developed by foreign language teachers,
has gained a bulk importance.

We still support the claim that most tertiary students
are not being taught how to conduct MMP effectively.
This lack of familiarity with this presentation causes
them to feel embarrassed, uncomfortable and shy. If
such communicative activity is not properly prepared,
participating cannot provide students with a necessary
learning experience that would allow them to interact
with others using only their foreign language
competence. Furthermore, MMPs that are not set up
correctly can be too difficult for students to do
effectively and this creates a learning environment that
is not conducive to foreign language competence
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formation. An example of the worst-case scenario is
where the presenter stumbles through his long and
formally written presentation speeches while the rest
of the group would find themselves drifting off.

The fundamental belief underlying this article is that
the goal of implementing MMP into foreign language
educational contexts is to exploit the attributes of
multimedia technologies in order to support deeper,
more meaningful learner-centered learning. In view of
this, use of students’ presentation skills is perceived to
be significant in the development of communicative
competence. A fundamental principle of our
investigation is an idea that an educational system,
which equips students with such competences,
empowers them, endowing them with capacities which
they need to become active competent participants in
learning and curriculum context, and the ability to
function as autonomous learners capable of choosing
and pursuing their communicate goals and skills to their
fullest potential.

The given research indicates that OPC is a unique
supplementary complex accompanied by
communicative skills and a way in which some shown,
arranged, explained ideas help learners choose the
suitable multimedia skills and effective techniques used
to make their audience understand the flow of the text
and develop their public speaking skills. Literature
review results indicate that the essential interdependent
components of OPC among tertiary students are,
namely, communication immediacy and multimedia
technology literacy. Moreover, we assume such
immediacy is more than just a talent, it’s a
communicative competence that can be learnt and
developed in a meaningful multimedia context.

Thus, OPC is a complex life-ability to mobilize and
deploy a communication immediacy and multimedia
technology literacy in order to respond appropriately
and effectively to the modern demands and learning
environment challenges presented by foreign language
communicative context in countless real-life situations
and interactions. One of the most effective ways to form
aset of OPC skills is MMP. In the medium of the given
presentation the communication will be richer
simultaneously engaging both the auditory and visual
faculties of the audience. It isn’t only result in increased
attention levels and meaningful absorption of the
presented information, but also in the retention of the
information by the audience.

In this way, we propose a proper model of OPC
which enables tertiary students to participate effectively
in the foreign language communication. The key
purpose is to describe the skills of OPC which need to

be acquired by learners if they are to become effective

participatory learners. Thus, to be considered

competent, a set of OPC skills must be displayed.

The main communication immediacy skills are the
following:

1. Skills of the OP type identification and its aim.
There are different types of presentations: informative
(e.g. university presentations, science and technology
presentations, business seminars); persuasive (e.g.
debates, to a group of peers, political speeches);
ceremonial (e.g. graduation, award ceremonies
(presenting or receiving), anniversaries,
commemorations etc.). Ceremonial speeches are
designed and delivered to mark the importance of a
ceremony, festivity or special event (weddings, award
ceremonies (presenting or receiving),
commemorations etc.

MMP are given to describe an invention, a place,
people (e.g. afamous explorer, a demanding profession,
a landmark, a place of great beauty in your country);
narrate an experience, a story, a myth, a fable, alegend,
an experience (e. g. a natural disaster, a backpack
incident, a world mystery); persuade by presenting
arguments for and against an issue, expressing student’s
opinion on an issue, stating a problem and suggesting
solutions etc.

2. Skills of MMP organization with a clear structure
of the essential elements. Generally, it should be
comprised of three parts: introduction, main body (main
message) and conclusion. This study will range only over
introduction and conclusion parts as the subject matter.

In the introduction students have to greet the
audience and present themselves and the topic through
a variety of opening techniques:

1) Address the audience by asking a general question,
e.g. When I say earth, air, fire and water, what comes
to mind ? How many types of personalities do you think
there are?

2) Use a quotation or saying, e¢.g. As Nelson Mandela,
President of South Africa said “Character is like a tree
and reputation like its shadow. The shadow is what
we think of it, the tree is the real thing”, and I couldn’t
agree more. Personality is not categorical. It is
dimensional.

3) Ask arhetorical question, e.g. The theory of four types
of personality can’t really develop an understanding
of different people, can it?

4) Make a statement, ¢.g. The theory of fluids achieved
great success and dominated Western thinking for over
two thousand years until the 1700s, when physicians
proposed the idea that people’s moods were affected
by chemicals in the blood.
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5) Narrate a personal or general story, e.g. The ancient
Greek physician Hippocrates believed that human
emotions were caused by fluids in the body, which he
called ‘humors’. According to him these humours were
responsible for the health and personality of an
individual. He divided them into four categories:
choleric, sanguine, melancholic and phlegmatic. This
was the beginning of the fluid theory.

