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FORMING PRE-SERVICE ENGLISH LANGUAGE TEACHERS’
COMPETENCE IN CRITICAL READING THROUGH AUTHENTIC
SHORT STORIES

Abstract. The article is devoted to the problem of developing
critical reading competence and critical thinking skills of pre-
service English language teachers by means of interactive
teaching on the material of authentic short stories. The
phenomenon of critical thinking is considered thoroughly, its
definition is given, and its features are described. Critical thinking
is defined as the process of using cognitive techniques and
strategies with the purpose of skilful and active understanding
and evaluation of observations, communication, information,
and argumentation that increase the probability of obtaining
the desired final result. The critical thinking skills are outlined,
as well as the stages of their formation in correlation with the
stages of interactive foreign language teaching. The definitions
of critical reading and critical reading competence are worked
out. It is established that critical reading is a process of reading
which presupposes the use of reflection with the purpose of
content evaluation and reasonable judgments in relation to it.
Critical reading competence is defined as a person’s ability to
read authentic texts of various genres with full understanding,
analysis, and evaluation of their content; which is based on
relevant abilities, skills, knowledge, and communication skills,
in order to respond intelligently and adequately to what is
read. The potential of using authentic short stories to develop
critical reading competence of pre-service English language
teachers has been explored. The difficulties of forming critical
reading competence on the material of authentic short stories
are considered. The methodology of teaching critical reading
on the material of authentic short stories to pre-service English
language teachers is suggested: the stages of developing critical
reading skills are distinguished and described; the strategies
and techniques of teaching critical reading on the material of
authentic short stories with interactive method are presented.

Keywords: critical thinking; critical reading; competence
in critical reading; authentic short stories; critical reading skills;
critical reading strategies; interactive foreign language teaching;
interactive techniques for the development of critical thinking and
critical reading skKills.
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®OPMYBAHHA KOMMNETEHTHOCTI
B KPUTUYHOMY YATAHHI Y MAUBYTHIX
YUYUTENIB AHIMIUCbKOT MOBU HA MATEPIATI
ABTEHTUYHUX KOPOTKUX ONOBIOAHb

AHomauisa. Cmammio rnpucesyeHo npobremi ¢hopmysaH-
HS KOMMemeHmMHOCmi 8 KPUMUYHOMY YumaHHi malbymHix
y4qumeriig aHeanilucbKoi Mogu 3acobamu iHmMepakmueHo20 Hag-
YaHHs1 Ha Mamepiani aemeHmMuUYHUX KOPOMKUX 0rogidaHsb.
Posensidaembcsi hpeHOMEH Kpumu4yHO20 MUCIHEHHS, U020 8u-
3Ha4YeHHs, onucyrmscsi skocmi ma ocobnusocmi. OkpecrieHo
K/I0408i 8MIHHS KPUMUYHO20 MUCIIEHHS, @ MakoX emanu ix
¢opmysaHHs y cniegiOHOWEHHI 3 emanamu iHmepakmueHO20
HagYyaHHsI IHO3eMHUX MO08. P032rgHymo 8U3Ha4YeHHS Kpumuy-
HO20 YumaHHS, (1020 8MIiHHSI; 3anporoHOBaHO 8U3HA4YeHHsT ma
OKpEecrieHO 3Micm KOMMemeHmHocmi y Kpumu4yHOMY YUMmaHHI
malbymmHix y4yumersie aHenitcbkoi mosu. [ocrnidxeHo nomeH-
uian 8UKOPUCMAaHHA a8MEeHMUYHUX KOPOMKUX orogidaHb Ons
pPO38UMKY 8MiHb KPUMUYHO20 YUumaHHs y MaubymHix edumeriig
aHenilicbkoi Mosu. Po3ansaHymo mpyOHoWw,i ¢hopMyeaHHsI aHe-
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JIOMOBHOI KOMIeMmMeHmMHOCMi 8 KpUmMuU4YHOMY YumaHHi Ha Ma-
mepiani asmeHMUYHUX KOPOmMKUX ornosidaHb. 3arnponoHosaHo
MemoOuKy Hag4aHHsi MalbymHix ydumerie aHailicbKoi mosu
KpUmMu4YyHO20 YumaHHs Ha Mamepiasni asmeHmMuUYHUX KOPOMmKUX
ornoeidaHb: 8udineHo ma onucaHo emarnu opMy8aHHs 8MiHb
KpUMUYHO20 YumaHHSs, npedcmassieHo cmpameeii ma nputiomu
gopmMy8aHHS 8MiHb KpUMUYHO20 YUmMaHHs Ha Mamepiani as-
MEeHMUYHUX KOPOMKUX 0rogidaHb 3 8UKOPUCMAaHHSIM iHmepakK-
MuBHO20 Hag4aHHs y MalbymHix g4umeriie aHailcbKoi Mo8u.

