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CAN ASSESSMENT BE A MOTIVATIONAL
FACTOR IN FOREIGN LANGUAGE LEARNING?

The article considers the influence of assessment of students’
foreign language communicative competence on their motivation
to master a foreign language. The authors of the article analyzed
modern forms of assessment used to increase students’ motiva-
tion while learning a foreign language; compared the opinions
of teachers and students on effective types of assessment of
foreign language communicative competence; identified strate-
gies which proved effective to motivate students to study foreign
language on a regular basis. The purpose of the study was to ex-
amine possible causal connections between introduction of high
level formative assessment and motivation of students to study
foreign languages. It has been established that while employing
high level formative assessment teacher takes into account diife-
rent level of students’ language proficiency, directs their efforts in
mastering a Vjforeign language and provodes positive feedback.
Such assessment is meant to be a process aimed to provide in-
formation that teachers can utilize to tailor instruction in order
to meet students’ needs so that students can progress more in
their learning. Here teachers have important tasks of establishing
rapport and collaboration with students thus making them aware
of their learning achievememts based on comprehensible criteria
and objectives as well as delivering constructive feedback while
assessing and evaluating. It is also essential to create an atmo-
sphere in which students will be active participants of learning,
not afraid of making mistakes and taking responsibilities for their
successes and failures. The results of the study confirmed the re-
search hypothesis that higher level formative assessment serves
to enhance students’ motivation to learn a foreign language and
has a significant impact on the development of foreign language
communicative competence.

Keywords: achievement motive; foreign language
competence; high-level formative assessment;feedback; self-
assessment.
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YM MOXE OLIIHIOBAHHA BYTU MOTUBALIINHUM
®AKTOPOM Y BUBYEHHI IHO3EMHOI MOBU?

Y cmammi po3ansaHymo ensiue OuiH8aHHs iHWOMOBHOI KO-
MyHiKamueHoI KoMrnemeHmHocmi cmyOeHmie Ha iXH Momusea-
uito 0o 080s100iHHS IHO3EMHOK MO80. ABMOpU npoaHanisysanu
cydacHi hopMu OUiHIOBaHHS, WO MOXYMb 8UKOPUCMO8y8amucs
3 Memoro nidsuWeHHs Momusauii cmydeHmis; suceimnaunu Oym-
Ku suknadadig i cmydeHmie w000 egheKmuHUX MPakKmMuK oui-
HIOBAHHS [HUWOMOBHOI KOMYHIKamueHOi KoMrnemeHmHocmi; 8u-
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3Hayunu diesi cmpameaii ma mexHiku MomusyeaHHs1 cmydeHmig
00 peaynspHO20 ma ycrniuHo20 Hag4aHHSl 8 Mpoueci 8UBYEHHS
iHo3emHoI mosu. Memotro pobomu 6yno docnidumu MOXnusi Ha-
CniOKo8I 38’A3KU M) 8rpo8adKeHHsIM 8 0C8IMHIl rpouyec ona-
Hy8aHHS1 IHO3eMHOI MO8U (hOpPMYy8asibHO20 OUiHI08aHHS 8UCOKO20
pigHs ma momusauii cmydeHmie 00 8UBYEHHSI IHO3EMHOI MO8U.
YcmaHoeneHo, wo npu 3acmocyeaHHi ¢hopMye8aribHO20 OUiHHO-
BaHHS1 BUCOKO20 piBHs1 8UKadad 8paxosye Pi3HUll pieeHb 3HaHb
cmyOeHmi8, CKepoe8ye ixHi 3ycusssi 8 080/100iHHI IHO3€MHOK MO-
8010 ma Hadae rno3umueHuUli 380pOMHUU 38°30K. Tako2o murny
OUIHIOB8aHHSA cmae npouecom, wo Hadae iHghopmauito, 3a Aoro-
Moe2oro 5IKOI 8uKnaday Moxe cKkopeaysamu ma fpucmocosyeamu
suknadaHHs 0o binbwoi 8idnogidHocmi nompebam cmydeHmis.
Lle crnpusmume ixHbOMY ripoepecy y 8UB8YEHHI IHO3eMHOI MO8U.
Baxnusum 3aedaHHAM suknadaya € Hanazooumu e3aemolito 3i
cmydeHmamu w000 IXHix Hag4arbHUX O0CsigHeHb Ha rnidcma-
8i 3p03yMinux Kpumepiig i yinel ma Hadamu KOHCMPYKMU8HUU
380POMHIU 38°930K Mi0 Yac OujiHH8aHHS. Takox HeobxiOHO cmeo-
pumu ammocagpepy, y Akiti cmydeHmu gid4ysaromb cebe akmus-
HUMU y4YacHUKaMu OC8imHb020 rpouecy, He bosmbcsi pobumu
riomusnku ma bepyms 8idnogidanbHicme 3a ¢eoi ycnixu U Hegdaui.
Pesynbmamu docnidxeHHs1 nidmeepdunu nornepedHto ainomeasy,
wWo ¢ghopmysarnbHe OUiHI8aHHS 8UCOKO20 pigHs nidsuwlye baxaH-
HS eus4amu iHO3eMHy Mosy, wo, 3i ceoeo 60Ky, sede Ao cym-
mego20 nocmyny Ha Wisixy ¢popmyeaHHs1 iHUWOMOBHOI KOMYHIKa-
MUuBHOI KOMMemeHMmMHoCcMm.

