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FOREIGN LANGUAGE LEXICAL COMPETENCE IN PROFESSIONALLY
ORIENTED READING AS A METHODICAL PROBLEM

The article is devoted to the characteristics of the
psycholinguistic processes of development of foreign language
lexical competence in reading professionally oriented resources
and determining the criteria for assessing the development of
the mentioned phenomenon. It has been substantiated in the
paper that determining the structural elements of foreign
language lexical competence in reading professionally oriented
literature should be based on understanding the specifics of
cognitive processes that provide understanding of the text
content, namely memory (short-term and long-term), and
attention, as well as defining communicative strategies as a
constitutive element of the foreign language communicative
competence in reading. The multi-level (seven-level) nature of
text comprehension has been considered as the one to serve
as the foundation for constructing the methodical model of
the teaching/learning process; in this respects, four types of
information that the reader receives from the text (category-
cognitive, situational-cognitive, emotional-evaluation and
motivational-volitional) have been described. At the same time,
characterizing the structure of foreign language lexical compe-
tence in reading professionally oriented texts involves under-
standing the specifics of the final result (foreign language lexical
competence in reading, developed on a high level), which is
possible by determining the criteria for the formation of the
studied phenomenon. The results of the analysis of the
psycholinguistic mechanisms involved in reading professionally
oriented texts, with the selection of appropriate communication
strategies to be applied while developing the competence in
reading as mandatory elements of lexical competence have
been presented in the study. The study also summarizes the
achievements of specialists in methods of teaching in determining
the criteria assessment of the development of foreign language
lexical competence in reading professionally oriented resources.

Key words: foreign language lexical competence in reading
professionally oriented texts, reading competence, memory,
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IHLHLOMOBHA NEKCU4YHA KOMMETEHTHICTb
Y MPO®ECINHO OPIEHTOBAHOMY YMTAHHI
AK METOOUYHA MNPOBJNEMA

Cmammio npucesyeHo xapakmepucmuy,i rcuxosiHaeicmuy-
HUX ripouecie po38UMKy IHUWOMOBHOI IeKCUYHOI KoMrnemeHuy,ii
8 YumaHHi rpogheciliHo OpieHMOo8aHUX pecypcie ma 8U3Ha4YeHHIo
Kpumepiie ouiH8aHHs pieHie cghopmogaHocmi 3a3Ha4eHo20
seuwa. Y pobomi 06rpyHmosaHo, w0 8U3HaYeHHs1 CmpyKmyp-
HUX erieMeHmig IHWOMOBHOI IEKCUYHOI KOMIemeHuii 8 YumaHHi
npogbeciliHo opieHmosaHoi nimepamypu mMae 30ilicHr8amucs
Ha OCHO8I pO3yMIHHS crieyubiku nidHasanbHUX fpouyecie, SKi
3abesneyyromb pPO3yMiHHS 3Micmy meKcmy, 30Kpema rnam’smi
(kopomkocmpokogoi ma dog2ompuesarsoi) ma ysaau, a makox
8U3HaYeHHS KOMYyHiKamugHUX cmpameeil 5K KOHCmumymue-
HO20 efleMeHma iHUWOMOBHOI KOMYHIKamugHOi KomMrnemeHUuji
8 yumakHHi. PosensHymo b6azamopieHesuli (cemupigHesuli)
Xxapakmep PO3yMiHHSI mekcmy, sikul rMoeuHeH rocryaysamu
OCHO8010 01151 PO3p0bKU MemoOuYHOI Modesti Mpouecy 8uKna-
OaHHS1 / Hag4aHHs1; MaKoX ornucaHo Yyomupu munu iHghopmauii,
Ky Yyumay ompumye 3 mekcmy (kamezopiliHo-ri3HasarsbHy,
cumyamueHo-riisHasarsibHy, eMOUiliHO-0UiHHY ma MomueauitiHo-
80/1b08Y). BoOHOoYac xapakmepucmuka CmpyKmypu iHUWOMOBHOI
JIEKCUYHOI KoMremeHuii 8 YumaHHi npogheciliHo opieHmosa-
HUX mekcmie repedbadae PO3yMiHHS crieyudbiku KiHyeso20
pesynbmamy (iHWOMOBHOI TeKCUYHOI KoMemeHUji 8 YumaHHi,
PO38UHEHOI Ha 8UCOKOMY PiBHI), W0 MOXIIUBEe WIISIXOM 8U3Ha-
YeHHS Kpumepiig oyiHroeaHHs1 cghopmosaHocmi O0CIiOXKy8aHO20
seuwa. Y pobomi npedcmasneHo pe3ynbmamu aHari3y ncuxo-
niiH28iCMUYHUX MexaHi3mie, 3adissHuX y YumarHi npoghecilHo
opieHmMoeBaHuUx mekcmig, i3 su6opoM 8idNoe8iOHUX KOMYyHikauili-
HUX cmpameeil 05151 pO38UMKY YumauybKoi KOMnemeHmHocmi
5K 0608’93K08UX €/leMeHMI8 iHWOMOBHOI JIEKCUYHOI KoMrie-
meHuii. 'Y 0ocnidxXeHHi makox y3az2albHEHO OOCSi2HEHHS
paxisuig i3 MeEMOOUKU Hag4aHHS1 IHO3EMHUX MO8 8 8U3HaYEHHI
Kpumepiig oUjH08aHHS cgbopMo8aHOCMI IHUWOMOBHOI IeKCUYHOI
KomremeHUji'y YumaHHi npogheciliHo opieHmMoeaHuUx pecypcis.