Knro4oei crioga: Kpumu4yHe MUCIEHHS; KpUMUYHe YUumaHHs;
KOMMemeHmHICmb y KpUMUYHOMY YUMaHHI; a8meHmMUYHi KOPomki
0rnoegifaHHs; 8MIHHS KPUMUYHO20 YumaHHS, cmpameeaii kpumuy-
HO20 YumaHHS;, IHmepakmueHe Hag4yaHHSI IHO3EMHUX MOS8; iHme-
pakmueHi nputiomu ¢hopmMy8aHHsI 8MiHb KPUMUYHO20 MUCIEHHS
ma Kpumu4Ho20 YumaHHsl.

Statement of the Problem. The ability and readiness
to think critically belongs to the key components of the
competences of modern education (Pometun) and is an
important component of the professional competence of
pre-service English language teachers (Ministerstvo roz-
vytku ekonomiky, torhivli ta silskoho hospodarstva
Ukrainy, 2020; Podosynnikova et al, 2022). Researchers
mostly claim critical thinking (CT) and its skills to be
essential for students’ successful personal and profes-
sional development, for building up their communicative
competence and reading skills in particular, either in
their first language or in second or foreign language
(Mohammadi et al., 2022). At the same time, the results
of empirical studies demonstrate that the majority of stu-
dents have an average level of CT development (77 %),
and only 7% have a high level (Kostyushko, 2020),
which was also confirmed by the results of our observa-
tions on students of Sumy State Pedagogical University
named after A.S. Makarenko majoring in specialty 014
Secondary Education (the English language and litera-
ture). So, in our opinion, the research topic is relevant to
trends and objectives of modern education.

This study, in confirmation with other findings (Femi-
lia, 2018; Mohammadi et al., 2022) emphasizes the use
of interactive (facilitative, collaborative-interactive)
method in teaching critical reading (CR) to pre-service
English language teachers.

Interactive teaching is defined as a form of organiz-
ing a teaching-learning activity in a foreign language
class under which students, being divided into small
groups, actively interacting and working in conditions of
mutual support, solve a certain problematic and person-
ally oriented task (Podosynnikova, 2012, p. 4). Interac-
tive teaching and learning foster the ability to think ana-
lytically and critically, as well as to justify logically
one’s own vision of a certain problem and generate crea-
tive ideas of solving the problem (Podosynnikova,
Kryvosheya, 2022, p. 8).

Literature Review. The term “critical thinking”
came to educational studies quite a long time ago from
works by J. Dewey, J. Bruner, L. Vygotsky, J. Piaget. In
American and European educational research, CT, its

characteristics, peculiarities, leading qualities, skills, de-
velopment strategies were studied by a number of psy-
chologists, applied linguists and educators (D. Brook-
field, J. Guilford, J. Dewey, R. Ennis, J. H. Clark, D.
Kluster, M. Lipman, E. Norris, R. Paul, V. Ruggiero, P.
Facione, A. Fisher, D. Halpern, W. Hewitt, etc.). In
Ukraine, these issues were primarily considered in per-
spective of didactics (O. Belkina-Kovalchuk, T. Voro-
pai, V. Kozyra, T. Oliynyk, O. Pometun, S. Romanova,
S. Terno, O. Tyaglo, N. Tsyoma, and others).

Since CT is a significant phenomenon within the
modern educational paradigm, it has been approached
and examined from various perspectives (Mohammadi et
al., 2022) and there exist many definitions of CT. At the
same time, the definitions suggested mostly have compa-
rable values.