6) Set the scene and stimulate emotions, e.g. Close your
eye and picture this: there are lots of people all around
you. Some are fiery personalities who get angry easily
but are also passionate and outgoing, others are
imaginative as they dream a lot and are very
emotional, other people are practical, who are well
grounded and think things through and finally, people
who are analytical, they are intellectual and use their
minds in situations.

7) Use a rhyme or a short poem, e.g.

Self-centered tend to be impulsive

Role models - are agreeable enough

Reserved are thought to be well trusting

And Average are open less to abstract life!

9) Use humor (a joke, a riddle etc.), e.g. This
personality is the one who likes to have every ‘I’ dotted
and every ‘t’ crossed. Punctuality and order is of prime
importance to them. What personality type is it?... A
melancholic individual.

In conclusion the main points are being summarized,
students invite and answer the questions from the
audience and thank the audience for listening through
the closing techniques, not only addressing the audience
by asking a question, using a quotation /saying, ask a
rhetorical question, making a statement, narrating a
personal or general story or using humor (ajoke, ariddle
etc), using a rhyme or a short poem, but actively use a
‘what if” question technique.

One more fundamental belief underlying this article
is that the Cone of Edgar Dole guides students in
making suitable multimedia technical tools selection
with regard to retention of information during MMP
performance. It is evident that a learning experience
which involves higher involvement of the audience
results in better retention of information presented.
With the passive level of involvement in learning process
30% of what we see we tend to remember. 50% of what
we see and hear, 50% we clearly remember. When we
depict the active participation in giving a talk, doing a
presentation, simulating a real experience, 90 % of what
we say and do we tend to remember.

According to the studies in the literature it is evident
that in MMP a significant component is visuals, as

presenters are expected to deliver their speech using
MMT such as Power-Point or Keynote software,
videos, images and pictures (Bloch, 2013). This way a
presenter can support and highlight his message, and
make the whole MMP more invigorating. The basis of
the teaching tertiary students oral presentation skills
using MMT are principles of long-term benefits at each
stage, the students approach their cognitive-
communicative research from viewing, perceiving
audio-visual materials to their analysis, making their
own statements.

The following multimedia technology literacy skills
are:

1. Skills of using visuals (short video clips, photos,
charts, films, picturesetc.). These can help set the scene
for the topic you are going to talk about. For instance,
you can search for video clips on websites such as
YouTube, e.g. Find your temperament! Explaining the 4
elements (Fire, Water, Earth and Air) and 4...

https://healthyshiningpeople.wordpre
https://www.herothink.com
https://en.m.wikipeda.org

2. Skills of using music (a sound, soundtrack etc.),
e.g. Listen to the four music extracts “Four Seasons” by
Vivaldi. Which best matches each personality type? For
instance, you can search for video music extracts on
sites such as You Tube on the Internet.

https://amzn.to/112dNNu

https://www.youtube.com/playlist?list

https://youtu.be/WwkTuq4pxE0

https://youtu.be/GlyEyHqc2eU

As the most common visual mode is the use of Power
Point slides, we offer some examples of students’ Power
Point slides performance on the topic “Modern
Technologies” along with some recommendations to
engage audience’s attention:

- Use a simple layout, as it will help the audience to
follow the presentation easily.

Slide 1

WHAT ARE YOU?!

«
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- Use atitle in order to let the audience know what a
presenter is speaking.

Slide 2

Modern’ 7 -

- Use dark fonts on light backgrounds or light fonts
on dark backgrounds.

Slide 3

1Statisties! o

- Use clear and easy-to-read fonts.

Slide 4

We live in a society
dependent-on science and
technology, in which hardly
anyone knows anything about
science and technology.

- Use notes rather than long sentences. The slides are
a visual aid, not a reading text.

Slide 5

The key thing in forming the OPC of tertiary
students is developing two groups of activities aimed at
forming tertiary students’ OPC skills in the introduction
and conclusion presentation stages. This series of
activities is created in accordance with the concept of
teaching methods, which is based on productive and
creative means of knowledge acquisition and
development of skills of oral speech taking into account
the opening and closing techniques.

During the development of our experimental
methodology students were offered the first type of
activities with the opening techniques, giving a
presentation about dealing with the “Personality types
and characters”.

Activity 1. Read the extracts (A-B) from the
introductions of presentations and match them to the
opening techniques (1-2).