Knro4oei croea: momus 0oCsizHEHb; iHWOMOBHa KOMYHiKa-
mueHa KoMmrnemeHmHicms, ¢hopmyearibHe OUIHIOB8aHHS 8UCOKO20
PigHSs1; 3860POMHUL 38 ’A30K; CaMOOUIHIO8aHHS.

Problem statement. In the educational process,
teachers use a variety of tools and technologies to in-
crease students’ motivation to learn foreign languages.
But can assessments too be considered effective means
of influencing the formation of students’ learning skills,
their interest in learning a foreign language, diligence
and responsibility? Despite researchers’ quite meticu-
lous attention to this question, it still remains unresolved.
Study of the positive effects as well as overt and covert
challenges of assessment is critical for understanding the
problems that arise during introduction of formative as-
sessment in the educational process, and will hopefully
contribute to their elimination.

Literature review. The concept of assessment and its
implementation in teaching languages has been explored
by G. M. Brosvic, 1. Clark, M. J. Cook, L. L. Dihoff,
K. Ecclestone, R. Epstein et al. The scientists research
the concept of assessment, its types, forms, and impli-
cations for pursuing further learning. J. Harmer, B. Mc-
combs, M. Sendula-Paveliz T. Tomak and others analyse
motivation to learn foreign languages as well as various
strategies that engage students, promote their desire to
learn and enhance achievement. Conversely, the studies
of Bachman and Harmer, Pierce, Swain and Hart focus
on examining the validity of students’ self-assessment
of their language competency. However, studies on cor-
relation between high level formative assessment and its
impact on motivation are rather scarce as majority of the
scholars focus either on the assessment or on motivation
never seeking to find links between them.

The purpose of the article is to study the possible
causal links between the implementation of formative
assessment of a high level and motivation of students
to study foreign languages. The author’s suggestion is
that high-level formative assessment can have an im-
pact on the motivation of students and at the same time
their foreign language communicative competence. The
objectives of the study are to analyze the current views
of researchers to define the main terms of the research,
namely “assessment”, “formative assessment”; provide
the views of teachers and students on effective means
of assessing foreign language communicative compe-
tence; experimentally trace the impact of low and high
level formative assessment to motivate students to learn
a foreign language, and suggest the most effective ways
to implement formative assessment in order to improve
students’ foreign language communicative competence.