The psychologist D. Halpern (Halpern, 2003) defines
CT as “the use of those cognitive skills or strategies that
increase the probability of a desirable outcome” and fur-
ther characterizes CT as “purposeful, reasoned...goal-di-
rected” and “involved in solving problems, formulating
inferences, calculating likelihoods, and making deci-
sions”. The definition also stipulates that the thinker
must be using appropriate skills for a particular “con-
text” and “type of thinking task™ (Halpern, 2003). This
type of thinking is used while solving various tasks,
forming conclusions, probabilistic assessment, and deci-
sion-making; in the meantime, skills that are useful for a
specific situation and type of a task to be solved are used
(Halpern, 2000, p. 24).

A. Fisher and M. Scriven provided the following
definition of this phenomenon: a skilful and active in-
terpretation and evaluation of observations, communi-
cation, information, and argumentation (Fisher, 2011,
p. 20). They define CT as an “active” process, partially
because of questions that it comprises but also due to
metacognition, “think about one’s own thinking” (Fish-
er, 2011, p. 21).

In his turn, S. Terno defines CT as the scientific eval-
uation of both the positive and negative sides of reality,
the ability to use the techniques of data processing, that
allows to obtain the desired result (Terno, 2011).

O. Bihych states that CT is the set of qualities and
abilities that determine the high level of scholarly en-
gagement among participants in the educational process;
in such reflective/evaluative thinking, knowledge serves
as the foundation rather than the ultimate goal of compe-
tence (Bihych, 2019).

D. Spears claims CT not to be related to rejecting dif-
ferent judgments or a total criticism of all the informa-
tion that is received; rather “it means using careful eval-
uation, sound judgment, and our reasoning power. This
requires keeping an open mind, not accepting unques-
tioningly what you read just because it is in print, but
also not rejecting ideas simply because they are different
from your beliefs” (Spears, 1999, p. 250).
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According to O.1. Pometun, CT is a complex of men-
tal operations characterized by the human ability to ana-
lyze, compare, synthesize, and evaluate information
from multiple sources; identify problems, ask questions;
suggest hypotheses and evaluate alternatives; make a
conscious choice, take a decision and justify it (Pometun,
2017). To think critically means utilizing mental strate-
gies and high-level operations without efforts for making
reasonable conclusions and assessments as well as mak-
ing decisions; these mental operations should be ac-
quired and improved in the process of forming various
subject competences (Pometun, 2017).

CT assumes that knowledge is not issued ready-made
and that the information received by students from vari-
ous sources is not taken for granted and cannot be an in-
disputable fact; on the contrary, everyone searches and
forms personal opinions within the educational process
(Kostyushko, 2020).

In educational theory, the CT is generally understood
as “mode of cognition using deliberative reasoning and
impartial scrutiny of information to arrive at a possible
solution to a problem. CT encompasses both a set of log-
ical skills that can be taught and a disposition toward re-
flective open inquiry that can be cultivated” (Britannica).

D. Spears provides the following definition of CR:
“Critical reading is a process of reading which presup-
poses the use of reflection with the purpose of content
evaluation and reasonable judgments in relation to it”
(Spears, 1999, p. 263).

CR can be also described as a purposeful and reflec-
tive process of understanding, analysing, and evaluating
written text materials in order to respond intelligently
and adequately to what is read (Kang Liu, 2019, p. 341).

Some scholars consider CR as a process that involves
the analysing, interpreting, evaluating, and understand-
ing of what is read; and it is essential to analyse and eval-
uate texts prior to combining one’s own beliefs or ideas
(Mohammadi et al., 2022, p. 2-3).

According to Lewis (2000), “critical reading is an an-
alytical process that promotes the reader to reread a text,
enabling the identification of textual elements and pat-
terns, extraction of information and assumptions, and
comprehension of the language used within the text”
(Mohammadi et al., 2022, p. 3).

The purpose of the Research is to theoretically jus-
tify and practically develop the methodology of teaching
CR to pre-service English language teachers using au-
thentic short stories.

Presentation of the Main Research Material. The
ability and readiness to think critically belongs to the
content of the key competencies of modern education
(Pometun, 2004) and is supposed to be an important
component of the professional competence of pre-ser-
vice teachers of the English language (Ministerstvo roz-
vytku ekonomiky, torhivli ta silskoho hospodarstva
Ukrainy, 2020).

The paper utilizes theoretical research methods such
as analysis of academic and pedagogical studies con-
nected with the issue of this research. The study also
comprised the empirical research on the way the devel-
oped methodology influenced dynamics of pre-service
English language teachers’ awareness of CT and their
CR skills. The methods comprised applying the devel-
oped methodology in trial series through teaching CR
with the use of suggested experimental materials set
(authentic texts and specially developed exercises),
carrying out observations and conducting interviews
with students.