Knroyoei cnoea: iHWOMOBHa rieKcu4yHa KOMMemeHUis
8 YumaHHi npogheciliHo opieHmMosaHUX meKcmis, YumaubKa
KOMMemeHmMHicmb, nam’sime, yeaza, KO2Himu8Hi npoyecu.
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Formulation of the problem. Lexical competence
is to be considered as a component of communicative
competence, with the acquisition of vocabulary to be a key
element for the successful development of communication
skills. In terms of professional activity, this issue becomes
especially relevant, having been studied in the papers of
foreign and domestic authors. According to O. Tarnopolsky
(1999, p. 69), lexical competence is a condition for the
formation of professional communicative competence.
At the same time, reading professionally-oriented texts
is considered as one of the methods of forming students’
professional vocabulary range (Brieger, 2006, p. 67).
Working with technical texts, students learn new
vocabulary, understand the meaning of terms due to the
context, while expanding their vocabulary stock.

The development of appropriate methods (in our case,
methods of forming foreign language lexical competence
in professional-oriented reading) involves, first of all,
the analysis of desirable processes in the use of lexical
competence in reading professionally-oriented texts, i.e.,
determination of psycholinguistic mechanisms involved
in understanding professional communication in the
process of reading professional literature. Another
important element of the methodology is the understanding
of the specifics of the phenomenon — English lexical
competence in reading, i.e. one of the objectives of this
study we see in determining the criteria for the formation
of foreign lexical competence in reading professionally
oriented texts.

Analysis of recent research and publications.
The study of linguodidactic aspects of the development
of methods for the formation of foreign lexical competence
in reading professionally oriented literature determines
the characteristics of the text as the main object in this
type of speech activity.

In scientific literature there are different interpretations
of this term.

1. In literary studies, the text is considered as a speech
work, presented in writing (Urgamal, 2016, p. 32).

2. Specialists in the field of psychology, psycholin-
guistics and linguodidactics understand the text as a
speech work presented orally or in writing (Vierieshchagin,
1990, p. 135).

3. In methods of teaching foreign languages the text
is understood: as a product of the speech creative process,
the structure of which reflects the specifics of the process
of its production; the text reflects extralinguistic factors
through the selection and features of language speech
means functioning (Rogova, 2011, p. 13); as a work,
together with its architecture and organization of the
language resources used, provides the addressee with
everything necessary for the formation of a mental model
of the text, with its substantive content, perception and
adequate understanding being necessary for the reader
to verbally communicate with the author (Kubriakova,

1994, p. 25); as a speech work, presented orally or in
writing, built according to certain rules, as an integral,
coherent, structured and complete product of speech
activity (Urgamal, 2016, p. 33).

4. In scientific works on discourse analysis, linguistics
of the text, this concept is interpreted as a speech work,
which unfolds in parallel (vertically and horizontally)
syntagmatic and paradigmatic sign relations, with the
horizontal plan being expressed by the formal side
(external design) and reflecting its coherence by means
of the corresponding lexical and grammatical dependences
which develop thought in the text formally. The vertical
plan of content development is represented by textual
semantics and reflects its integrity as a psycholinguistic
basis of the text (Horpinich, 2013, p. 67).