1. Addressing the audience

Ifwe are all so unique, why is it that we are always trying
to sort people by personality type? From the beginning of
time, man has been putting people into categories by
analyzing their similarities as well as differences. The
number and variety of classifications of personality types
is impressive to say the least.

2. Setting the scene and stimulate emotions

Have you ever wondered why some people express their
ideas or opinions with confidence, while others seem to be
insecure? Or rather, have you noticed that some people
seem to be happy and energetic all day while others may
seem to be less energetic and engaged?

Activity 2. Read the extracts (A-B) from the
introductions of presentations and match them to the
opening techniques (1-2).

1. Making a statement

No one can tell just how the theory of fluids described by
Hippocrates might affect our life in the future, but I hope
its roots will develop modern-day categories, this would
help people to predict how other people may behave in
certain situations.

2. Stimulating emotions and asking a rhetorical
question

The four personality types share some characteristics,
don’t they ? Well, studying personality temperaments may
not be a pure science. We can’t really classify personalities
into types but there are a number of key qualities that
many people share.
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Activity 3. Read the extracts (A-B) from the
introductions of presentations. Match them with the
techniques (1-2).

1. Using appropriate visuals

Look at these pictures. Describe their personalities using
as many adjectives as you can. What type of personality
do you think they have?

2. Narrating a personal story

1 have a sarcastic sense of humor that not everybody gets.
Sometimes, I can be too over cautious in situations. I'm
certainly a forgetful person, I'm really bad at remembering
things, but I also think that I’'m courageous and like to go
Jor things because I’'m energetic, too.

During the development of our experimental
methodology students are offered the second group of
activities with the closing techniques, giving a
presentation about dealing with “The fear of public
speaking.*

Activity 1. Read the extracts (A-B) from the conclusions
of presentations. Match them to the closing techniques
(1-2) 1 asking a ‘what if” question 2 using a rhyme

A. What if everyone with fright used these tips? I'm
sure they would feel much better!

B. So remember this:

If you feel fear and sweaty once in a while

Listen to my golden rule to keep calm.

If practice makes perfect

And perfect needs practice,

You are perfectly practiced

And practically perfect.

Activity 2a. Read the extracts (A-C). Which are from
the introductions of presentations? Which is from the
conclusion: 1) addressing the audience asking a “‘what
if’ question, 2) setting the scene and stimulating
emotions; 3) asking a ‘what if’ question and making a
statement.

A. Imagine this: You have just received your
examination schedule and it’s totally hectic. You can feel

a headache coming on, your heart is pounding in your
chest and you also feel overwhelmed and frustrated. These
could be the initial signs of stress, but what you don’t know
is that some stress might in fact be doing you some good.

B. What if we could all embrace stress and realize that
it is a normal part of our daily lives? Well, life would
certainly be much easier this way.

C. Did you know that the survey you took part in last
week showed 45 % of you feel tired because of stress ? Isn’t
this a staggering percentage? Let’s see what this means
and what you can do about it.

Activity 2b. Match the extracts (A-C) to the opening /
closing techniques (1-3).

Conclusion and further research prospects. If any
conclusions may be drawn from the above data, we pay
attention to the integrative principle of teaching foreign
languages and consider a communicative method using
MMP as one of the ways to develop OPC as well as
autonomy of the student from the teacher in the process
of English learning. In addition, the given investigation
contributes to the formation of students’ creativity,
improves their self-esteem. We focus on an MMP, as
its communicative orientation makes it possible to
actively apply such lingual-methodical principles of the
communicative approach as practical orientation,
students’ motivation, autonomous learning skills.

Consequently, this study was focused on OPC and
its main components — communication immediacy and
multimedia technology literacy. Some of the benefits
of implementing MMP in the foreign language
classroom as well as some of the difficulties involved in
using presentations at university language medium were
outlined. Effective techniques guidance on how to help
students develop the actual OPC skills are being shown.

Our methodology is aimed at developing the
acquired knowledge of oral speech, taking into account
new achievements in improving the communicative
skills of tertiary students, accompanied by MMP. The
peculiarities of our method include the combination
of communicative and information-technology
approaches in the teaching English oral speech. It is
hoped that the pedagogical and methodological ideas
outlined in this paper, can help teachers in EFL classes
effectively employ MMP as a means of improving their
students’ OPC.

Henceforth, this study implies that it is important
for educators, especially language teachers to work
towards further understanding their students’ OPC.
What is more pertinent, various courses and disciplines
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in institutions of higher learning must be constructed
for students to create a better learning environment so
that they can become effective presenters when they
step into the working world. Future studies on OPC
need to explore effective ways to get feedback from the
audience during question-and-answer session.
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