The subjects of the research were the fourth-year
Bachelor’s students of English (014 Secondary Educa-
tion, the speciality “The English Language and Litera-
ture”) of Foreign and Slavic Philology Department,
Sumy State Pedagogical University named after
A. S. Makarenko (16, 13, and 11 students in 2019-2020,
2020-2021 and 2021-2022 academic years according-
ly). They were all Ukrainians with English being the first
foreign language and an academic major to them.

In compliance with their curriculum all the participants
previously studied theoretical courses in English lexicolo-
gy and stylistics (Terms V—VI), and the course “The Prac-
tice of English” (Terms I-VI) with reading of authentic
literary texts being an essential part of the syllabus.

The trial teaching took place within the course “The
Professionally Oriented Practice of English” taught to
senior students (Terms VII-VIII). The teaching and
learning process was carried out in-class (2019) and re-
motely (2020-2022) in synchronous mode on the ZOOM
platform with a targeted use of the specially developed
CR teaching materials for two academic semesters. The
students worked with the suggested teaching materials in
class and independently having two contact hours of in-
struction once a fortnight.

At the beginning of the course we interviewed stu-
dents (oral individual interviews) and administered a CR
questionnaire.

At the end of the course the students went through the
interview of the same type and the same CR question-
naire was administrated again.

In the beginning of the course interview the students
reported that they are academically more successful in
the so-called “analytical reading” that implied building
up vocabulary and grammar sub skills rather than devel-
oping CT skills. Though they had practiced analytical
reading at school and the university before, they admit-
ted needing support and guidance to build up their aware-
ness of CT and CR skills.

The results of CR questionnaires showed, that the
majority of students misinterpreted CR with analytical
reading: considered the terms to be fully identical (52—
58%), suggested CR to be aimed at finding faults with
the text (27-29 %), 21-24% viewed CR in the perspec-
tive of academic correctness (language, stylistic, com-
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municative). In their past experience of reading authentic
texts many of them used to concentrate on language
work (vocabulary and grammar subskills) and develop-
ing communicative skills — accordingly, 83-86% and
52-55%. Only 35-38% of students identified CR skills
correctly. In addition, students revealed a rather low
awareness of CT skills, only 21-24 % of students could
identify them correctly, 10—14 % claimed that in the past
they had practised CR with the focus on CT skills and
15-19% could give adequate examples of tasks for CT
skills development. The limited quantity of students
practised reading authentic short stories at school
(5-9%), 3741 % — at the university.

In the end of the course interview the students re-
ported having become academically more successful in
both analytical reading and CR. They gave a positive
feedback to the course and pointed out that the method-
ology practiced, support and guidance helped to build
up their awareness of CT and CR skills (93 %), as well
as raised their intercultural awareness (72 %), giving
more concern to the dialogue of culture issues (74 %),
widened their horizon in modern English literature
(859%). At the end of the course the majority of students
interpreted CR correctly (from 82 to 85 %) with 8—11%
of students associating CR with finding faults with the
text and 9-12% of students viewing CR more in the
perspective of academic correctness (language, stylis-
tic, communicative) rather than analytical thinking and
CT. Only 78-81 % of students identified CR skills cor-
rectly and 65-69 % could give adequate examples of
tasks for CT skills development.

Having analysed the empirical data received, we de-
cided to 1) start teaching CR with introduction into CT
and CR (definition, characteristics, skills), 2) build up CR
skills in correlation with stages of CT skills development,
3) take into account the specific difficulties of reading au-
thentic short stories, 4) organize teaching CR in a cyclic
mode, where CR theoretical concepts are successively
presented and the appropriate CR skills are practiced in a
sequence of cycles, each based on the material of an au-
thentic short story, 4) extensively apply teaching instru-
ments and activities that favour CT skills development.

Decisions, goals, and problem solving feature signifi-
cantly in CT definition and models. The definitions ac-
count for uncertainty in the decision-making process be-
cause the result of CT skills need not be “a desirable
outcome” but instead a higher chance of such an out-
come (Halpern, 2014).

In this paper by CT we mean the process of using
cognitive techniques and strategies with the purpose of
skilful and active understanding and evaluation of ob-
servations, communication, information, and argumen-
tation that increase the probability of obtaining the de-
sired final result.