Discussion. Researchers identify motivation as learn-
ers’ orientation with regard to the goal of learning a
second language (Tomak; Sendula-Paveliz, 2017). Mo-
tivation is an individual’s disposition to learning a task
that can be modified both by him or herself and by the
surrounding circumstances . It is seen as the internal
state that instigates, directs, and maintains behaviour
and defined as a process which initiates, directs or main-
tains behaviour to satisfy physiological or psychologi-
cal needs (Mccombs, 2014). As a complex and multi-
dimensional phenomenon, motivation contains various
components, such as interest, confidence, self-esteem,
effort, efficiency, etc. Among the most important signs
of motivation are the determination to start a business,
persistence (the decision not to stop and continue) and
concentration on the completion, although some scholars
consider only persistence and concentration important
characteristics of motivation (Harmer, 2010). Motivation
is intrinsic if the activity is not of compulsory nature, but
carried out voluntarily, as one that brings us satisfaction
and for which no external reward is promised. If you do
something to avoid undesirable consequences, or it will
be rewarded with certain compensation, then such moti-
vation is extrinsic. Learning skills of students can be ex-
plained by a number of motives. Some students study a
foreign language seeking future opportunities to be able
to work abroad, assimilate with a foreign language com-
munity and culture, due to personal interest in the na-
tive speaker of this foreign language. If students consider
studying languages as important and this coincides with
their personal goals, they relate to language learning as
one worthy of their efforts. This dichotomy of motiva-
tion is defined as orientation according to the academic,
career or socio-cultural context of learning. Thus, moti-
vation to learn is seen as a form of energy that governs
students’ ability to learn, adapt and change according to
internal and external incentives. The need to succeed is
another powerful motive that affects students the learn-
ing habits. Achievement motive is a person’s desire to
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achieve certain goals, to feel joy of completion. Students
with a low level of motivation usually slow down or stop
learning a foreign language when they encounter some
obstacles, but explain their failures as a lack of aptitude
to learn a language. Such students do not realize that
the result depends not only on abilities but also on ef-
fort and perseverance. At the same time, people who are
highly motivated to achieve, consider their own abili-
ties, determination and hard work as factors that influ-
ence results and yield success. Moreover, students with
a high level of achievement motive do not give up eas-
ily in the face of learning difficulties. They will continue
to work on learning the language and enjoy testing their
abilities. The teacher’s learning values and the purpose
of language learning certainly influence assessment of
student achievements. Here we should distinguish be-
tween performance goals and mastery goals. The teacher
for whom the main the goal is exemplary performance,
evaluates primarily individual abilities and rewards for
impeccable performance. If the teacher’s goal is mastery,
then he focuses on the assessment of students’ progress,
their mastery of new skills, and their improvement.

The definition of the term “assessment” depends on the
vision of the researcher. It may cover any activities through
which systematic evidence of training is received and
which are the basis to form judgement about the results of
students’ learning (Ecclestone, 2011). The assessment has
moved from assessing the knowledge of the material the
effort and contribution students have shown in the process
of learning (Florin; Mihai, 2010). The overarching princi-
ples of assessment include fairness, compliance with the
purpose and content of assessment with students’ abilities,
relevance of the received information and consequences
of assessment results. It is often a combination of formal
and informal judgments, which means that not only the
test results are important, but also the results of other in-
sights into students’ knowledge.

At the same time, scientists are critical of standardized
language knowledge testing (Dihoff, Brosvic, Epstein, &
Cook, 2014) questioning the validity of such tests, their
effectiveness and feasibility and indicate tests inability to
take into account the attitude of students, their interest,
and involvement in the language learning process. Crit-
ics of standardized testing of knowledge highlight exam-
ination anxiety, the inability of exams to demonstrate the
gradual development of students, curriculum constraints
and other negative aspects of test use. As a result, new
approaches to the assessment of foreign language com-
municative competence have been emerging. Scientists
now consider assessment to be a means of solving edu-
cational problems, believing the type of assessment can
and should change according to the problem that caused
the very assessment. It is seen as a bridge that combines
learning and teaching and due to assessment teachers can
see if their methods are effective and help students over-
come challenges, which occur during language learning

(Sovhar, 2021). Obviously, it should not rely upon test
results alone, as they are not always indicative. Tests
should motivate students to learn and help to identify
gaps in their knowledge.

Assessment, in the process of which information is
accumulated about students’ knowledge with the pur-
pose of learning adaptation to improve learning, is de-
fined as formative. It is a process during which the teach-
er systematically monitors the progress of students in
language learning, helps them to overcome difficulties
and eliminate shortcomings that affect the motivation to
engage students in the learning process. Formative as-
sessment demonstrates to students that they are able to
master the language under certain conditions and with
active action. (Clark, 2015). It is characterized as the for-
mative assessment of high and low levels, the formative
low-level assessment being more standardized, formal,
where the main person who makes decisions is a teach-
er. Feedback here is usually provided after the assess-
ment. The interaction between teacher and students is
quite limited, and students’ self-esteem is not taken into
account. Motivation here is extrinsic. Students attribute
their successes or failures to external factors. High-level
formative assessment can be spontaneous, informal, in-
volving students and using a variety of assessment tools.
Feedback is often instantaneous. Tasks can be chosen not
only by the teacher, but students as well, the adjustments
are flexible, and the interaction between teacher and stu-
dents is multifaceted. Much attention is paid to students’
self-assessment and is part of the teacher’s assessment.
The typical motivation is intrinsic. Students realize that
language learning depends on their efforts, the results de-
pend on their responsibility.