Certain linguistic textual studies put emphasis on the
need to shift from "the grammar of the text" to "linguistics
of textuality", focusing on the importance of analyzing
the implementation of the linearity of the text, while
at the same time considering its multidimensionality,
multidimensionality, as well as research mechanisms
(Botsman, 2006, p. 7).

An important aspect of achieving the goal of our study
is the analysis of the functions of the text, which, to some
extent, determine the choice of communicative purpose
in the process of reading the text. In this context, the
information function stands out, manifested in the ability
of the text to accumulate information and transmit it to
the recipient (reader). The information in a professionally
oriented text contains potentially new content, it is
usually characterized by the importance and significance
for the reader, specifies partially known facts, objects
or phenomena (Bransford, 1999, p. 216), moreover,
1. Halperin emphasizes the pragmatism of information in
professionally oriented texts and highlights the content-
factual explicit (reports of facts, events, processes),
content-conceptual (presentation of individual-author
understanding of causal links between phenomena and
processes) and content-subtextual (hidden) information
(Halperin, 2007, pp. 26-27).

T. Horpinich (2014, 70) claims that for any text it is
important to correlate its structural features with semantic
concepts and categories. In the linguistic organization of
the text there are textual elements that compare the content
of the text with reality, among which scholars highlight
the concepts that represent the content, the relationship
between logical and informative parts of the text, forming
its basis, the way of expressing ideas etc (Hulstijn, 1997,
p. 208). In this regard, scholars suggest "to pay attention
to what is important in the text organization for the
process of comprehension, understanding, extraction of
information, which patterns of expression and distribution
of information in professionally oriented texts students
should pay attention to in mastering reading skills"
(Horpinich, 2013, p. 70). At the same time, the reader's
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activity in reproducing the information structure is
directed to certain keywords, information units of the
text, comparing the information structure of the text with
the professional knowledge of the recipient, allowing to
adapt selected structural information units to one’s own
cognitive activity (Horpinich, 2013, p. 75).

In this aspect, it should be noted that professionally
meaningful text can be built in the hierarchy of cognitive
programs (from the simplest to the most complex): from
semantics analysis through word-forming elements of
terms, understanding of grammatical phenomena and
syntactic organization and overcoming relevant
grammatical and syntactic difficulties and ideas of the
text to activate background knowledge, formation of
new knowledge necessary for professional activity
(Klychnikova, 2008, p. 30).

Let's analyze the specifics of the implementation of
lexical competence in the process of different types of
reading.

Introductory reading. It can be described as reading
"for oneself", which lacks a certain preconceived notion
of the need to further use or reproduce information
obtained from the text, so the reader remembers little
information from the text, while some minor facts that
seem irrelevant to the main line of presentation may be
incomprehensible. The result of this type of reading is
70-75 percent understanding of the main content of the
text, the main line of evidence, the author's argument.

Searching reading is aimed at finding specific
information in the text, with defining the place in the text
in which it appeared, is amenable to study reading, while
the previous or subsequent parts are skipped by the
reader (or reviewed ‘diagonally’). That is, the main task
in reading each part of the text is to find out whether it
may contain the information sought, and the main reading
activity is to "snatch" certain words, phrases, sentences
from the text, based on which the reader determines
the presence / the absence of the required (desired)
information in a particular piece of text. In this type of
reading, as a rule, it is not a question of a certain degree
of completeness of understanding of the content of the
text, but the efficiency is defined by achievement of
a task: whether the searched information is found.

General (reviewing) reading aims to get an idea
(overall) of the text and information in it to determine
the degree of its need for further processing and use of
information in professional activities, refresh the mem-
ory of previously read material, select the necessary
material for its further processing, compiling a bibliog-
raphy, etc. In fact, this type of reading determines the
role of the information presented in the text: whether it
is needed and whether it will be selected for another type
of reading.

Researching (close) reading. Its purpose is to analyze
the text and language tools, leading to a certain slowdown

in reading speed, increasing the degree of completeness
of understanding the content to 100%, understanding of
major and minor facts. The received information usually
is important for the reader, and therefore its further use
in professional activity is provided, therefore the reader
aims not only to understand the maintenance of the
information as much as possible, but also to comprehend
it critically, thus setting on long-term storage of this
information. In this reading type, the reader makes frequent
stops, returns to certain passages in the text, rereads them
several times, notes certain information in writing, talks
aloud as if in a self-talk, asks questions and gives
answers.