E. R. Lai connects the development of CT skills with
such “21%-century skills” as metacognition, motivation,

and creativity (Lai, 2011, p. 18). Metacognition is the
ability to reflect and think about one’s own thinking
(Fisher, 2011, p. 21). Motivation is crucial for develop-
ing CT, since unmotivated learners will be reluctant to be
engaged in thinking critically (Lai, 2011, p. 18). Besides,
“good critical thinking” requires the ability to generate
an intellectual product, that is to say, creativity (Lai, 19).
D. Halpern also singles out such important qualities and
skills provided by the CT skills development as plan-
ning; flexibility; persistence; willingness to correct mis-
takes; awareness; search for compromise solutions
(Halpern, 2000, c. 47-48).

According to the Technology of CT Development,
suggested by S. Terno, the basic educational model shifts
from data-oriented learning to problem-based one. The
methodology involves a three-stage sequence of working
with teaching material in the class: 1) challenge (stage of
actualization of existing knowledge); 2) understanding
(the stage of mastering new material); 3) reflections (the
stage of consolidating the studied material and drawing
conclusions) (Tepuo, 2011)

Regarding CT development strategies, D. Halpern
suggests a CT algorithm, which is a series of questions:
“What is the goal? ” — in order to make our thinking bal-
anced and purposeful; “What is known?” — in order to
process already known information and find missing in-
formation; “What thinking skills will allow you to
achieve your goal?” — to develop the right strategy to
achieve the goal; “Has the goal been achieved?” — con-
clusion (Halpern, 2000, c. 52).

In foreign language teaching methodology various
methods / teaching technologies have been introduced to
develop CT skills, including moderation technology
(Bigych, 2019), dialogue journal and journal writing
(Glazunova, 1997; Sinaga & Feranie, 2017; Stanton &
Stanton, 2017) and CR (Femilia, 2018).

Reading competence is defined as a person’s ability
to read authentic texts of various genres and to under-
stand their content according to the language compe-
tence level under the conditions of mediated communi-
cation (Nikolayeva, 2013, p. 370).

In foreign language teaching three types of reading
are predominantly considered: 1) reading with under-
standing of the main content of the text (introductory
reading); 2) reading for the purpose of finding neces-
sary information or information of interest (review
reading); 3) reading with the full understanding of the
text content (analytical reading) (Nikolayeva, 2013, p.
377; Harmer, 2015). However, some researchers distin-
guish CR from the analytical one (D. Spears, Yu. Bez-
vin, S. Nikolayeva, H.I. Podosynnikova, J. Duncan,
D. Kurland) (Bezvin, Podosinnikova, 2019; Spears,
2012; Wallace, 2003 et al.).

Critical reading competence is a person’s ability to
read authentic texts of various genres with full under-
standing, analysis, and evaluation of their content; which
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is based on relevant abilities, skills, knowledge, and
communication skills, in order to respond intelligently
and adequately to what is read.

The goals of CR include recognizing the author’s
purpose; understanding tone and persuasive elements;
identifying bias (Kurland, 2000). The main means used
in the process of CR are analysis and conclusion (Kur-
land, 2000). The analysis of the issue in question in-
volves recognizing those aspects of discussion that con-
trol meaning. Therefore, it entails processes of conclud-
ing and interpreting data from the text (Kurland, 2000).

The components of reading competence embrace rel-
evant abilities, skills, knowledge, and communication
skills (Nikolayeva, 2013, p. 370).

Basically, CR skills include the ability: to find and
highlight information in the text, to find the main idea
and purpose of the author of the text; draw correct con-
clusions from what is read; determine the author’s tone,
recognize different shades of irony; find hidden assump-
tions, identify arguments, weigh evidence; recognize
false appeals, claims, and common logical mistakes
(Spears, 1999, p. 18-19).

There can be specified the group of CR skills of eval-
uation (Spears, 1999): locating arguments; detecting un-
stated assumptions behind an argument; judging the
quality of the evidence supporting the argument; distin-
guishing between deductive and inductive reasoning;
telling a valid argument from invalid one; detecting false
appeals and logical fallacies; recognizing bias and the
misuse of authority; recognizing false reasoning (gener-
alizations, distortions, manipulation with facts).