The following methods were employed to solve the
research tasks: experiment, observation, modelling,
questionnaire, interview, testing, and mathematical sta-
tistics. Prior to conducting the research all participants
have consented to questionnaires, observations and in-
terviews. The following sections present the participants,
the context, instruments for data collection, procedures
and analysis. 80 students fromUkrainian military acad-
emy were involved in the given research. Experimen-
tal training was carried out during 2020-2021. Students
studied the discipline “Military English” for 2 years.
90-minute classes were taught twice a week (first year
of study) and three times a week (second year of study)
for 2 semesters. The experimental and control groups
were selected randomly and contained 40 students each.
High-level formative assessment was introduced in the
experimental group, and student control groups had
low-level formative assessment. Respondents were told
that the questionnaire was aimed at measuring their mo-
tivation to learn English and results of the questionnaires
would not affect their assessment grades. The students
were assured that no one except for researchers would
have access to their answers that their names would not
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be used in the report on the analysis of research results.
In order to obtain the necessary information in the study,
the following materials were used: textbook “Psycholog-
ical Education” with tasks (Dmitrenko, 2011); course-
books “Campaign 1, 2” with tasks; self-assessment scale
of the Common European Framework of Reference for
Languages (CEFR); online tests on reading comprehen-
sion of the International Cambridge Examination (PET);
adapted Gardner’s Attitude / Motivation Test Battery.
The questionnaire consisted of two parts. Participants
received instructions on the procedure of filling in the
answer sheets. The first part of the questionnaire con-
tained demographic data on the curriculum, year of
study, gender, age, duration of learning English as a sec-
ond foreign language and duration of learning ESP, as
well as students’ self-assessment of their English profi-
ciency level in accordance with the Common Europe-
an Framework of Reference for Languages (CEFR). In
order to check the level of students’ achievement and
motivation, an online test was used (http://www.wwnor-
ton.com/college/psych/psychsci/media/survey.htm). The
second part of the questionnaire contained 19 questions
on the students motivation to learn English language for
special purposes, which have been adapted and modified
from the motivation test (The Attitude / Motivation Test
Battery). In the second part of the questionnaire a five-
point Likert scale was used, with fluctuations from level
1 (“completely disagree”) to level 5 (“strongly agree”).
The test was used twice: in the beginning and at the end
of the experiment. After retesting the results of two mo-
tivational tests were compared, analyzed and generalized
conclusions were drawn on the level of students’ motiva-
tion to study a foreign language. The experimental train-
ing was developed in the form of a sandwich model. The
forming stage was carried out between the control read-
ing comprehension (PET) testing, which occurred before
and after the application of the experimental methods.
The formative stage of the experimental study involved
interaction between students and a teacher who helped,
prompted, asked questions, made suggestions and ex-
planations, acting as both a mediator and a facilitator.
During each class in the experimental group, 30 minutes
for reading tasks were given using formative assessment
of a high level at different stages of interaction accord-
ing to the sandwich model. The first stage — students
received a test for reading comprehension and tasks for
it with open and closed questions. During the test and
assessment of the test, the teacher provided comments
and explained mistakes in writing in each paper, without
offering the correct answer, encouraging individual stu-
dent to conduct error analysis and self-assessment. The
second stage — in the classroom the teacher in the for-
mat of a discussion tried to tackle the problem questions
that were identified during the reading test. The teacher
provided feedback, explanations, encouraged students
to elaborate on their thoughts when choosing answers,