The aim of the article is to characterize the
psycholinguistic processes of development of foreign
lexical competence in reading and determining the criteria
for assessing this development.

Summary of the main content of the study.

Psycholinguistic aspects of lexical competence
development (formation) in professionally-oriented
reading. As noted in the scientific and methodological
literature, any activity is carried out in three stages:
motivational, orientation-researching and executive /
procedural (Sysa, 2016, p. 44). In the perspective of the
formation of foreign language lexical competence in
professionally oriented reading, the first stage is realized
through the interaction of the cognitive needs of readers,
their personal motives and goals of reading. In the second
stage, the reader chooses the type of reading in order to
most effectively achieve the communicative goal, and the
procedural stage involves a dynamic system of thought
and speech actions within the selected type of reading.

An analysis of the scientific literature leads to the
conclusion that the understanding of the content of the
text is carried out by activating the complex logical
operations helping to form connections in the text. In
this aspect, the research of Z. Klychnikova (2008, p. 27)
deserves attention. The author determines the multi-level
(seven-level) nature of text comprehension and identifies
four types of information that the reader receives from the
text (category-cognitive, situational-cognitive, emotional-
evaluation and motivational-volitional). At the first
stage (degree) comprehension can be characterized as
the understanding of individual words, certain fragments
of semantic categories of the text, therefore, there is
a recognition of lexical units. At the second level, based
on understanding the basics of grammar, there is under-
standing of situational and cognitive semantic categories
of the text and partial understanding of the relationships
between objects and phenomena described in the text,
that is recognition of words and phrases in a context. At
the third level, there is still a fragmentary understanding,
but it extends to the boundaries of the sentence. At the
fourth stage, with the help of synthetic comprehension
the reader begins to understand the general meaning of
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what is read, and at the fifth stage meaningful under-
standing of the meaning of lexical and grammatical units
allows to understand the textual content quite fully and
with some accuracy. Thus, the last two stages confirm
the idea that those are the right stages when the reader
can choose a particular type of reading. For example, if
the text contains categorical-cognitive or situational-
cognitive information, the reader will use general or
introductory reading; at the same time, if the information
contains information-evaluation or motivational-volitional
components, the reading will be exploratory / researching
(close). The sixth stage is characterized by understanding
emotional and evaluative text categories, and the seventh
stage — full understanding of all types of information in
their combination and context, and it is characterized by
a high level of competence in reading with the ability to
switch thinking from one operation to another, as well as
understanding implicit information (Galskova, 2006, p. 226).

Memory. Because the reading process is more
personal than listening (the reader chooses the time he
plans to spend reading the text, the hierarchy of main and
secondary goals, the sequence of reading the structural
and semantic parts of the text, the number of times for
reading the information, ultimate reading strategies), while
discussing the mechanisms of memory that are activated
in the process of reading scientists distinguish (except
for short-term and long-term memory used in listening)
the following types of memory, depending on the mental
personality traits of the reader: associative, logical and
indirect (Ovsiannikov, 2016, p. 261). The first type is formed
by associative connections between an already known
phenomenon or fact and the one that still needs to be
remembered, using related associations, associations by
analogy and contrasting associations, where the former
unite phenomena or facts in space and time. (here a
communicative strategy in reading is significant, which
will appeal to the development of this type of memory
with related associations, namely the strategy of reader’s
ability to predict the meaning of the next word based on the
meaning of the previous word in the phrase and vice versa).
The second type (by analogy or similarity) connects two
phenomena or facts that have similar features, based on
the same connections between nerve endings that are
caused in the brain when encountered (necessary in this case
is the strategy of linguistic and interlingual assumptions
about when the meaning of a word can be understood from
a similar root word in the native or Latin language). The
third type uses associations (by contrast, opposition) and
connects two opposite (oppositional) phenomena or facts
(an example of communicative strategies in this case is the
strategy of using antonyms to semanticize lexical units
or grammatical means of opposition to understand the
meaning of what has been read — opposing conjunctions,
opposing context with the use of contrasting pairs of
antonyms: male-female, large-small, etc).

Analyzing the psychological aspects of reading, it is
necessary to take into account the characteristics of the
functioning of short-term (sensory) and long-term mem-
ory (Ovsiannikov, 2016, p. 265).