There can also be distinguished CR skills of language
understanding (recognizing author’s voice) that are nec-
essary for reading a fiction text: understanding levels of
language, the denotation and connotation of words; un-
derstanding the muse and abuse of words (weasel words,
euphemisms, sneer words, doublespeak, politically cor-
rect language, jargon, cliches), figurative language; un-
derstanding tone - ironic stance (wit, irony, satire, cyni-
cism, sarcasm), allusions, symbols; understanding fig-
ures of language (metaphors and similes) (Spears, 1999).

The strategies for CR skills development include:
1) predicting text content; 2) text annotating (singling
out the most important parts of a text, theses; margin
notes); 3) contextualizing (representation and percep-
tion of the text in the original historical or cultural con-
text); 4) identifying contradictions concerning your
convictions and values (finding and analyzing what
contradicts the reader’s convictions and values); 5) par-
aphrasing (deep understanding of information while
paraphrasing); 6) taking notes (structuring information,
defining the main idea); 7) retelling (presenting infor-
mation in one’s own words); 8) exploring the figurative
language (finding various stylistic means and artistic
details); 9) looking for patterns of opposition (while
considering two conflicting views or issues, writers of-

ten take the side of one of them); 10) evaluating the
logic of an argument (checking whether the argument
meets the “ABC” criteria: A — Appropriate; B — Believ-
able; C — Consistent); 11) recognizing emotional ma-
nipulation (sometimes, writers can manipulate readers
by evoking some emotions in them, for instance, with
the help of racist statements, or judgments that strongly
contradict the readers’ convictions); 12) judging the
writer’s credibility (checking whether the author uses
facts and statistics; bases reasoning on general beliefs)
(Gilmartin, 1999).

As well as CT, CR is a process that goes through sev-
eral stages: first, we learn what is said in the text; then we
try to understand what the text evokes in us (for example,
doubt, disagreement, sympathy, etc.); and only then we
interpret the meaning of the text (Kurland, 2000).

According to the CR instruction theory, it is neces-
sary to introduce the following steps: previewing, con-
textualizing, questioning, reflecting, outlining, and sum-
marizing, evaluating an argument, and comparing and
contrasting (Mohammadi et al., 2022).

The stages of interactive foreign language teaching
and learning correlate with the stages of CT skills devel-
opment (Podosynnikova, 2012; Bihych, 2019, p. 47).

Thus, we suggest the CR teaching model that in-
cludes three stages of developing CR skills. The consist-
ent accomplishment of which stage enables a student
reader to penetrate the very essence of the authentic liter-
ary text of a short story and to analyze its pragmatic ori-
entation alongside with enhancing his CT ability.

The stages of the teaching CR model suggested cor-
relate, firstly, with the general three-phase structure of
working with a text, and secondly, with the stages of CT.

The pre-reading stage of CR skills development cor-
relates with the stage of call in CT. Traditionally for the
Ukrainian foreign language teaching methodology, the
following sub-stages are singled out: 1) motivating per-
ception and understanding of a short story text; 2) form-
ing skills and sub-skills of prediction; 3) reducing lan-
guage and speech difficulties (Nikolayeva, 2013, p. 383).
The CR strategies applied are actualizing learners’ per-
sonal experience, transferring experience and knowledge
from other spheres, predicting the content of the authen-
tic short stories etc. To interactive teaching techniques
(activities) practiced at this stage belong: associative
bush; cluster; fishbone; basket of ideas; mind map; post-
er of thoughts; brainstorming; think, pare, share, etc.

The reading stage correlates with the stage of under-
standing in CT skills development, it involves reading
itself. This stage is divided into the sub-stages: 1) read-
ing of the text itself; 2) neutralization of the content and
compositional difficulties; 3) recognition and under-
standing of explicit and implicit information (Nikolaye-
va, 2013). It is important to indicate that this stage is not
limited to reading exclusively; learners must meet a chal-
lenge of a certain task, problem to be solved. In this way
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they learn to work with information and “earn” their own
understating and arguments: identify explicit and implic-
it information, interpret it, search for some new informa-
tion, correlate new and already known facts, systematize
information, do independent analysis.