introduced various techniques that help to select the cor-
rect answer. During the discussion, the teacher tried not
to give a ready-made answer, but to stimulate students
to find it themselves. To this end, the teacher divided
the students into groups and provided each group with
a blank answer sheet. Each group of students had to dis-
cuss and agree on one version of the correct answers.
After that they compared answer sheets with different
groups. When assessing students, their self-preparation
was taken into account, active participation in discus-
sion, and self-assessment. Students were encouraged
to take such reading comprehension tests on their own
in extracurricular time, the analysis and assessment of
which the teacher provided individually. The third stage
— another test was performed to check comprehension
of what had been read. The teacher-mediator used the
same procedure for calculating points for a written test
with 182 comments on the identified errors, but did not
initiate a group discussion of the identified mistakes,
encouraging students to correct mistakes, find the right
answers and do self-assessment.The three stages of the
given sandwich model were repeated five times during
the semester in the experimental group. In the control
group, students also performed comprehension tests in
reading, but only some elements were observed during
the study (for example, postponed feedback) low-level
formative assessment procedures. Student self-assess-
ment was not taken into account when giving assessment
scores. After conducting a final test (PET), the same
for the experimental and control groups, students were
asked to complete the questionnaire to identify the level
of motivation (The Attitude / Motivation Test Battery)
for the second time to compare student levels of moti-
vation to learn a foreign language at the beginning and
after the experiment teaching. The whole process of the
experimental group training can be presented as follows:
a) two parts of the questionnaire (part 1 — personal data,
self-assessment of English language skills and abilities,
online test to determine motivation; part 2 — adapted mo-
tivation test The Attitude / Motivation Test Battery); b)
pre-experimental test of reading comprehension (PET);
c¢) sandwich model, three stages, repeated 5 times during
semester); d) post-experimental reading comprehension
test (PET); e) adapted motivation test The Attitude / Mo-
tivation Test Battery.

Self-assessment questionnaire was compiled in ac-
cordance with the CommoEuropean Framework of Ref-
erence for Languages (CEFR). Students who assessed
their own knowledge of English at the level of Al or A2,
made up the majority of respondents — 68.8%. The num-
ber of those, who assessed their English language skills
at the Bl level or B2 (independent users), turned out
to be 31.2%. Advance language users, that is, students,
who assessed their foreign language skills as C1 / 2,
were not found. The results of self-assessment are pre-
sented in table. 1.
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Table 1
Students’ self-assessment
of their language proficiency

Level Number of students Percentage
A1 9 11.3%
A2 46 57.5%
B1 21 26.2%
B2 4 5%
C1 - -
C2 - -

Total 80 100%

Comparison of the results of preliminary and final
reading comprehension testing (PET) was conducted
to confirm that the data of the experimental and control
groups are statistically significant. Table 2 shows that a
high level formative assessment procedure can be a sig-
nificant indicator of motivation. Students of the experi-
mental group demonstrated that they are more motivated
to get better grades from the study of foreign language
compared to the control group.

Table 2
Results of reading comprehension
pre- and post- tests

Groups Control Experimental
Pre-test Grade N % N %
A - - - -
B 4 10% 3 7.5%
C 22 55% 21 52.5%
D 7 17.5% 10 25%
E 7 17.5% 6 15%
FX - - - -
Post-test A - - - -
B 3 7.5% 5 12.5%
Cc 22 55% 25 62.5%
D 8 20% - 17.5%
E 7 17.5% 3 7.5%
FX - - - -

In order to compare the motivation of students in the
experimental and control groups, The Attitude / Motiva-
tion Test Battery test data were entered into the statisti-
cal software SPSS 16 for quantitative analysis. Table 3
shows the results of descriptive statistics. Average scores
indicate a greater student motivation in experimental
groups compared to the control group. In order for the
difference to be statistically significant, a ¢-test was used.

Table 3

Descriptive statistics
of experimental and control groups

Std. Std.

Groups N NMean Deviation  Error Mean
Control 40 3.67 1.86 .26
Experimental 40 4.84 2.07 .29

The results show that there is a statistically significant
difference between the experimental group (M = 4.84,
SD = 2.07) and the control group (M =3.67, SD = 1.86),
t=2.942, p = 0.00, i.e. high-level formative assessment
can be a significant factor influencing motivation regard-
ing the study of a foreign language. Test results of stu-
dents of the experimental group indicate a higher moti-
vation to learn English as a foreign language in compari-
son with students of the control group.