Researchers have found that short-term memory lasts
for 20 seconds while reading (Baryshnikov, 1999, p. 15),
and the last 5-7 units of the text are usually remembered;
accordingly, the strategy that will help to avoid overloading
short-term memory is the one of marking / highlighting
important elements for understanding the text (keywords
and phrases), which may contain new information to the
reader or unknown elements.

Long-term memory can be effectively used in the
reading process if the remembering the information
searched at the time of reading was structured, systematized,
therefore, useful for the formation of reading competence
here is the strategy of learning and activating learning
material in the form of organizational diagrams, visual
support, associative connections with the involvement
of associative and logical memory.

It is generally known that the biggest problem of
understanding information in the process of reading
in a foreign language is unknown lexical units or those
belonging to the so-called passive vocabulary of the reader
(he/she recognizes individual lexical units, but requires
extra effort and time to semanticize them correctly). For
this purpose, it is essential to pay attention to the specifics
of learning and memorizing lexical items, which is one of
the four processes of memory functioning (memorization,
storage, reproduction and forgetting of information).

Remembering the information is the process of fixing
new information in memory by linking it with previously
acquired, through the transfer of this information from
short-term to long-term memory, moreover, the objective
sequence of phenomena according to the model formed
in long-term memory, becomes familiar, uninformative
to its owner, and does not offer the effect of novelty
(Zimniaya, 2001, p. 109). In the scientific literature,
arbitrary meaningful memorization is more important, for
which strategies of semantic grouping of new lexical units,
formation of semantic reference points and comparison
processes using organizational charts, memory cards, and
synonymous series can be proposed. At the same time,
lexical units that carry the key semantic load in the text are
easily memorized involuntarily (Stevens, 2005, p. 136).

Thus, combining an understanding of the specifics of
memory with the use of appropriate communication
strategies in reading as part of reading competence will
allow for an effective process of forming foreign language
lexical competence, which will directly affect the quality
of reading professionally oriented texts.

Attention. In the formation of foreign language
competence in scientific literature reading the following
properties of attention operate: stability, concentration,
switching/shifting, volume. In particular, the stability of
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attention can be maintained by forming new connections
of the new object of attention with those objects that have
already appeared in the reader's past experience; similarly,
if the subject matter of the reading passage does not bring
new experience aspects to the reader, the attention is
distracted. The stability of attention also depends on the
features of the text, the degree of its complexity (both in
linguistic and cognitive aspects), individual and professional
interests, to name but a few. This factor should be taken
into account when selecting texts to develop an appropriate
system of exercises (Kurayev, 2002, pp. 73—74). Attention
shifting is understood as a conscious transfer of attention
from one object to another, which depends on the reader's
attitude to previous and subsequent information during the
reading process, at the same time, the reader, accordingly,
quickly shifts attention to information that is personally
(or professionally) significant and interesting.

While constructing methodical procedure (exercises
for students, selection of communicative strategies to be
developed), it is crucial to consider the information
about the functions of attention in the process of reading
comprehension: the function of selection (strategy of
selecting important elements for solving the commu-
nicative goal of the text and ignoring insignificant one);
preservation function, which implies at some point keeping
in view a certain subject content (the hypothesis about
the development of the text content, the meaning of words
that are easily semanticized), and finally reaching the
communicative goal (strategy of selection of key lexical
items, mechanisms of probable prediction, contextual
guessing etc); regulatory function that controls the process
of comprehension in the reading process (strategy for
testing hypotheses in connection with the deciphering of new
blocks of text information) (Ovsiannikov, 2016, p. 274).

Thus, the above-analyzed psycholinguistic mechanisms
and identified strategies, the use of which improves the
quality of these mechanisms in the process of reading
professionally oriented texts, will identify structural
elements of foreign language lexical competence, the
formation of which will ensure the effectiveness of the
reading process.

The criteria for assessing the formation of lexical
competence in professionally oriented reading. It is often
emphasized in the literature that achieving a high level
of recognition, differentiation, and use of lexical material
by students contributes to the rational organization of
the process of obtaining and semantic processing of
information when reading, as well as organizing interactive
professionally oriented reading and solving problem-
triggered cognitive problems in educational situations
(Semenchuk, 2007, p. 50).