As the reading stage aims at providing learners with
an opportunity to interact with the text, the activities
practiced should help learners understand the story,
characters, events, time, and cultural perspectives
(Pardede, 2011). Here the appropriate CR strategies are
text annotating; paraphrasing; taking notes; retelling;
exploring figurative language; reflecting on the logic of
the argument; recognizing emotional manipulation.
The teacher might encourage students to make notes
about the events, ideas, feelings, values, cultures pre-
sented in the story; to summarize information; and to
record their reactions and thoughts. At this stage the
appropriate interactive teaching techniques are: “I
know, I found out, I want to find out”; mind-map; chain
of events; clustering; concept map; reading with marks;
reading in pairs; “Six thinking hats”, etc.

The post-reading stage of CR skills development
correlates with the stage of reflection in CT at which
assessment, analysis, interpretation of a short story text
with the subsequent reflection take place. Accordingly,
we suggest dividing this stage into the following
sub-stages: 1) control of the depth, completeness, clarity,
and accuracy of reading comprehension; 2) interpreta-
tion and critical evaluation with the help of a full critical
analysis of what has been read; 3) analysis of the prag-
matic character of the story, the system of images
(Nikolayeva, 2013); 4) creative response that is generat-
ing solutions of the task or problem, suggesting new
original perspectives, decisions, etc. The appropriate
CR strategies are: contextualization; identifying contra-
dictions in your beliefs and values; looking for patterns
of opposition; judging the writer’s credibility; identify-
ing central ideas on the basis of personal knowledge and
experience; discussing texts to generate creative ideas,
etc. The appropriate interactive teaching techniques are:
double-entry diary; fishbone; associative bush; basket of
ideas; poster of thoughts; brainstorming; RAFT;
cinquain; writing an essay, etc.

The effective means of sharpening and rounding out
CR competence of pre-service English language teachers
are contemporary authentic short stories. Their didactic
(instructional) value is rooted in bridging learning a for-
eign language with enjoyment, revelation of human ex-
perience and behaviour, cultural norms and values.

In this research we consider the language, speech,
content and compositional difficulties of forming CR
skills of pre-service English language teachers on the
material of authentic short stories (Podosynnikova,
2002a).

Language difficulties naturally correlate with a con-
siderable linguistic and sociocultural potential of authen-

tic literary texts and are caused by a large number of
words and phrases unfamiliar to students, lexical units
that cause certain misunderstanding when reading: 1)
words that are part of stable constructions or idioms and
thus have a different meaning (a fire means “flame; com-
bustion or burning”, but to lack fire is “to lack enthusi-
asm”); 2) words whereof the meaning is to be explained
with the help of a certain comment; 3) unfamiliar abbre-
viations (OSHA - Occupational Safety and Health Ad-
ministration); 4) provincial and jargon words (a tuxedo —
cMokiHT) (Smelyakova, 1996; Podosynnikova, 2002b).

Speech difficulties are connected with 1) fixed speech
patterns (idiomatic constructions) that reflect cultural
norms and are traditional for the target language usage
but seem to be of irrational communicative design to the
language learners (Podosynnikova, 2002b), 2) elements
and structural characteristics of a literary text that make
it difficult to understand: a) proverbs, sayings, apho-
risms, quotations, etc.; b) long paragraphs; c) long de-
scriptive fragments: scenes, paintings, portraits, charac-
teristics, etc.; d) rambling thoughts of a logical and/or
emotional nature (Smelyakova, 1996). This also includes
particular difficulties associated with the stylistics of au-
thentic literary texts and short stories particularly:
1) words with an emotional colour; 2) tropes — meta-
phors, metonymy, similes, epithets, etc.; 3) lofty, poetic
vocabulary; 4) rhetorical questions, poetic structures,
and complex rhetorical figures (Smelyakova, 1996; Po-
dosynnikova, 2002b).

Content difficulties are those related to the content of
a short story text: 1) implicit information; 2) explicitly
figurative means, such as similes, metaphors, epithets
(Smelyakova, 1996; Podosynnikova, 2002b).

Compositional difficulties are difficulties connected
with the structure of an authentic short story text:
1) non-chronological order of events; 2) an “open” com-
positional structure; 3) absence of an exposition, “start
from the middle”; 3) the omission of one of “closed”
structure components; 4) retardation, expositional stops
(Smelyakova, 1996; Podosynnikova, 2002b).