Results. According to the results of the motivation
test, which was conducted at the beginning of the ex-
periment, students were mostly indifferent to learning a
foreign language. Most of them demonstrated a low level
of motivation. About 38% of students believed that they
will not need knowledge of English in their future pro-
fession. Although they do understand that in modern so-
ciety a person must speak at least one foreign language,
57% of respondents were skeptical about the possibility
of using a foreign language. Learning a foreign language
for students is boring, uninteresting, and they see learn-
ing foreign language as a difficult test that they must pass
while studying in a higher education institution. The test
results show that the basic needs of students in learn-
ing a foreign language are not satisfied and their intrinsic
motivation is quite low. In foreign language classes they
feel the need to sleep, eat or rest. Most students (81%) in-
formed that they had never been abroad, never used Eng-
lish language as a means of communication outside the
classroom and do not understand the benefits of learning
foreign language. Only the chance of failing the exam in
English motivates 83% of students to study constantly
foreign language during the course. The survey results
show that students’ motivation greatly decreases if at the
end of the semester there is no final assessment in the
form of a test or exam. This allows us to conclude that
Ukrainian students are mainly guided by extrinsic moti-
vation to learn a foreign language for special purposes.
At the same time, analysis of the results of students’
self-assessment of their command of a foreign language
shows that 68% of second-year students have not mas-
tered the B1 level of English language. Some students
have such a low level of language proficiency that they
feel extraordinary difficulties even in reading and under-
standing what is read. Most of them came to study from
rural areas of Ukraine, where English is taught poorly.
Such students find learning English especially tedious,
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useless and difficult. Being in the same group with stu-
dents who already speak a foreign language at level B1,
extremely hinders their learning. It is difficult for teachers
to motivate these students and evaluate them properly, as
incorrect assessment can destroy even the weak students’
desire to learn English. Inadequate assessment of the ef-
forts of such students makes them fail in their studies.
Similar challenges are observed with students who dem-
onstrate higher level language skills. The teacher must
be very careful when evaluating such students, because
there is a high probability that students will find it dif-
ficult to maintain their level of proficiency language, and
it will gradually decline. If the teacher uses formative
assessment of high level and assesses students’ current
progress in language acquisition, this can lead to mis-
understandings in the assessment. Some students may
compare their knowledge with the level knowledge of
other students in the group, not taking into account their
initial level of knowledge. Misinterpreting the teacher’s
assessment, they may disagree with the assessment. Re-
search confirmed the assumption that the basic principles
of high level formative assessment should be explained
to students at the beginning of the course “English for
Professional Communication”, and clarified throughout
the course if necessary. Students need to be explained
and understand that when high-level formative assess-
ment is utilized it does not take into account their level
of English language proficiency compared to other stu-
dents, but, above all, their individual achievements and
progress in language acquisition

Such an assessment of progress on the basis of the
principles of high-level formative assessment makes it
possible to succeed for students who have not received
the necessary skills and knowledge from the school
course in foreign language (the level of language pro-
ficiency which corresponds to the level of Al or A2),
and encourages students who are independent users (lan-
guage proficiency levels B1 and B2), to improve their
foreign language proficiency. Analysis of the results of
the motivational test The Attitude / Motivation Test Bat-
tery, which was conducted twice during experimental
training, indicates the feasibility of using high-level for-
mative assessment. The students’ answers state that such
assessment helps to establish a creative atmosphere in
the classroom, and, therefore, increases their motivation
to learn a foreign language and influences the improve-
ment of their level of proficiency in a foreign language.
We agree with Clark (Clark, 2011) that intrinsic moti-
vation is preserved only when it is accompanied by the
appropriate climate in the classroom. The environment
in which students’ smallest achievements are encour-
aged and praised catalyzes interest and desire to over-
come the challenges that arise in the process of learning
a foreign language. In our opinion, a formative assess-
ment of a high level of foreign language proficiency mo-
tivates students if teachers increase students’ inner inter-

est, encourage a positive atmosphere in the classroom,
explain the purpose of assessment and involve students
in making self-assessment decisions. Teachers, creat-
ing a positive atmosphere of support in the classroom,
should explain the role of assessment for learning, to
promote students’ interest in learning and emphasize the
importance of current progress, not the significance of
a grade. Getting feedback is critical if the information
obtained during the assessment is used by the teacher for
re-planning or re-presentation of the material, as well as
if the student wants to improve their knowledge, skills
and abilities. It is useful to focus attention during train-
ing on the achievements of students, emphasizing that
it is impossible to master the language without making
mistakes. Both students and teachers demonstrated their
vision of evaluating a foreign language communicative
competence in the form of a discussion that encourages
learning. Although some teachers preferred the possibil-
ity of conducting examinations more frequently, claim-
ing that that it disciplines students and motivates them
better than any discussion. It was surprising to find out
that some students mentioned more frequent use of final
assessment, confirming the idea of a fairly high level of
extrinsic motivation in learning a foreign language.