One of the factors that simplifies the process of
mastering special vocabulary (terms) is the lack of
ambiguity and expressiveness inherent in the vocabulary
of common language (Burlakov, 2005, p. 32). Researchers

see the reason for this phenomenon in the dissolution or
assimilation of common words in the terminology of a
specific field of knowledge, in the feature of common
vocabulary to take the position outside of the synonymous
nest together with terms, as a result of which the latter
ones acquire specific terminological characteristics such
as tendency to unambiguity, stylistic neutrality, absence
of synonyms. This process has a positive impact on the
development of students' ability to put forward assumptions
about the language context, as well as expands their
opportunities for untranslatable semantization and rapid
memorization of such terms (Semenchuk, 2007, p. 53).

As follows from the analysis of special literature, the
terms have certain qualities that distinguish them from
the words of common language. Researchers of various
terminological systems consider the following linguistic
features of terms (Biretska, 2015; Leshchuk, 2002):

* specialized nature of meaning, clarity of semantic
boundaries, lack of expressive and emotional coloring;

» monosemanticity, independence of the context, stylistic
and expressive neutrality;

* accurate semantics, high informativeness within its
terminology system.

On the other hand, there are factors that complicate
the process of perception, understanding and using
the terminological vocabulary of a particular field of
knowledge. One of such factors is due to the fact that in
the functioning of ESP (English for specific purposes)
vocabulary there is a process of determinologization, as
a result of which, according to N. Misnyk (2002, p. 33),
terminological units become the property of common
language. Determinologization, which takes place due to
extralinguistic factors, increases the tendency to integrate
language units from different layers of vocabulary according
to the general literary standard, and a significant role in this
process, as linguists have shown, is played by the media
(Husak, 2005, p.13).

Understanding the specifics of the functioning of the
terminology of professionally oriented speech makes it
possible to design and determine the criteria for assessing
the formation of receptive lexical competence (in reading
as a receptive speech skill). To accomplish this task, it is
advisable to analyze the scientific views on the mentioned
problem.

A. Kravchenko (2019, p. 5) believes that the lexical
component of speech skills should be controlled in the
development of skills in listening, speaking, reading and
writing, because the formation of lexical skills is not the
goal in itself, but a means of speech skill development.
To assess the formation of lexical competence in reading,
scientists distinguish three criteria: 1) linguistic-cognitive
criterion, which is focused on testing knowledge of word
formation methods and the ability to correctly form new
words; skills of establishing lexical compatibility of
lexical units; skills of verbalization of digital indicators;
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2) constructive and semantic criterion focused on under-
standing the contextual meaning of words in the authentic
text; ability of linguistic and semantic interpretation of
the content of the text in a specific field of knowledge;
3) professional-communicative criterion, focused on
testing the ability to reproduce professional texts, taking
into account the studied lexical units; interpret textual
and graphic information from the text; use the appropriate
lexical units in productive speech (Shostak, 2011, pp. 244-
246). Another set of criteria has been defined as follows:
correct understanding of the lexical unit of its denotative
and connotative meaning in speech; correctness of
establishing a semantic connection; degree of understanding
of implications and concepts in the text; the amount of
extralingual information associated with the lexical item;
degree of understanding of the content and meaning of
the text; correctness and depth of search / analysis when
solving lexical problems (Kravchenko, 2019, p. 7).

Understanding the structure of lexical competence in
professionally oriented reading, presented in the form of
certain criteria for its formation, allows a researcher to
identify stages of formation of this competence and
develop an appropriate subsystem of exercises and tasks,
which will be the subject of our further study.

Research results. Determining the structural elements
of foreign language lexical competence in reading
professionally oriented literature should be based on
understanding the specifics of cognitive processes that
provide understanding of the text content, namely memory
(short-term and long-term), and attention, as well as
defining communicative strategies as a constitutive
element of the competence in reading. At the same time,
characterizing the structure of foreign language lexical
competence in reading professionally oriented texts
involves understanding the specifics of the final result,
which is possible by determining the criteria for the
formation of the studied phenomenon. In this article, we
have made an attempt to analyze the psycholinguistic
mechanisms involved in reading professionally oriented
texts, with the selection of appropriate communication
strategies in reading as mandatory elements of lexical
competence and analyzed the achievements of specialists
in methods of teaching in determining the criteria
for foreign language lexical competence in reading
professionally related resources.

The prospects for further research. Our article is one
of the components of a long scientific process. The next
stage of our research will be the study of the structure of
the studied competence with the further development
of methodological procedures aimed at the formation
of foreign language lexical competence in reading
professionally oriented texts.
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