Given the importance of teaching CT skills explicitly,
it is reasonable to focus on CT frameworks or models
that will leverage and hone its existing CT general edu-
cation assessment process. In support of this intention,
we studied Diane Halpern’s Four-part Model, that em-
beds the following aspects of CT skills development:
1) the overt teaching and learning of specific CT skills;
2) developing the disposition and attitude of a critical
thinker such as the “willingness to plan, flexibility, per-
sistence, admitting errors, and changing one’s mind un-
der the changing evidence; 3) CT skills transfer suggests
teaching students to identify circumstances that require
CT skills and which particular skills are necessary in a
particular situation (Halpern 25-6); to transfer skills, stu-
dents must go beyond “the domain-specific surface char-
acteristics” to identify the “structural aspects of the prob-
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lem or argument” that “trigger the recall of the thinking
skill”; 4) using metacognition helps students track the
effectiveness of their thinking (Halpern, 2014).

It might be useful to review several more CT models
and then decide to adopt one or to combine models for
integrating into the methodology of teaching CR to
pre-service English language teachers. The possible
models to consider are William Perry Model, The Delphi
Report Model, Visible Thinking Model, Susan Wolcott’s
Steps for Better Thinking, Foundation for Critical Think-
ing Framework, etc.

The other point for consideration and discussion is
connected with authentic short stories as the means of
teaching CR to pre-service English language teachers.
On the one hand, texts of this type present the highly
concentrated context, combination of explicit and im-
plicit information, and possibilities for immersion into
the text content that provides food for thought and
space for integrated formation of reading skills, linguis-
tic competence, linguo-sociocultural competence, val-
ues, aesthetic feeling and motivation (Spears, 1999, p.
473; Podosynnikova, 2002a, p. 6). On the other hand,
while reading texts authentic short stories students face
quite a lot of difficulties that might impede the learn-
ing-teaching process.

At the same time, it’s important to admit that some
negative aspects may naturally neutralize the others. For
instance, the low level of unit prediction causes some
discomfort when reading, but it attracts attention and
stimulates to continue reading the text further (Smelyak-
ova, 1996; Podosynnikova, 2002b).

The successful challenging difficulties of reading au-
thentic short stories critically is the factor that has a con-
siderable influence on students’ motivation and attitude
to CR of authentic short stories. Accordingly, it might be
reasonable to introduce specified CR strategies, practices
and tasks to overcome the particular difficulties.

Results of the Research. Teaching CR as a commu-
nicative activity and the component of a foreign lan-
guage communicative competence suggests wide per-
spectives for developing CT skills of pre-service English
language teachers.

The results of this study have proved the research hy-
pothesis. The emphasis on developing CT skills in the
process of teaching CR is an indispensable means for
building positive motivation for learning a foreign lan-
guage, enhancing cognitive abilities, language acquisi-
tion efficiency, social and communicative competence.

Researching into theoretical grounds of CT, CT skills
and stages of their formation, CR and CR competence
allowed to design the scientifically grounded methodolo-
gy based on correlation between stages of developing
CR skills, CT skills and practising interactive teaching.

Exploring the potential of authentic short stories in
developing CR competence of pre-service English lan-
guage teachers allowed outlining the stages of forming

CR skills of pre-service English language teachers in the
process of reading authentic short stories; suggesting CR
strategies and techniques to form competence in CR of
pre-service English language teachers through reading
authentic short stories.

The research proved that the model of teaching CR
of authentic short stories to pre-service English lan-
guage teachers in regard to CT stages and skills, through
applying CR strategies and using interactive teaching
techniques has a range of positive effects: it activates
the process of CT; raises the awareness of CT skills,
CR aims and strategies; motivates the reading process
and enhances its results. Students learn to analyse and
evaluate the information transmitted through a literary
text, recognize the author’s manipulations, identify
contradictory statements, ground agreement or disa-
greement with the author’s opinion or attitude, put for-
ward their point or view, etc.

When students interact within small groups to meet
intellectual challenges and generate creative solutions,
they naturally apply CT skills, that enhances the joint
effect of their personal active position and mutual efforts
in solving real life problems, helps develop CR compe-
tence and increases the CT awareness level.

Prospects for further research consist in further de-
veloping, detailing and experimentally testing the meth-
odology of forming CR competence of pre-service Eng-
lish language teachers on the material of short stories.
Future research can also help to compare the effective-
ness of different interactive strategies and techniques
within the suggested methodology, to theoretically frame
the system of exercises and work out some practical rec-
ommendations on its implementation.
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