The results of the study indicate that formative as-
sessment of a high level contributes to shaping learning
goals and objectives by assessing students success and
progress, giving them opportunities for improvement by
considering mistakes as part of the educational process,
changing assessment methods and providing an individ-
ual approach in assessment. Thus, the study showed that
the students of the experimental group in their learning
made more use of cognitive learning strategies, com-
bining new learning with prior knowledge. To do this
during an experiment to improve learning student as-
sessment material was associated with the achievement
of each individual’s goals student, taking into account
active participation and providing positive feedback on
the use learning strategies. Comparing the results of the
survey before and after the experimental training, we
should note that students of the experimental group who
received formative assessment of a high level, found a
higher level of motivation according to the results of per-
forming a motivational test of post-experimental train-
ing. Some of them became more attentive, diligent and
responsible. They tended to attend more regularly than
the control group.

It has been observed that Ukrainian teachers receive
insufficient training in assessment theory and practice,
which means they require professional training for the
introduction of formative assessment of high level. Most
university professors complain about the pressure they
feel during the assessment of level of students’ foreign
language proficiency, and express concerns about the
implementation of formative assessment principles of a
high level in foreign languages lessons. They often do
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not have the appropriate level of knowledge and skills
for assessment activities. Participation of teachers in we-
binars, seminars to improve professional skills on prob-
lems of assessing language skills in a foreign language
could change their attitude and overcome existing prob-
lems of high-level formative assessment. By creating an
atmosphere of discussion, reflection and mutual support
in the classroom, teacher enhances responsibility of stu-
dents for the results of their learning. Active involve-
ment of students in the process of assessment indicates
some change in their attitude to the learning process.
As a result of the introduction of interaction (prompts,
tips, questions, suggestions, explanations and elements
of problem-based learning) during the formative assess-
ment of a high level, students’ motivation to learn Eng-
lish has improved significantly.

Conclusions. According to the results of the study, it
can be argued that students who have gone through the
high-level formative assessment procedure were more
motivated than students who did not have similar experi-
ence. There is a significant difference in the motivation
of students in the experimental and control groups, and
there is a positive relationship between the formative as-
sessment and motivation of students to learn a foreign
language for professional purposes. Analysis of the re-
sults of the study allows us to conclude that the introduc-
tion of high-level formative assessment in foreign lan-
guage classes has a crucial role in improving the motiva-
tion of student achievement, which significantly affects
the development of foreign languages communicative
competence. Students’ desire for success and their level
of achievement motive are closely linked to the efforts
they are willing to make to achieve their goals in learn-
ing a foreign language. Student learning problems can be
overcome through formative assessment of a high level,
namely the support of a teacher, continuous feedback
(when possible), and positive assessment of students’ ef-
forts. Teachers, providing students with problem-solving
tasks that meet their individual level of knowledge of a
foreign language, gives students the opportunity to fo-
cus on improving skills and the ability to perceive the
achievement of goals as they progress in their own learn-
ing, increasing self-esteem and expected success in fur-
ther learning. In order to increase students’ motivation
when assessing knowledge, skills and abilities in a for-
eign language, heterogeneity of students should be taken
into account, teachers should guide them in making the
necessary efforts to master the language, provide posi-
tive feedback and praise the work done and recommend
what else to do in this prospect. The results of our study
demonstrate the ample benefits of using assessment as
a pedagogical tool to help identify students who may
need additional support in the classroom, which is also
endorsed in research by Brooks et. al. (2021).

Thus, in the process of assessing the foreign language
communicative competence of students it is necessary

to take into account its positive and negative impact on
student motivation and modify or change its type, giving
preference to high-level formative assessment in foreign
language classes, which encourages students to be more
inquisitive, do homework on time, partake in discus-
sions, debates and self-assessment.

Further research prospects could be envisioned as
study of correlation between computer assisted testing
and boosting students’ motivation to take ownership of
their own learning. Moreover, the motivational strategies
covered in the article need to be justified and comple-
mented by additional empirical studies.
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